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Dear Teacher,
Globalization has ebbed and flowed for centuries, but rarely has the world seen its interconnectedness increase at a pace to match the decades since the early 1980s. Many influences are causing
these changes, with liberal trade policies and rapid technological advancement at the forefront. This
Economics of Globalization curriculum will help you and your students consider these and other
driving forces behind economic globalization, the importance of the increasing interdependence
among the world’s peoples, and the past, current, and future effects of the phenomenon.
Each unit begins with an opportunity to explore personal finance. Students develop the thinking
and planning skills that will help them be effective economic actors through the Earn Your Future
Financial Literacy Curriculum developed by PwC. Students will recognize that the decisions they
and their families make can help them understand similar decisions made by people, governments, and corporations in the complex global arena.
The curriculum delves into economic principles and examines the numbers behind the economics of globalization. Above all, though, through this curriculum we seek to help you engage your
students in the very human story of globalization. How have millions of people lifted themselves
from extreme poverty over the last 30 years? What happens to workers when jobs are moved
from a high-wage country to a low-wage one, and then to another? Who should determine the
rules of world trade? How can today’s students understand, and prepare themselves to thrive
in, the global economy in which they already participate?
Through 33 suggested lessons, a student reader, and an appendix of primary source readings,
this curriculum provides a variety of ways to engage your students. The guide on the following
pages shows how the curriculum addresses the Common Core State Standards and the Global
Competence Matrix and suggests programs of study for three different levels (middle school,
grades 9-10, and grades 11-12). A mini-simulation at the end of each unit puts students in the role
of representatives to the United Nations. The simulations are designed expressly for teachers
who have not participated in Model UN programs, though Model UN veterans will also welcome
the familiar format, adapted for the classroom.
UNA-Education engages students through the exploration
of international issues, cultivating global literacy and the
attitudes necessary for active citizenship. Through your
thoughtful and creative use of The Economics of Globalization, students will think — and act — like economists,
policy makers, and leaders to help them become engaged
and informed global citizens. We hope you enjoy the
course.
Sincerely,
The UNA-Education Team
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THE ECONOMICS OF GLOBALIZATION, LEVELS, AND STANDARDS
The Economics of Globalization is designed for use by teachers of middle school (grades 6-8), lower
high school (grades 9-10), and upper high school (grades 11-12). Teachers will use all or portions of
The Economics of Globalization curriculum as appropriate for the level of their students, the content of
their curriculum and relevant standards, and their class schedule.
The following matrices suggest appropriate paths through the curriculum for each level. The
guide for each level also includes correlations to the Common Core State Standards for that
level. After the guides for each level, universal correlations are included for the Common Core State
Standards anchor standards and the Global Competence Matrix standards.
Note: In some cases, standards are addressed through group activity or discussion. In those cases, teachers intending to confirm
that all students have practiced and/or achieved a standard may need to require a written response as well; suggestions for doing
so are often included.

For Middle School (Grade 6-8) Teachers
Recommended curricular path
Lessons:

Readings:

Unit 1: Finance, Lessons 1.01 through 1.05 and 1.09

Readings 6, 7, and 8 with discussion questions

Unit 2: Globalization, Lessons 2.01 through 2.04
and 2.08

Significant teacher support recommended

Unit 3: Economics, Lessons 3.01 through 3.04 and 3.08
Unit 4: Trade, Lessons 4.01 through 4.04 and 4.08

All other materials optional based on students’ skill level and time availability
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Common Core State Standards
English Language Arts Standards >> History/Social Studies >> Grade 6-8
(CCSS.ELA-LITERACY.RH.6-8.x)
Standard

Lessons and Readings

6-8.1 Cite specific textual evidence to support analysis
of primary and secondary sources.

Lessons 1.05, 3.04 and 4.04 Activity: Snapshots jigsaw
Lesson 2.02 Activity: “The World Inside Your Shirt” and
globalization
Reading 9 Discussion questions 1 and 2

6-8.2 Determine the central ideas or information of
a primary or secondary source; provide an accurate
summary of the source distinct from prior knowledge
or opinions.

Lessons 1.07 and 1.08 Activity: Analyzing a crisis
(These activities are optional for middle school level)
Lesson 2.04 Post-reading activity: Points of view
Lesson 3.03 Activity: Warm-up
Reading 9 Discussion question 2

6-8.4 Determine the meaning of words and phrases as Throughout Key vocabulary words and phrases are in
they are used in a text, including vocabulary specific
bold text and are defined, and often explained, in the
to domains related to history/social studies.
text. Successful completion of activities and simulations requires the use of the vocabulary.

6-8.7 Integrate visual information (e.g., in charts,
graphs, photographs, videos, or maps) with other
information in print and digital texts.

Lesson 2.06 Activity: Practice interpreting tables
and graphs
Lesson 2.07 Activities: Post-reading discussion and
position statements
Lesson 4.06 Activity: Graphs and charts recap
(These activities are optional for middle school level)

English Language Arts Standards >> Speaking & Listening >> Grade 8 (CCSS.ELA-Literacy.SL.8.x)
Most of these standards are addressed in Lessons 1.09, 2.08, 3.08, and 4.08 Activity: United Nations simulations.

See also Common Core State Standards anchor standards and Global Competency Matrix standards, below.
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For High School (Grade 9-10) Teachers
Recommended curricular path
Lessons:

Readings:

All lessons in teacher guide

Readings 6 through 9 with discussion questions
Teacher support recommended

Other readings optional based on student skill and time availability

Common Core State Standards
English Language Arts Standards >> History/Social Studies >> Grade 9-10
(CCSS.ELA-LITERACY.RH.9-10.x)
Standard
9-10.1 Cite specific textual evidence to support analysis of primary and secondary sources, attending to
such features as the date and origin of the information.

Lessons and Readings
Lessons 1.05, 3.04 and 4.04 Activity: Snapshots jigsaw
Lesson 2.02 Activity: “The World Inside Your Shirt”
and globalization
Readings 1 and 2 Discussion question 2 (These readings are optional for grade 9-10)
Readings 6 and 7 Discussion question 2
Reading 9 Discussion questions 1 and 2

9-10.2 Determine the central ideas or information of
Lessons 1.07 and 1.08 Activity: Analyzing a crisis
a primary or secondary source; provide an accurate
Lesson 2.04 Post-reading activity: Points of view
summary of how key events or ideas develop over the
Lesson 3.03 Activity: Warm-up
course of the text.
Reading 9 Discussion question 2

9-10.4 Determine the meaning of words and phrases as they are used in a text, including vocabulary
describing political, social, or economic aspects of
history/social science.

Throughout Key vocabulary words and phrases are in
bold text and are defined, and often explained, in the
text. Successful completion of activities and simulations requires the use of the vocabulary.

9-10.7 Integrate visual information (e.g., in charts,
graphs, photographs, videos, or maps) with other
information in print and digital texts.

Lesson 2.06 Activity: Practice interpreting tables
and graphs
Lesson 2.07 Activities: Post-reading discussion and
position statements
Lesson 4.06 Activity: Graphs and charts recap
Reading 9 Discussion question 2
iv

9-10.8 Assess the extent to which the reasoning and
evidence in a text support the author’s claims.

Readings 3 and 4 Discussion question 2 (These readings are optional for grade 9-10)

9-10.9 Compare and contrast treatments of the same
topic in several primary and secondary sources.

Readings 1 and 2 Discussion question 2 (These readings are optional for grade 9-10)
Reading 9 Question 3

9-10.10 By the end of grade 10, read and comprehend All readings
history/social studies texts in the grades 9-10 text
complexity band independently and proficiently.
English Language Arts Standards >> Speaking & Listening >> Grade 9-10 (CCSS.ELA-Literacy.SL.9-10.x)
Most of these standards are addressed in Lessons 1.09, 2.08, 3.08, and 4.08 Activity: United Nations simulations, as well
as in Lessons 2.05, 3.05, 4.05, and 4.07.

See also Common Core State Standards anchor standards and Global Competency Matrix standards, below.

For High School (Grade 11-12) Teachers
Recommended curricular path
Lessons:
All lessons in teacher guide
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All readings and discussion questions

Common Core State Standards
English Language Arts Standards >> History/Social Studies >> Grade 11-12
(CCSS.ELA-LITERACY.RH.11-12.x)
Standard

Lessons and Readings

11-12.1 Cite specific textual evidence to support anal- Lessons 1.05, 3.04 and 4.04 Activity: Snapshots jigsaw
ysis of primary and secondary sources, connecting
Readings 1 and 2 Discussion question 2
insights gained from specific details to an understandReadings 6 and 7 Discussion question 2
ing of the text as a whole.
Reading 9 Discussion questions 1 and 2

11-12.2 Determine the central ideas or information of
a primary or secondary source; provide an accurate
summary that makes clear the relationships among
the key details and ideas.

Lessons 1.07 and 1.08 Activity: Analyzing a crisis
Lesson 2.04 Post-reading activity: Points of view
Lesson 3.03 Activity: Warm-up
Readings 1 and 2 Discussion question 1
Reading 9 Discussion question 2

11-12.6 Evaluate authors’ differing points of view on
the same historical event or issue by assessing the
authors’ claims, reasoning, and evidence.

Readings 1 and 2 Discussion question 2

11-12.8 Evaluate an author’s premises, claims, and
evidence by corroborating or challenging them with
other information.

Readings 3 and 4 Discussion question 2

11-12.9 Integrate information from diverse sources,
both primary and secondary, into a coherent understanding of an idea or event, noting discrepancies
among sources.

Lessons 1.09, 2.08, 3.08, and 4.08 Activity: United
Nations simulations

11-12.10 By the end of grade 12, read and comprehend history/social studies texts in the grades 11-CCR
text complexity band independently and proficiently.

Readings 1 through 5 and 9

Readings 3 and 4 Discussion question 1
Reading 9 Discussion question 3

Readings 6 and 7 Discussion question 2

The Globalization of Economics Synthesis Exercise
Following Reading 9

English Language Arts Standards >> Speaking & Listening >> Grade 11-12 (CCSS.ELA-Literacy.SL.11-12.x)
Most of these standards are addressed in Lessons 1.09, 2.08, 3.08, and 4.08 Activity: United Nations simulations as well as
in Lessons 2.05, 3.05, 4.05, and 4.07.

See also Common Core State Standards anchor standards and Global Competency Matrix standards, below.
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For All Teachers
Common Core State Standards
College and Career Readiness (CCR) anchor standards for reading
(CCSS.ELA-Literacy.CCRA)
Standard
R.1 Read closely to determine what the text says
explicitly and to make logical inferences from it; cite
specific textual evidence when writing or speaking to
support conclusions drawn from the text.

Lessons and Readings
Lessons 1.05, 3.04 and 4.04 Activity: Snapshots jigsaw
Readings 1 and 2 Discussion question 2
Readings 6 and 7 Discussion question 2
Reading 9 Discussion questions 1 and 2

R.2 Determine central ideas or themes of a text and
analyze their development; summarize the key supporting details and ideas.

Lessons 1.07 and 1.08 Activity: Analyzing a crisis
Lesson 2.04 Post-reading activity: Points of view
Lesson 3.03 Activity: Warm-up
Readings 1 and 2 Discussion question 1
Reading 9 Discussion question 2

R.3 Analyze how and why individuals, events, or ideas
develop and interact over the course of a text.

Readings 1 and 2 Discussion question 2
Readings 3 and 4 Discussion question 1
Reading 9 Discussion question 3

R.4 Interpret words and phrases as they are used in a Readings 3 and 4 Discussion question 2
text, including determining technical, connotative, and
Readings 6 and 7 Discussion question 2
figurative meanings, and analyze how specific word
choices shape meaning or tone.
R.7 Integrate and evaluate content presented in
diverse media and formats, including visually and
quantitatively, as well as in words

Lessons 1.09, 2.08, 3.08, and 4.08 Activity: United
Nations simulations

R.8 Delineate and evaluate the argument and specific
claims in a text, including the validity of the reasoning
as well as the relevance and sufficiency of the evidence.

All readings Key examples:

R. 9 Analyze how two or more texts address similar
themes or topics in order to build knowledge or to
compare the approaches the authors take.

R. 10 Read and comprehend complex literary and
informational texts independently and proficiently.
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The Globalization of Economics Synthesis Exercise
Following Reading 9

Readings 1 and 2 Discussion question 1
Readings 3 and 4 Discussion question 2
Readings 1 and 2 Discussion question 2
Readings 3 and 4 Discussion question 1
Readings 6 and 7 Discussion question 1
All readings

The Global Competence Matrix
The standards in the global competence matrix are drawn from Educating for Global Competence:
Educating Our Youth to Engage the World, which articulates “a definition of global competence developed by the Global Competence Task Force—a group of state education agency leaders, education scholars, and practitioners—under the auspices of the Council of Chief State School Officers
EdSteps initiative (CCSSO-EdSteps) and the Asia Society Partnership for Global Learning.” 1

Standards from the global competence matrix
Core Capacity
Investigate the world

Standard

Lesson

Identify an issue, generate a question,
and explain the significance of locally,
regionally, or globally focused researchable questions.

Lessons 1.09, 2.08, 3.08, and 4.08
Activity: United Nations simulations

Analyze, integrate, and synthesize
evidence collected to construct coherent responses to globally significant
researchable questions.

Lesson 2.05 Activity: Globalization
policy spectrum; check for understanding
Lesson 2.07 Activity: Position
statements
Lesson 4.05 Activity: Debate
Spectrum
Lessons 1.09, 2.08, 3.08, and 4.08
Activity: United Nations simulations

Recognize perspectives

Develop an argument based on compelling evidence that considers multiple perspectives and draws defensible
conclusions.

Lesson 2.07 Activity: Position
statements

Recognize and express their own
perspective on situations, events,
issues, or phenomena and identify the
influences on that perspective.

Lesson 3.05 Activity: What will you do
as an economist?

Lessons 1.09, 2.08, 3.08, and 4.08
Activity: United Nations simulations

Lesson 4.01 Activity: Income and
careers
Throughout “Making connections”
boxes

Communicate ideas

Recognize and express how diverse
audiences may perceive different
meanings from the same information
and how that affects communication.

Lessons 4.06 and 4.07 Activity:
Facing the interest groups

Jackson, Anthony and Veronica Boix Mansilla. Educating for Global Competence: Educating Our Youth to Engage
the World. 2011: Council of Chief State School Officers’ EdSteps Initiative & Asia Society Partnership for Global
Learning. p. xiii.
1
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Take Actions

Listen to and communicate effectively
with diverse people, using appropriate verbal and nonverbal behavior,
languages, and strategies.

Lessons 1.09, 2.08, 3.08, and 4.08
Activity: United Nations simulations

Reflect on their capacity to advocate
for and contribute to improvement
locally, regionally, or globally.

Lesson 2.02 Activity: Post-reading discussion: “The World Inside Your Shirt”
Lesson 2.03 Activity: The triple
bottom line
Lesson 3.05 Activity: What will you do
as an economist?

Standards from the global competence matrix for social studies
Core Capacity
Investigate the world

Recognize perspectives

2

Ibid., pp. 101-109.
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Standard

Lesson

Analyze, integrate, and synthesize
evidence using knowledge, methods,
and critical skills in the social sciences
to deepen their understanding of and
construct coherent responses to
globally significant issues.

Lesson 2.07 Activity: Position
statements
Lessons 1.09, 2.08, 3.08, and 4.08
Activity: United Nations simulations

Recognize and express their own
perspective on situations, events, issues, or phenomena, and identify the
cultural, social, economical, political,
geographical, and historical influences
that inform that perspective.

Lesson 2.05 Activity: Globalization policy spectrum; check for understanding
Lesson 2.07 Activity: Position
statements
Lesson 4.05 Activity: Debate Spectrum
Lessons 1.09, 2.08, 3.08, and 4.08
Activity: United Nations simulations

Explain how individuals, societies,
events, and the development of
knowledge are influenced by the
movement and interaction of ideas,
goods, capital, and people.

Numerous including:
Lessons 1.03, 2.02, 3.02, and 4.02
Activities: Responses to unit introductory letters
Lessons 1.07 and 1.08 Activity:
Analyzing a crisis
Lessons 1.05, 3.04 and 4.04 Activity:
Snapshots jigsaw
Lesson 2.04 Post-reading activity:
Points of view
Lessons 1.09, 2.08, 3.08, and 4.08
Activity: United Nations simulations

Communicate ideas

Use the language of social scientists
and adapt their modes of communication and behavior to interact effectively with diverse audiences.

Lesson 3.03 Activities: Making policy
choices and making policy recommendations
Activity 3.07 Activities: Finding the
right investment climate, Proposing a
new country for investment
Lessons 4.06 and 4.07 Activity: Facing
the interest groups

Take Action

Assess options, plan actions, and
engage in civil discourse, considering
previous approaches, varied perspectives, political viability, and potential
consequences.

Lessons 1.09, 2.08, 3.08, and 4.08
Activity: United Nations simulations

Reflect on their capacity to draw on
Lesson 2.03 Activity: The triple
the social sciences to advocate for and bottom line
contribute to improvement
Lesson 3.05 Activity: What will you do
locally, regionally, or globally.
as an economist?
Lessons 1.09, 2.08, 3.08, and 4.08
Activity: United Nations simulations
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THE ECONOMICS OF GLOBALIZATION
Overarching learning objectives
After completing this curriculum, students will understand that:
•

Countries, businesses, and people can use the tools of finance—saving,
investing, borrowing, and lending—to meet their goals and to try to ensure
that the economy meets the needs of everyone, including the poor. (Finance)

•

Globalization--the increased movement of money, people, products, and
ideas around the world—affects almost everyone. (Globalization)

•

Millions of people have escaped extreme poverty during a recent period of
rapid globalization, but some observers feel the benefits of globalization are
not distributed evenly. (Globalization)

•

The study of economics — how limited money, goods, and services are
distributed — can help governments, businesses, and people make
choices that are likely to improve their lives, incomes, and/or standards
of living. (Economics)

•

Over roughly the last 30 years, the world has advanced globalization by
making it generally easier for nations to trade goods and services. (Trade)

•

This increased trade has helped lead to economic growth, but some people
want the rules of trade changed so that trade benefits more people,
especially the poor. (Trade)

Students will be able to:
•

Integrate information about globalization from diverse points of view into a
coherent understanding of the phenomenon, noting discrepancies among
points of view.

•

Evaluate and compare the points of view of two or more actors regarding
globalization or specific aspects of globalization by assessing the authors’
claims, reasoning, and evidence.

•

Make arguments in writing and in speech to support opinions regarding
globalization, using valid reasoning and relevant and sufficient evidence.

•

Determine and explain the meaning of words and phrases related to the
economics of globalization as they are used in a text.

TABLE OF CONTENTS
1

Unit 1: Finance
Lesson 1.01: Introduction to the economics of globalization and to finance
Lesson 1.02: Building a budget: Why and how?
Lesson 1.03: To meet a goal: Save, invest, or borrow?
Lesson 1.04: Shopping for a phone: Why exchange rates matter to you
Lesson 1.05: Finance snapshots: Case studies from around the world
Lesson 1.06: Microfinance: Fighting poverty, one small loan at a time
Lesson 1.07: To loan or not to loan?: Analyzing risk
Lesson 1.08: Meltdown: Learning the lessons of a global financial crisis
Lesson 1.09: Taking action: United Nations simulation on global finance

55

Unit 2: Globalization
Lesson 2.01: Globalization and you: Where do your clothes come from?
Lesson 2.02: “The World Inside Your Shirt”: The impact of a t-shirt’s global journey
Lesson 2.03: The “Triple Bottom Line”: How companies balance the impact
of their actions
Lesson 2.04: Globalization snapshots: Case studies from around the world
Lesson 2.05: The global justice movement: How should the world respond
to globalization?
Lesson 2.06: Through the years: Is globalization inevitable?
Lesson 2.07: Globalization, poverty, and inequality: Is the world better off?
Lesson 2.08: Taking action: United Nations simulation on globalization
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Lesson 3.01: The power of economics: Crunching numbers or changing lives?
Lesson 3.02: At the market: Supply and demand
Lesson 3.03: Making policy: Oil and the global economy
Lesson 3.04: Economics snapshots: Case studies from around the world
Lesson 3.05: What would you do?: Economist for a day
Lesson 3.06: Choosing wisely: The cost-benefit analysis
Lesson 3.07: The Power of the private sector
Lesson 3.08: Taking action: United Nations simulation on economics

149

Unit 4: Trade
Lesson 4.01: An introduction to trade: Choosing a specialization
Lesson 4.02: Specialization and advantage: Why do nations trade?
Lesson 4.03: Value added: Where is an iPhone made?
Lesson 4.04: Trade snapshots: Case studies from around the world
Lesson 4.05: The WTO: Who should make the rules of trade . . . and how?
Lesson 4.06: Mobile jobs: The story of offshoring
Lesson 4.07: Offshoring: Facing the interest groups
Lesson 4.08: Taking action: United Nations simulation on trade

197

Appendix : Readings on Globalization
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Unit 1:

Finance

UN PHOTO

LEARNING OBJECTIVES
After completing this unit, students will understand:
•

How the global financial system is interconnected

•

How microfinance has created new opportunities for the poor by offering
them key financial tools -- savings, loans, and insurance -- that were, until
recently, largely unavailable to them

•

That borrowing and lending carry risk and, in a global economy, risk can
spread around the world

Students will know:
•

The basic tools of finance: saving, investing, borrowing, and lending

•

Key terms: finance, loan, debt, interest, currency, imports, exports, trade
surplus, trade deficit, exchange rate, microcredit, entrepreneur, bubble

•

Some key factors, such as changes in exchange rates, that influence the
global economy and often affect students and their families

•

Some of the important factors that caused the financial crisis beginning in
2008 and represent risk in any financial system

Students will be able to:
•

Create a family budget and explain the importance of budgeting and
using financial tools

•

Predict the effect on people of currency exchange rate changes

•

Analyze in detail a series of events described in a text; determine whether
earlier events caused later ones or simply preceded them

Essential Questions
1. Why is a budget important, for families and for countries?
2. What are some financial forces that influence the global economy? How do
they affect our community, too?
3. Why do families and countries borrow money, and what are the risks
involved?
4. How is microfinance different from other financial services, and why is it
important?
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UNIT 1

LESSON 1.01:
Introduction to the
economics of globalization
and to finance
Materials: Chart paper or board space
Preparation: Review the statements about
the economics of globalization and decide if
you will use all of them and, if not, which ones;
consider adding statements. Preview the incorporated activity, Activity A- Sources and Uses, from
“Planning and Money Management: Financial
Plan,” part of the PwC Earn
Your Future Curriculum.

Activity: Introduction to the
course (15 min)
Tell students that you would like to get them
thinking about some of the questions and ideas
you will explore in class over the next four units.
Ask them to remain seated if a statement you
make is not true and to stand if it is true. Then
select those statements below that might be most
interesting and relevant to your class; you may
also add your own. You may want to ask probing
questions along the way; for example, ask a student who has lived in another country what products and ideas, if any, he or she has introduced to
this country. Say:
Stand up if . . .
- You know what a budget is.
- You think that, last year, our country’s
national government spent more money
than it took in.

- You think people in other countries buy cars
that we produce here in our country. What
about fuel oil? Corn? Bananas? Computer
chips? (Except for bananas, these are all export items for the United States; use export
items from your country.)
- You have ever lived in another country.
- A family member or close friend has lived in
another country.
- You have ever borrowed money from
someone.
- You are saving money for something you
hope to buy in the next month or the near
future.
- You or your family are saving for a big, future
expense such as going to college, buying a
car, or moving to a new home.
- You think that the value of the currency, or
money, in Mexico (or other faraway country)
makes a difference to you.
- You have played a game over the Internet
with someone in another country.
- You enjoy listening to music, watching movies
or television shows, or following sports teams
from another country.
- You think people, products, money, and ideas
move across borders more now than they did
twenty years ago.
- You think our country has a free market
economy.

- You have bought something in the last
month that was made in another country.
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Thank the students and explain to them that you
will explore all of these topics in The Economics of Globalization. You will study why people,
money, products, and ideas move around the
world and what effect that movement has on
the global economy and people’s well-being. You
may choose to display some or all of the essential questions from each unit at this point, and
you may ask students if they would like to add
essential questions. Essential questions get to the
heart of a subject; are important to argue about;
often recur; raise more questions, provoking and
sustaining engaged inquiry; often raise important
conceptual issues in a subject; and can provide
organizing purpose for meaningful learning.1

Activity: Introduction to finance:
Sources and uses of money
(20 min.)
Explain that as a first step in studying how the
global economy works, students will explore how
families plan to use their money. This activity is
drawn from the PwC Earn Your Future Curriculum.
Complete “Activity A: Sources and Uses” from
“Planning and Money Management: Financial
Plan” in the PwC Earn Your Future Curriculum.
After completing the activity, tell students that,
like families, businesses and governments must
manage their money. They, too, begin with budgets. Create two more sheets with + and - signs
on the left and right; write “government” on one
and “business” on the other. Ask students to list
expenses and sources of revenue for each, just
as with the family list. Ask leading questions if
students need help (“Who pays for public schools?
The government . . . so that is a government expense.”)

1 Wiggins,

Grant P. and Jay McTighe. Understanding by Design,
Expanded 2nd Edition (Upper Saddle River, New Jersey: Merrill/
Prentice Hall, 2006), 106-110.
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Once you are satisfied with the three lists, point
out to students that, in all three cases, budgeting
is a matter of balancing expenses against income,
though there are some important differences. Note
that the decisions that families, businesses, and
governments make about how to use their money
all play an important role in global economics.
Tell students that, in the next class, they will build a
budget for an imaginary family.

Sample Charts:
Government

- (expenses)

+ (income)

Business

+ (income)

- (expenses)

MAKING CONNECTIONS:
Ask students to find out at home if their
family has a budget and, if yes, to discuss
with parents or guardians how budgeting
helps the family. Have them share their
findings with the class.

Lesson 1.02:
Building a budget: Why
and how?
Materials: The following handouts from
“Planning and Money Management: Financial
Plan,” part of the PwC Earn Your Future
Curriculum:
One for each group:
Handout A: Sample Monthly
Budget Items - Answer key;
One for each student:
Handout A: Sample Monthly
Budget Items;
Handout B: Blank Budget Templates;
Handout C: City Index Comparison
Sheet;
Handout D: Family Background
Preparation: Preview “Finance: Investing in the
Future” from the student reader; this will be assigned for Lesson 1.03.

Activity: Warm-up (5 min.)
Remind students of the “sources and uses”
charts they made the previous day. As a warmup, ask students to discuss one or both of the
following questions: 1. What are some similarities
and differences among the three types of budgets and the process of creating them? 2. What
do you think is the hardest part of creating and
following a budget?

Activity: Building a budget
(40 min.)
Complete “Activity B - Build a Budget” from “Planning and Money Management: Financial Plan,”
part of the PwC Earn Your Future Curriculum.
Once you have completed the activity, point out
again all three “sources and uses” charts and
note that when countries and businesses build
their budgets, they are limited, as families are, by
the revenue or income they can expect to gener-

ate. Explain that the assigned reading will introduce
tools that help all three groups make the most of
the money they have—the tools of finance. If time
remains in class, begin to read the letter together,
asking questions as appropriate.

Assignment:
Assign students to read “Finance: Investing in the
Future” from the student reader. Ask them to write
down one new idea they learned in the letter and
one question they have about what they read. They
will submit this during Lesson 1.03. Students will use
the material from this reading in Lesson 1.03.

Lesson 1.03:
To meet a goal: Save, invest,
or borrow?
Materials: The following handouts from “Planning
and Money Management: Financial Plan,” part of the
PwC Earn Your Future Curriculum:
One for each group:
Handout 1.03: To Meet a Goal: Save, Invest,
or Borrow?
One for each teacher:
Handout A: Handout 1.03: To Meet a
Goal: Save, Invest, or Borrow?
Suggested responses
Preparation: Consider a strategy for group
formation. Preview “The Voyage of a Dollar Bill” in the
student reader; this will be assigned for Lesson 1.04.

Post-reading activity (10 minutes)
Collect students’ responses to the assigned letter
from the student reader, “Finance: Investing in the
Future.” Read, or select students to read, a few of
the new ideas learned and a few of the questions. If
possible, have other students answer the questions.
Provide answers or enrichment as needed. From
this exercise, gauge the level of understanding of the
letter; if necessary, review the material.
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Activity: To Meet a Goal: Save, invest, or borrow? (30 minutes)
Explain to students that each financial tool mentioned in the letter—saving, borrowing, and investing —
has a different set of benefits, disadvantages, and risks. They will now consider some common financial
transactions and determine the benefits and risks of each.
Divide students into groups of two to four. Distribute Handout 1.03, To Meet a Goal: Save, invest, or borrow? Ask each group to complete the chart in the handout, circulating to answer questions as needed. If
students need help recognizing the benefits, risks, and disadvantages of each financial tool, refer to the
chart below to help them. You may choose to assign some or all of the items on the handout.
When students have completed their charts, ask them which items were the most challenging or led to
the most discussion among group members. Discuss the items named, clarifying and asking probing
questions as needed.
When you are satisfied with students’ understanding of the specific cases, ask them the discussion question at the bottom of the handout: In general, what are the benefits, disadvantages, and risks involved
with each financial tool?
Possible answers include:
Tool

Benefits

Risks and Disadvantages

Saving

Money is available in the short term;
low amount of risk (many banks
guarantee deposits)

May have to wait to make desired
purchases; growth of money, if any, is
usually modest

Investing

Often leads to greater resource gains
than saving;

Risk of losing money varies but is relatively
high (business fails, stocks go down in value,
etc.); one must often wait to reap benefits

Borrowing

Can make needed purchases before
having all of the cash in hand

Must pay interest; risk of not being able to
pay back loan if expected income is reduced

Thank students for their work and note that they now have an understanding of why, and in what situations, finance can be such a powerful tool.
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Pre-reading activity (5 min.)
Tell students that the next reading (“The Voyage
of a Dollar Bill,” to be read before Lesson 1.04)
will explore international finance and focus a
complicated aspect of it—currencies. Take out a
small bank note or coin of your country’s currency. Ask students to express, in as many ways
as they can, how much it is worth. If needed,
prompt them to think about what they can or
cannot buy with one, how long a person needs
to work to earn one, what they could have
bought with it one hundred years ago, or what
it is worth in another currency. The story follows one currency, the US dollar, on its journey
around the world.

Assignment
Assign students to read “The Voyage of a Dollar
Bill” and, as they read, to make a list of factors
that make the US dollar increase in value and
some factors that make the US dollar decrease in
value. Students will use the list and the material
from this reading in Lesson 1.04.

MAKING CONNECTIONS:
Have students list at least five financial transactions they or their families have engaged
in over the last month. Ask: Have those
transactions helped you meet your goals?
How? How many were short-term goals and
how many were long-term goals?

CHECK FOR UNDERSTANDING:
Review the budgets students created, the
lists of revenue and expenses for businesses
and countries, and the “To Meet a Goal” exercise. Assess students’ understanding of the
importance of a budget, how it helps, and
the pros and cons of each financial tool.
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Parents want to have a car for
fast, convenient transportation

1. Your parents take
out a car loan

4. A retail store from your
country decides to set up
operations
overseas

3. Your local
Local government wants to
government issues bonds
to pay for a bridge repair
Bond buyers want to

2. You are saving
money to attend
university

Person/people and goal

Financial transaction
Borrowing

Financial tool

“Finance: Investing in the Future” describes the basic tools of finance. This
exercise will help you recognize and analyze some common uses of those
tools. First, review some of the financial terms mentioned in the letter; the box
at right may help. The chart below lists some common financial transactions.
In each case, identify at least one person who is using finance to try to meet
a goal, what the goal is, which financial tool was chosen (saving, investing, or
borrowing), the benefits of the financial tool, and the risks or disadvantages of
the financial tool. Follow the example to fill in the chart.

To Meet a Goal: Save, Invest, or Borrow?

Handout 1.03:

Name:

Can buy car immediately;
can pay in small, monthly
payments instead of paying a large sum at once

Benefits

Must pay interest and
therefore pay more than
the car’s price; If income
goes down, they may not
be able to
repay the loan

Risks/disadvantages

Borrowing: The use of someone else’s money or assets to
meet a goal, with the intention of paying back the money or
assets. Borrowers usually take loans (ask to borrow money,
often from a bank) or issue bonds (sell IOUs, or promises to
pay back the money) and usually must pay interest in addition
to what they owe.

What’s the difference? When you save money, it might, but
does not necessarily, earn you any more money, and you
usually want the money available in the short term. But if you
invest money, you are trying to earn additional money on
top of what you already have. You are often willing to wait a
longer time before you can use that money.

Investment: Money put aside or spent for profit

Saving: Money saved (held or put aside in a safe place such as
a bank) over a period of time

KEY TERMS:

Person/people and goal

Financial tool

Benefits

Risks/disadvantages

In general, what are the benefits, disadvantages, and risks involved with saving? With investing? With borrowing?

For discussion:

8. Your own example here:

7. A stock broker sells
shares in one
company and buys shares
in another

6. You ask to borrow money from a friend to buy
lunch

5. An automobile
manufacturer in your country decides to build more
factories

Financial transaction

4. A retail store from your Retail company wants to expand
country decides to set up business, increase revenue and
operations overseas
profits; diversify markets

Investing

in
Bond buyers want to earn interest
on the money they lend to
Lending
government; perhaps help improve lives of local residents

Borrowing

In long term, store gains
new customers and increases revenue and
profits

Receive money back with
interest when bond
matures; bonds are
relatively predictable

Can be prepared for the
high cost of college; can
access careers otherwise
not available; pays off with
future earnings; reduces
need for student loans
Can build bridge
immediately; improves
lives and transportation of
local residents

Saving (perhaps
also investing)

You want to ttend university in
order to learn, prepare for a
career, and become a more
educated, well-rounded person

2. You are saving
money to attend
university

3. Your local
Local government wants to build
government issues bonds a bridge now and pay for it over
to pay for a bridge repair the next several years; improve
lives of local residents

Can buy car immediately;
can pay in small, monthly
payments instead of
paying a large sum at
once

Borrowing

Parents want to have a car for
fast, convenient transportation

1. Your parents take
out a car loan

Benefits

Financial tool

Person/people and goal

Financial transaction

Suggested Responses

Handout 1.03: To Meet a Goal: Save, Invest, or Borrow

Money spent now increases
expenses, revenue increase
may take time; risk that
business will be less successful
than expected and company
will lose money on the
investment

Relatively low risk of
government not being able to
pay back when bond matures;
money is not available now for
other things

Must pay back bonds with
interest; risk of not being able
to pay back if revenue decreases

Money is not available right
now to spend on current
wants and needs

Must pay interest and
therefore pay more than the
car’s price; If income goes
down, they may not be able to
repay the loan

Risks/disadvantages

Investing in stocks has
the potential for high
return

Investing

Stock broker wants to increase
return (the amount of money
earned) on his or her
investments

7. A stock broker sells
shares in one
company and buys shares
in another

Risk that the chosen stock
will decrease in value or
increase more slowly than
stock that was sold;
level of risk for investing in
stocks is often high

Friend may be annoyed; risk
that you will not be able to
pay back loan and friend will
be more annoyed; may not
lend you money next time

Money spent now
increases expenses; risk that
demand will not be as high
as expected and company
will lose money on the investment

Risks/disadvantages

Borrowing

Investing

Saving

Tool

Risks and Disadvantages
May have to wait to make desired purchases; growth of money,
if any, is usually modest
Risk of losing money varies but is relatively high (business fails, stocks
go down in value, etc.); one must often wait to reap benefits
Must pay interest; risk of not being able to pay back loan if expected
income is reduced

Benefits

Money is available in the short term; low amount of risk
(many banksguarantee deposits)

Often leads to greater resource gains than saving;

Can make needed purchases before
having all of the cash in hand

In general, what are the benefits, disadvantages, and risks involved with saving? With investing? With borrowing?

For discussion:

8. Your own example
here:

You get to eat lunch
now, when you are
hungry.

Borrowing

You want to eat lunch

6. You ask to borrow
money from a friend to
buy lunch

Company gains
capacity to build more
cars, increasing revenue
and profits

Car company wants to produce Investing
and sell more cars, increasing
revenue and profits

Benefits

5. An automobile
manufacturer in your
country decides to build
more factories

Financial tool

Person/people and goal

Financial transaction

UNIT 1

Lesson 1.04:
Shopping for a phone:
Why exchange rates
matter to you
Materials: Poker chips, colored index cards, or
other items that can represent currency;
Poster paper or board space to post prices and
exchange rates;
A hat or other item to draw cards from.
Students should have their list of factors that
influence currencies;
Handout 1.04 –World events cards
Preparation: Cut apart handout 1.04 so that
you can draw world event cards from a hat;
consider the physical layout of the room for the
role play.

Activity: Exchange rates and
purchasing power (30 min.)
Remind students that they learned in the assigned reading, “The Voyage of a Dollar Bill,”
about exchange rates. You may choose to
answer a few questions about the reading.
Explain that students will role play a shopping
experience that will help them understand the
impact of currencies on global economics and
on ordinary people. Tell students to have handy
their lists of factors that influence the exchange
rate of the US dollar, which they completed while
reading “The Voyage of a Dollar Bill.” Tell them
they may refer to the lists as the class simulates
changes in exchange rates.
Step 1. Assign students to countries and
distribute currency. Tell the class that half of
the students now live in the United States and
half live in Mexico and separate the two groups
in the room. Using colored index cards or poker
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chips to represent different denominations of dollars
and pesos, distribute 100 US dollars to the students
in the US and 1,300 Mexican pesos to the students
in Mexico.
Step 2. Establish the bank, the exchange rate,
and phone sellers. Appoint a banker or serve as
the banker yourself. The banker should write on a
sign or a board “US$1= Mex$13” (the sign for the
Mexican peso is $). Tell students that they are customers interested in buying a phone. Appoint one
phone salesperson in each country. The seller in
the US should price the phone at US$100; the seller in Mexico should price the phone at Mex$1,300.
The prices will not change during the exercise.
Each salesperson should have some change in the
local currency.
Step 3. Establish the rules. Tell the customers
that their goal is to purchase the phone and have
as much change as possible left over. They need
to pay attention to the exchange rate and try to
make the purchase at the right place and the
right time. They may buy the phone at any time
that they have enough money and in either country, but they must use local currency. The phone
stores and bank will be open once each round of
the game.
Step 4. Questions. Ask students if they have
questions. When they are ready, begin the game,
proceeding as follows:
Step 5. Trading rounds. The stores and bank
are open. Any student who has the means may
choose to buy the phone in either country and
in any round of the game, but only in that country’s local currency. If students travel to make a
purchase, they must return immediately to their
home country.
Step 6. World Event. Once any purchases are
completed, pick a world event from the hat, concealing the result at bottom, and read the event.
Ask students if the US dollar will increase in value
or decrease in value compared to the peso. They

may refer to the lists they made. After they answer, read the result. Review with students why
the event has the impact it does. Change the
exchange rate sign accordingly.
Step 7. Continue and monitor: Continue
steps 5 and 6 through four to six rounds. Have
a student record how many phones are bought
in each country during each round and what
the exchange rate was.
Note: If exchange rate fluctuates little, you may
choose to select world events in order to illustrate
more dramatically the effect of exchange rates.

Post-activity discussion (10 min.)
Ask students some or all of the following
questions:
1. Who has the phone and change left? Who is
happy with their purchase? Why? Who is
unhappy? Why?

other currencies, changing prices of the phone or
other goods, etc.)
Note that the forces encountered in this game — central
banks changing interest rates, people and governments
buying and selling currencies, changes in supply and demand, etc. — are just a few of the many that shape the
global economy. Many of the world’s people are affected
every day by these events, but many of us are not fully
aware of that impact.

Assignment
Assign students to read “Finance Snapshots: Case
Studies from Around the World” in the student reader, noting that they will read real life examples about
finance and its effects. In Lesson 1.05, students will
participate in a jigsaw exercise. They will analyze a
case study together with a group, then share their
group’s analysis with other classmates. All students
should read all four case studies.

2. What information did you need to decide when
and where to purchase your phone? What, if
any, additional information would have been
helpful?
3. Who benefited when the dollar was strong?
How? Who benefited when the dollar was
weak? How?
4. How much power did the phone sellers have
over the exchange rate? How much did the
changes in exchange rate affect them?
5. Could the phone salespeople take advantage
of changes in the exchange rate? How?
6. In real life, how much do you think exchange
rates affect you? How?
7. This was a very simplified version of exchange-rate based trading. What real-life
factors were not captured here? (Answers
may include travel costs and complications,
exchange rate loss, any factors that influence
the value of the Mexican peso, the influence of
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Result:
US$ +1 : Mex$
(Value of US dollar increases by one Mexican peso)

The US dollar gets more popular; demand is more than supply

World Event:

Result:
US$ +1 : Mex$
(Value of US dollar increases by one Mexican peso)

More US dollars are used to buy oil and gold

Result:
US$ -1 : Mex$
(Value of US dollar decreases by one Mexican peso)

A new world currency is created; US dollars are sold to buy it

World Event:

Result:
US$ -1 : Mex$
(Value of US dollar decreases by one Mexican peso)

Oil and gold shoppers turn to the Euro, use fewer US dollars

World Event:

Result:
US$ +2 : Mex$
(Value of US dollar increases by two Mexican pesos)

Result:
US$ -1 : Mex$
(Value of US dollar decreases by one Mexican peso)

World Event:

U.S. Federal Reserve steeply raises interest rates

World Event:

Result:
US$ -2 : Mex$
(Value of US dollar decreases by two Mexican pesos)

China sells huge amounts of its US dollars in reserve

World Event:

U.S. Federal Reserve lowers interest rates

World Event:

Result:
US$ +1 : Mex$
(Value of US dollar increases by one Mexican peso)

U.S. Federal Reserve raises interest rates

World Event:

Handout 1.04: World events for “Exchange Rates and Purchasing Power” activity

Lesson 1.05:
Finance snapshots: Case
studies from around the
world
Materials: Handout 1.05 – Finance snapshots:
Case studies from around the world
Preparation: Consider a strategy for group
formation.

Post-reading activity: Jigsaw
(35 min.)
Remind students that they read “Finance Snapshots: Case Studies from Around the World”; you
may choose to answer a few questions about the
articles. Explain that students will take part in a jigsaw exercise in which they reflect with a group on
one case study, then share their group’s thoughts
with another group and respond to the reflections
of other students. Place students in at least four
groups of at least four students. Distribute handout 1.05, “Finance Snapshots: Case Studies from
Around the World.”
Assign each group one of the case studies. Assign
each group a number and assign each student
within each group a letter A through D. Groups
with more than four students will repeat some
letters. Students should note the name of their
case study and their letter group at the top of the
handout.
Once they are in their groups, ask students to read
the questions on Handout 1.05 and think for two
to four minutes about the answers without discussing or writing anything. Then ask students to
take turns suggesting answers for each question.
Group members should add to the suggested answer or make edits as needed until the group has
reached a consensus answer for each question.

All students in a group should write the answer, as
they will split up to share the answers with other
groups. Circulate to encourage participation and
ask probing questions.
Once groups have completed the handout, rearrange groups so that all letter-group A students
are together, all letter-group B students are
together, etc. Instruct students to take turns
sharing the consensus answers on their assigned
case study with the other members of the letter group. Having read all of the case studies,
members of the letter group may ask questions
or suggest additions or edits to the answers; if
agreed upon, these should be noted in a different color ink than the number group’s answers.
Once groups have completed sharing, ask the
letter groups to respond to the discussion question on the handout, forming a consensus answer
among the letter group. With the remainder of the
time, lead a discussion using groups’ conclusions
and questions about global finance. Ask students if
they have any questions and collect the completed
handouts.

Pre-reading activity:
Fighting poverty (10 min.)
Ask students to imagine that they have just been
awarded the Nobel Peace Prize. Their accomplishment was a reduction in global poverty. They are
being applauded around the world for their excellent work. Give students a few minutes to brainstorm about what steps they took to fight poverty.
Role-playing as a reporter, “interview” individual
students about their work. What was their contribution in the fight against poverty? Why do they
think it worked? What tools and resources did they
use? What ideas do they have for the future? Have
a student list the ideas for fighting poverty.
Now explain to students that they are about to
read about one man’s ideas for alleviating poverty
through the innovative use of financial tools. This
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man, Muhammad Yunus, was, in fact, awarded
the Nobel Peace Prize for his work.

Assignment
Assign students to read “The Microfinance Revolution: Fighting Poverty One Loan at a Time.” In
Lesson 1.06, students will write a speech introducing Dr. Yunus as he gives his Nobel Peace
Prize acceptance speech.

Lesson 1.06:
Microfinance: Fighting
poverty, one small loan
at a time
Materials: Writing materials or electronic devices
for students.
Preparation: Consider developing and sharing
with students criteria for evaluating their speeches.

Post-reading discussion (15 min.)
Lead a discussion of the feature story using the
following questions:
1. How was Muhammad Yunus’ idea different from the ideas the class provided in the
pre-reading activity? How was it similar? Why
do students think his idea was so successful?
2. What beliefs, assumptions, and structures
does microfinance share with more traditional
financial systems and structures, such as the
big banks? (answers may include the lending of
money for interest, the use of loans to start or
expand a business, the importance of borrowers paying back loans on time)
3. What beliefs, assumptions, and structures
of traditional financial systems does microfinance reject or change? (answers may include
the notion that small loans are less profitable
and more expensive to administer; fear that
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the poor are not creditworthy; a customer must
have a lot of assets to open a savings account;
a successful loan requires paperwork; the poor
are not credit-worthy, or should not be trusted
unless they can prove their credit-worthiness
through a credit rating or collateral; small loans
are not self-sustaining and/or cannot provide a
profit; insurance companies need not or should
not offer low-cost insurance policies; poor people are wise not to take risks such as taking out a
loan because the stakes are high for them).
4. Who might benefit from microfinance besides
the borrowers? How?

Activity: Introductory speech
(30 min.)
Tell students that, in order to synthesize much of
what they have learned thus far, they will imagine
that they have been chosen to introduce Muhammad Yunus at the Nobel Peace Prize presentation
ceremony. With a partner, they are to prepare a
speech of one and a half to two minutes introducing
Dr. Yunus. The speech must include, in an order of
their choosing:
1. The power of finance
2. The risks and challenges of finance,
particularly for the poor
3. How Dr. Yunus changed finance to make it
available to the poor
4. The importance of Dr. Yunus’ innovations
You may want to specify what each partner in the
group must contribute. Give students time to work
on their speeches while you circulate to help. Let
students know when you will collect the finished
product. Reading all of the speeches may prove redundant, but you may want to provide the incentive
that the top two or three speeches will be chosen
and students will read them aloud.

MAKING CONNECTIONS:

- Which factors have to do with the borrower
and which with you, the lender?

1. Ask students whether, if given the opportunity to take out a microloan, they would
do so. Why or why not? What business
would they start?

- Which factors measure how much trust you
have in the borrower to pay you back?

2. Ask students whether, if given the opportunity to start a microfinance institution,
they would do so. Why or why not? Would
they focus on a certain location or type of
loan? Why?
3. Have students collect money or hold a
fundraiser. Then have them review the
borrowers on Kiva’s website, select one,
make a loan, and follow the borrower and
loan payback on a weekly basis.

Lesson 1.07:
To loan or not to loan?:
Analyzing risk
Materials: Handouts 1.07a, 1.07b, and 1.07c:
financial crisis concept maps
Preparation: Consider a strategy for group
formation.

Activity: To loan or not to loan?
(20 min.)
Ask students to imagine that they are entering
the lunchroom and a fellow student asks to
borrow enough money for lunch, saying the debt
will be paid back at the end of the week. Ask
students what factors they will consider before
deciding whether to loan the money or not. List
the factors on a board.
Once you have a robust list of factors, discuss
them with students. You might ask:

- Would you make the loan if you thought you
had a 90% chance of being paid back?
60%? 30%?
- Would it change your mind if the borrower
promised to return not only your money but
an extra $1? An extra $5? Why or why not?
- What would happen if the borrower did not
pay back the money?
- Would it change your mind if someone else
paid you the money back right away, and that
person had to be concerned with collecting
the debt?
Explain that, to make the decision, the students
are analyzing risk, the possibility of a decision
or an action having a different outcome than expected, and that families analyze risk on a daily
basis when making such financial decisions as
whether to buy a house. Students will now study
how a series of risky decisions, including ones by
ordinary families, helped cause a serious financial crisis that spread around the world in the
globalized economy.

Activity: Analyzing a Crisis, Part I
(25 min.)
Break the class into three groups. (Depending
on the size of the class, you may need to have
more groups.) Assign each group a different
type of conceptual map (see handouts 1.07a,
b, and c). Group 1 will look at the crisis chronologically, Group 2 will look at crisis from a cause
and effect perspective, and Group 3 will look at
the different points of view that each actor had
during the crisis, and how those perspectives
led to particular actions.
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Provide copies of the handouts to help
students understand the nature of the
conceptual map they have been assigned.
Explain that they will read the article “Global Financial Crisis: The Subprime Mortgage
Meltdown” in the student reader and fill in
their concept maps. Once they have completed their individual work, they will work as a
group to reach consensus on the content of
the map.
Ask students to take a moment to review
their conceptual maps, including the questions to consider. Answer any questions
students have.
With any time remaining in class, read together the first two sections of the article,
“Background” and “The Problem,” modeling
how to complete each conceptual map. Answer student questions as needed.

Assignment
Assign students to finish reading the article
“Global Financial Crisis: The Subprime Mortgage Meltdown” and complete the concept
map.

Lesson 1.08:
Meltdown: Learning the
lessons of a global
financial crisis
Materials: Chart paper or board space
Preparation: Post three statements (beginning
with “The tools of finance . . .”) on a board.
Prepare additional copies of concept maps (one
of each concept map per student).
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Activity: Analyzing a Crisis, Part II
(35 min.)
Continue the work begun in Lesson 1.07 making
concept maps based on the article “Global Financial Crisis: The Subprime Mortgage Meltdown” in
the student reader. Put students in their concept
map groups. Provide posters, chart paper or
board space for the groups to draw and fill in their
conceptual maps. Provide time for groups to reach
consensus on the content of the maps. Students
should draw additional rectangles as needed.
When the maps are complete, have each group
present its map to the class. Provide each student a copy of all three blank maps and ask that
they fill in the maps using the information from
the presentations.

Discussion: Lessons to learn
(10 min.)
After the presentations, lead a discussion on how
the case of the subprime mortgage crisis illustrates
the principles of finance learned in this unit. Post
these statements on a board and ask students how
and to what extent they proved to be true before,
during, and after the subprime mortgage crisis:
- The tools of finance can help families, businesses, and countries meet their goals.
- Financial transactions such as borrowing and
lending carry risk, and it is important for decision-makers to understand those risks.
- The global financial system is interconnected. In
a globalized economy, risk can spread from one
actor to another and even around the world.

Handout 1.05:
Finance snapshots: case studies from around the world
Case study

					

Name

						

Group

						

					

1. Which country or countries are involved in this case study?

2. Briefly describe the conflict, challenge, or problem described in the case study.

3. List one to three responses to the problem (new laws passed, new financial tools developed,
etc.) described in the case study.

4. How does this case study illustrate or connect to the ideas you have learned so far about
finance, especially global finance?

5. Beyond those named specifically in the case study, who is affected by the conflict, challenge,
or problem, and how? Who is affected by the responses to the problem, and how? For example, are people in other countries affected? The customers or competitors of a business
that is named?

6. What does the future hold with regard to this conflict, challenge, or problem? Name at least
two possible future results or effects.

7. For discussion: Write one conclusion about global finance that can be drawn from the four
case studies together, then one question you have about global finance after discussing the
case studies.

Handout 1.07a:
Chronological concept map
Describe the events of the global financial crisis, mentioning why one led to the next. Key
questions to consider: 1. What happened? 2. What is the sequence of events? 3. What were
the stages of events (i.e., pre-crises, early part of the crisis, aftermath of the crisis)? Indicate
on the chart which groups of events form each stage.

Flow Chart Model

Handout 1.07b:
Cause and effect concept map
In the global financial crisis, one event often led to another. Describe the causes of the crisis
and what effect(s) each cause had; use arrows to show the relationship between the two. Keep
in mind that an effect can become a cause and one cause can lead to more than one effect;
draw arrows connecting your rectangles accordingly. Key questions to ask: What circumstances
led actors (families, banks, mortgage lenders, etc.) to make the choices they made? What
happened next because of each choice?
Cause

Effect

Handout 1.07c:
Point of view concept map
Each group of actors who contributed to the global financial crisis chose a particular action based
on their goals and their beliefs about what the results of their actions would be. In this concept
map, identify the key actors in the crisis, their goals and beliefs, and the actions they undertook
based on those goals and beliefs.

Viewpoints of:
Beliefs
Actions

Lesson 1.09:
Taking action: United
Nations simulation on
global finance
Materials: Background information for students
(one copy per group of 2);
Country backgrounds
(one copy per group of 2);
Country placards
(one placard per assigned country)
Preparation: Decide how many class days you
will dedicate to the simulation. Decide whether
students will engage in outside research in order
to present their country’s point of view and
prepare guidance for any such research. If student
performance in the simulation is to be evaluated,
develop and provide evaluation criteria.

Unit culminating activity:
United Nations simulation
(2-4 class periods)
Tell students that they have studied a number
of complex aspects of global finance. They
will now put their knowledge into action by
taking part in a simulation. The class will
hold a conference of the World Bank, which
is a specialized agency of the United Nations
and a key organization in global finance. The
World Bank offers loans and grants to help
nations build infrastructure, offer services,
and promote economic growth.
As needed, describe the goals of the simulation,
which will help students further understand
global finance and its many impacts by putting
students in the shoes of representatives of
countries around the world. Students will be assigned a country and be given information on
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how that country has used, and been affected by,
the global financial system, particularly the country’s relationship with the World Bank. Students
are to use this information (and, optionally, additional research as assigned by you) to prepare
for the simulation. Allow class time for students to
prepare while you circulate and help.

Assignment
Before lesson 2.01, assign students to write down
the origin of their clothes, shoes, and bags by
finding the “Made in” label. Preview Lesson 2.01
before completing Unit 1.
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UNIT 1

Finance Mini-Simulation:
Lesson Plan
Time
60 minutes or two 45-minute sessions

Instructional Information
1.

Divide the class into small delegations (2-4 students per delegation). Assign each
group a country (choose from the list provided).

2.

Print out in advance placard handouts for each group with their country’s information (this is information about how the topic relates specifically to the
country the students are representing). Fold placards in half and place on tables or
desks to indicate who represents each country.

3.

Present background information on the topic from scripts and additional resources.
Print out background information in advance for each student.

4.

Have the class break off into their groups to discuss the topic and where their country
stands on the issue.

5.

Work in leading questions to help guide the discussions and build coalitions
between countries.

6.

Ask each delegation to draft a short, three-sentence resolution.

7.

Have each delegation present its country’s resolution.

8.

Ask the class to vote on for or against the recommendations/resolutions.

9.

Announce which resolutions passed.

10. Congratulate the students on their work.
*Please note, depending on class size and schedule, the lesson plan can be adjusted to span
two sessions.*
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5min.

Set the Scene:

In today’s world, finance is the cornerstone of development assistance. The World Bank uses
sound financial principles to give loans to developing countries to reduce extreme poverty and
promote economic growth for the entire country. But, without the proper oversight and management, many development projects do not achieve the intended results, and the number of
people living on less than $1.25 a day is not decreasing fast enough.
Meanwhile, there is disagreement about the restrictions the World Bank places on its loans.
Before accepting certain loans, borrowing countries currently must adopt policies that favor
free trade, follow environmental and social criteria, and take steps to prevent corruption.
Some say these requirements promote economic growth, prevent environmental and social
disasters, and reduce waste, while others argue that the measures make borrowing unduly
difficult and result in the World Bank having too much influence on countries’ policies. Others
feel that the United States, Europe, and Japan have too much influence over the Bank given
the rise of other, emerging economies.
How can the World Bank best use finance to promote development and reduce poverty?
Should the World Bank 1) Stop giving loans to governments that are not effective or that are
found to be corrupt?, 2) Adopt a no-strings-attached policy and offer loans based only on
need?, 3) Allow more developing- and emerging-country leaders to take leadership roles at the
Bank? What other ideas do you have?

5min.
Introduction of Countries and Topics
Prompt for teacher: Introduce the topic to students by reading off of a brief script (below).
Distribute background information and country backgrounds, on enclosed handouts, to students,
and review it briefly with them. Set up optional country placards.
UN Body in Focus: The World Bank
World Bank Facts:
•

The Word Bank was established in 1944 and is the United Nations’ key
financial institution.

•

Made up of 188 member countries, the Word Bank provides loans to developing
countries, which use the loans to invest in education, health, infrastructure,
natural resource management, and private sector (business) development.

•

The World Bank has set two goals for the world to achieve by 2030:
o

To end extreme poverty by decreasing the number of people living on less than
$1.25 a day to less than 3% of the total world population

o

To promote shared prosperity by promoting income growth or increasing the amount
of money people make for the bottom 40% of the population in every country

T h e E c o n o m i c s o f G l o b a l i z a t i o n Te a c h e r G u i d e | G l o b a l i z a t i o n

26

Background on Finance:
•

Finance is the planning, investing, and managing of money and assets, including
borrowing and lending.

•

International finance is the planning, investing, and managing of money and assets by
two or more countries or actors in two or more countries. Because of globalization, a
great number of financial activities cross borders and are international.

•

The United Nations interacts with the world of international finance through the World
Bank and the International Monetary Fund (IMF).

Relevant Information - The Facts about Finance:
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•

In order to reduce extreme poverty in countries partnering with the World Bank, the
World Bank does extensive research on the financial and economic situation in the
country before starting any project.

•

The World Bank primarily finances, or gives loans to, the 80 poorest nations in the world.

•

In 2013, the World Bank dedicated $52.6 billion in loans and other funding to promote
economic growth, increase shared prosperity, and decrease extreme poverty.

•

In 2013, the World Bank supported 1,956 projects worldwide to promote development
and make sure the world’s poorest countries had access to basic services.

•

Some of the ways the World Bank supports development are by investing in nutrition
and food programs, investing in private businesses to help build the economy, and
building infrastructure in countries, such as roads, transportation services, and schools.

•

About one quarter of World Bank loans come with economic policy conditions; 1
the Bank provides these loans only if, for example, a certain government-owned
industry is privatized — sold to a private company — or trade barriers are removed.

•

The World Bank has been criticized both for not doing enough to protect the environment and poor communities 2 when offering loans 3 (for example, when 1.4 million people were displaced to build the Three Gorges Dam in China 4 ) and for having too many 5
environmental and social restrictions, 6 making it difficult to get or implement loans.

•

Another criticism of the World Bank is that once the Bank gives a nation a loan, it does
not ensure that the funds go to meeting the development target the loan is intended
to meet. Many people say the World Bank needs to play a more active role in managing
the development projects it finances.7

•

The World Bank in 2013 expressed renewed interest in funding large hydro-electric
power projects to help poor countries provide energy to their people without creating
carbon dioxide pollution. Concerns about displacement of local residents and damage
to ecosystems had led the Bank to stop funding such projects for a decade.

UNA-Education

•

The BRICS countries (Brazil, Russia, India, China, and South Africa) make up over 20%
of the world economy and hold 11% of the World Bank’s voting power. In 2014, these
countries created their own development bank as a competitor to the World Bank.

•

Through 2014, only leaders from the United States had served as president of the World
Bank (and only Europeans had served as directors of the International Monetary Fund).

Priorities to be discussed
•

How does finance promote development?

•

How can financial investments in countries alleviate poverty and promote
economic growth?

•

What types of development (health, education, infrastructure) projects do countries
need and why? Should projects be small-scale, community-based activities such as
supporting community schools, or large-scale, centralized activities such as building
large dams to provide hydroelectric energy? Who should determine which projects
are chosen?

•

Do countries need to have in-depth action plans for development when they ask for
a loan? Are there certain targets that countries that receive development loans need
to meet?

•

What conditions should be placed on World Bank loans?

•

When a loan is issued to a country, what roles do the World Bank and the country play
to ensure the loan money is spent effectively toward meeting the development targets
the loan is aimed to meet?

•

Do developing countries have a sufficient voice in determining the policies of the
World Bank?

1

The Bretton Woods Project, et. al.
Reuters
3 The Observer
4 BBC
5 Deutsche Welle
6 European Network on Debt and Development
7 Foreign Affairs
2
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5 min. / 10 min.
Country Presentations
Prompt for teacher: Allow each country (small student group) to state its position on the issue
for 30 seconds - a total of five minutes for a ten-country simulation, or one minute – a total of ten
minutes for a ten-country simulation.
*If breaking up the lesson plan in two sessions, end the first session after country presentations. This will
give the students time to think over the information presented on globalization and their country’s stance
on the issue.*

10 min.
1st Coalition Session
Prompt for teacher: Tell students to use the next 10 minutes to form agreements with other countries based on their mutual interests and goals.
Examples to help guide the discussion:
•

The goal of the World Bank is to alleviate poverty and improve the living standards of
the world’s poorest people.

•

Many people believe that education is the way to bring people out of extreme
poverty.

•

The World Bank focuses partly on funding the private sector or private businesses in
developing countries because they promote job creation.

5 min. / 10 min.
Group Discussion
Prompt for teacher: Students spend five minutes (with 30 second or one minute speaking times)
in a moderated discussion on trends, regional issues, and potential solutions.
Examples to help guide the discussion:
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•

Does your country need development assistance?

•

What are the major industries in your country? How could financing help them grow?

•

Can your nation assist the World Bank in reducing poverty or by sharing technical
assistance with other nations?

•

How can countries create job opportunities that can lead to economic growth?

UNA-Education

10 min.
2nd Coalition Session
Prompt for teacher: The teacher should instruct students to work together to write three-sentence
resolutions (solutions) to the problem at hand.
Examples of resolutions include:
1. The World Bank pledges to reduce or eliminate environmental and social conditions
on its loans, allowing borrowing governments more autonomy in deciding their
development priorities.
2. The World Bank urges all member states to promote equal opportunities for
employment for everyone in society and to invest in private businesses.
3. The World Bank
a. commits to nominate candidates for World Bank presidency from all regions of
the world and from countries of all income levels;
b. urges members of its Board of Executive Directors to seek diversity in regional
origin and national income when voting for the World Bank president.
4. The World Bank pledges to finance large projects such as hydroelectric dams only if a
majority of local residents vote in favor of building the project.

10 min.
Introduce Resolutions
Prompt for teacher: Students should introduce one- to three-sentence resolutions as coalitions,
spending several minutes on question/ answer and debating the merits of each resolution.

5 min.
Voting
Prompt for teacher: Students vote yes/no on the passage of one or more resolutions.
After the vote, congratulate the students for their work.
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UNIT 1

finance Mini-Simulation:
Background Information
UN Body in Focus: The World Bank
World Bank Facts:
•

The Word Bank was established in 1944 and is the United Nations’ key
financial institution.

•

Made up of 188 member countries, the Word Bank provides loans to developing
countries, which use the loans to invest in education, health, infrastructure,
natural resource management, and private sector (business) development.

•

The World Bank has set 2 goals for the world to achieve by 2030:
o

To end extreme poverty by decreasing the number of people living on less than
$1.25 a day to less than 3% of the total world population

o

To promote shared prosperity by promoting income growth or increasing the amount
of money people make for the bottom 40% of the population in every country

Background on Finance:
•

Finance is the planning, investing, and managing of money and assets, including
borrowing and lending.

•

International finance is the planning, investing, and managing of money and assets by
two or more countries or actors in two or more countries. Because of globalization, a
great number of financial activities cross borders and are international.

•

The United Nations interacts with the world of international finance through the World
Bank and the International Monetary Fund (IMF).

Relevant Information - The Facts about Finance:
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•

IIn order to reduce extreme poverty in countries partnering with the World Bank, the
World Bank does extensive research on the financial and economic situation in the
country before starting any project.

•

The World Bank primarily finances, or gives loans to, the 80 poorest nations in the world.

•

In 2013, the World Bank dedicated $52.6 billion in loans and other funding to promote
economic growth, increase shared prosperity, and decrease extreme poverty.

•

In 2013, the World Bank supported 1,956 projects worldwide to promote development
and make sure the world’s poorest countries had access to basic services.

•

Some of the ways the World Bank supports development are by investing in nutrition
and food programs, investing in private businesses to help build the economy, and
building infrastructure in countries, such as roads, transportation services, and schools.
UNA-Education

•

About one quarter of World Bank loans come with economic policy conditions; 1
the Bank provides these loans only if, for example, a certain government-owned
industry is privatized — sold to a private company — or trade barriers are removed.

•

The World Bank has been criticized both for not doing enough to protect the environment and poor communities 2 when offering loans 3 (for example, when 1.4 million people were displaced to build the Three Gorges Dam in China 4 ) and for having too many 5
environmental and social restrictions, 6 making it difficult to get or implement loans.

•

Another criticism of the World Bank is that once the Bank gives a nation a loan, it does
not ensure that the funds go to meeting the development target the loan is intended
to meet. Many people say the World Bank needs to play a more active role in managing
the development projects it finances.7

•

The World Bank in 2013 expressed renewed interest in funding large hydro-electric
power projects to help poor countries provide energy to their people without creating
carbon dioxide pollution. Concerns about displacement of local residents and damage
to ecosystems had led the Bank to stop funding such projects for a decade.

•

The BRICS countries (Brazil, Russia, India, China, and South Africa) make up over 20%
of the world economy and hold 11% of the World Bank’s voting power. In 2014, these
countries created their own development bank as a competitor to the World Bank.

•

Through 2014, only leaders from the United States had served as president of the World
Bank (and only Europeans had served as directors of the International Monetary Fund).

Priorities to be discussed
•

How does finance promote development?

•

How can financial investments in countries alleviate poverty and promote
economic growth?

•

What types of development (health, education, infrastructure) projects do countries
need and why? Should projects be small-scale, community-based activities such as
supporting community schools, or large-scale, centralized activities such as building
large dams to provide hydroelectric energy? Who should determine which projects
are chosen?

•

Do countries need to have in-depth action plans for development when they ask for
a loan? Are there certain targets that countries that receive development loans need
to meet?

•

What conditions should be placed on World Bank loans?

•

When a loan is issued to a country, what roles do the World Bank and the country play
to ensure the loan money is spent effectively toward meeting the development targets
the loan is aimed to meet?

•

Do developing countries have a sufficient voice in determining the policies of the
World Bank?

1

4

2

5

The Bretton Woods Project, et. al.
Reuters
3 The Observer

BBC
Deutsche Welle

6
7

European Network on Debt and Development
Foreign Affairs

UNIT 1

Finance Mini-Simulation:
Country Backgrounds
United States of America
•

Services are the largest sector, composing 79.4% of GDP.

•

Major industries include high technology, petroleum, steel, motor vehicles, aerospace;
major exports include agricultural products (soybeans, fruit, corn) at 9.2%, industrial
supplies (organic chemicals) at 26.8%, capital goods (aircraft, motor vehicle parts,
computers) at 49.0%, consumer goods (automobiles, medicines) at 15.0%.

•

Through 2014, only US citizens had held the World Bank presidency, and the country
holds the most voting power on the Bank’s Board of Executive Directors, with 15.85% of
voting power.

•

The US, the Bank’s second largest donor in 2013 and historically the largest, has pledged
to vote against any large-scale hydroelectric power projects funded by the Bank, citing
social and environmental concerns.

United Kingdom
•

The service industry makes up 80% of the labor force and 79% of the GDP.

•

Major industries include: machine tools, electric power equipment, automation
equipment, railroad equipment; major exports include: manufactured goods, fuels,
chemicals; food, beverages, tobacco.

•

The UK, the top World Bank donor in 2013 and historically the third largest, holds 3.75%
of voting power.

•

The UK has urged the World Bank to focus more on results and efficiency, improve
performance in fragile states, and make more progress on climate change.

Russia
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•

The service sector contributes 58.3% of the GDP, while industry contributes 37.5% and
agriculture 4.2%.

•

Major industries include coal, oil, gas, chemicals, metals, aircraft and space vehicles,
defense industries; major exports include petroleum and petroleum products, natural
gas, metals, wood and wood products.

•

Russia is both a donor to the World Bank and a recipient of its loans; it holds 2.77% of
the voting power.

•

In 2014, saying that the World Bank was too slow to expand developing country voting
rights and too reluctant to make infrastructure loans, Russia helped create a new “BRICS
Bank” to compete with the World Bank.

UNA-Education

China
•

The service sector contributes 46.1% of the GDP, while industry contributes 43.9%
and agriculture 10%; at the end of 2013, China held $53 billion in Bank loans..

•

China is the world leader in gross value of agricultural output, has the world’s second
largest economy, and has the third most voting power at the World Bank with 4.42%.

•

Major industries include mining and ore processing, metals, coal; machine building;
armaments; textiles and apparel; consumer products (footwear, toys, electronics);
major exports include electrical and other machinery such as data processing
equipment, apparel, telephone handsets, textiles, and integrated circuits.

•

In 2014, saying that the World Bank was too slow to expand developing country voting
rights and too reluctant to make infrastructure loans, China helped create a new
“BRICS Bank” to compete with the World Bank.

•

The service sector contributes 56.9% of the GDP, while industry contributes 25.8%
and agriculture 17.4%.

•

Major industries include textiles, chemicals, food processing, steel, transportation
equipment, cement, mining; major exports include petroleum products, precious
stones, machinery, iron and steel, vehicles, and apparel.

•

From 2013 to 2017, India is scheduled to receive $3 billion to $5 billion per year in
Bank financing for improved governance, urban planning and development, economic
growth that includes the poor, and more.

•

In 2014, saying that the World Bank was too slow to expand developing country voting
rights and too reluctant to make infrastructure loans, India helped create a new
“BRICS Bank” to compete with the World Bank.

India

Brazil
•

The GDP is comprised of 68.1% services, 26.4% industry, and 5.5% agriculture.

•

Major industries are textiles, shoes, chemicals, cement, lumber, iron ore, tin, steel,
aircraft, motor vehicles and parts; major exports include transport equipment, iron
ore, soybeans, footwear, coffee, and autos.

•

From 2012-2015, Brazil received US$5.8 billion in Bank loans to strengthen public and
private investment, improve services for the poor, develop its poor Northeast region,
and more.

•

In 2014, saying that the World Bank was too slow to expand developing country voting rights
and too reluctant to make infrastructure loans, Brazil helped create a new “BRICS Bank” to
compete with the World Bank.
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Switzerland
•

Zurich is Switzerland’s major financial center, ranked 5th in the world.

•

The GDP is comprised of 72.5% services, 26.8% industry, and 0.7% agriculture.

•

Major exports include machinery, chemicals, metals, watches, and agricultural
products. Switzerland is world renowned for its banking industry.

•

Switzerland is a prosperous country and a donor to the World Bank.

Germany
•

Frankfurt is Germany’s major financial center, ranked 11th in the world.

•

69% of the GDP comes from services, 30.1% from industry, and 0.8% from agriculture.

•

Major industries include iron, steel, coal, cement, chemicals, machinery, vehicles,
machine tools; major exports include motor vehicles, machinery, chemicals, computer
and electronic products

•

Germany is a major World Bank donor, with the fourth largest contribution in 2013, and
holds the fourth most voting power at the Bank with 4.0%.

Japan
•

Tokyo is Japan’s major financial center, ranked 6th in the world.

•

73.2% of the GDP comes from services, 25.6% from industry, and 1.1%
from agriculture.

•

Major industries include: motor vehicles, electronic equipment, machine tools,
steel and nonferrous metals; major exports include: motor vehicles at 13.6%;
semiconductors at 6.2%; iron and steel products at 5.5%.

•

Japan was the third largest World Bank donor in 2013 and is historically its second
largest donor. It holds the second most voting power at 6.84%.

Israel
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•

Tel Aviv is Israel’s major financial center, ranked 21st in the world.

•

66.4% of the GDP stems from services, 31.2% from industry, and 2.4% from agriculture.

•

Major industries include high-technology products, wood and paper products, potash
and phosphates, food, beverages, and tobacco; major exports include machinery and
equipment, software, cut diamonds, agricultural products, chemicals, textiles and
apparel.

•

In 2013, a World Bank report estimated that Israeli restrictions on the movement of
Palestinians in the West Bank cost the Palestinian economy over US$3.4 billion per year.
Israel enforces the restrictions for security.

UNA-Education

United Arab Emirates
•

Dubai is United Arab Emirates’ major financial center, ranked 29th in the world.

•

38.2% of the GDP stems from services, 61.1% from industry, and 0.6% from agriculture.

•

Major industries include: petroleum and petrochemicals; fishing, aluminum, cement,
fertilizers, commercial ship repair, construction materials, some boat building,
handicrafts, and textiles.

•

Major exports include crude oil at 45%, natural gas, re-exports, dried fish, and dates.

South Korea
•

Seoul is South Korea’s major financial center, ranked 7th in the world.

•

58.2% of the GDP stems from services, 39.2% from industry, and 2.6% from agriculture.

•

Major industries include electronics, telecommunications, automobile production,
chemicals, and steel; major exports include semiconductors, motor vehicles, auto parts,
computers, display, home appliances.

•

South Korea enjoyed rapid economic growth and enormous reductions in poverty from
the 1960s to the 1990s and is now among the top twenty world economies. It is a World
Bank donor and has several cooperative projects with the Bank.

Argentina
•

Buenos Aires is Argentina’s major financial center, ranked 25th in the world.

•

61% of the GDP stems from services, 29.7% from industry, and 9.3% from agriculture.

•

Major industries include food processing, motor vehicles, consumer durables, textiles,
chemicals and petrochemicals; major exports include beef, soybeans and derivatives,
petroleum, gas, vehicles, and corn.

•

Argentina receives World Bank financing aimed to support sustainable growth with equity,
social inclusion, and improved governance. In 2010, nearly 2% of people lived in poverty
and nearly 1% in extreme poverty.

South Africa
•

68.4% of the GDP stems from services, 29% from industry, and 2.6% from agriculture.

•

Major industries include mining (world’s largest producer of platinum, gold, chromium),
automobile assembly, metalworking; major exports include gold, diamonds, platinum,
other metals and minerals, and machinery.

•

In 2009, 31.3% of people lived in poverty and 13.8% in extreme poverty. Inequality
is high in South Africa.

•

In 2014, saying that the World Bank was too slow to expand developing country voting
rights and too reluctant to make infrastructure loans, South Africa helped create a new
“BRICS Bank” to compete with the World Bank.
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Nigeria
•

Nigeria is Africa’s most populous country and largest economy, with a GDP of US$500
billion, but in 2010, 85% of its people lived in poverty and 68% in extreme poverty. Many
Nigerians are subsistence farmers.

•

26% of the GDP comes from services, 43% from industry, and 30.9% from agriculture.

•

Major industries include crude oil, coal, tin, columbite; rubber products, wood; hides and
skins, textiles; major exports include petroleum and petroleum products at 95%, cocoa,
and rubber.

•

From 2014 to 2017, Nigeria will receive US$8 billion in World Bank financing to promote
diversified growth and job creation by reforming the power sector, enhancing agricultural
productivity and increasing access to finance; to improve social service delivery; to
strengthen governance; and more.

Democratic Republic of Congo
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•

Agriculture accounts for 44.3% of the GDP, services 34.0%, and industry 21.7%.

•

The DRC has vast natural resource wealth, but conflict has prevented economic
growth, resulting in an extreme poverty rate of 87.7% in 2006, with just 9% of people
having access to electricity.

•

Major industries include mining (copper, cobalt, gold, diamonds, coltan, zinc, tin,
tungsten) and mineral processing; major exports include diamonds, copper, gold,
cobalt, wood products, crude oil, and coffee.

•

In 2014, the World Bank promised DRC a US$73.1 million grant to build a hydroelectric
dam, saying it will be “transformational.” Critics say the project will attract corruption
and will benefit chiefly mines and foreign nations, not residents living without
electricity; displacement of the population is also a worry.

UNA-Education

•

•

•

Through 2014, only US citizens had held the World Bank presidency, and the country holds the most voting
power on the Bank’s Board of Executive Directors, with 15.85% of voting power.

Major industries include high technology, petroleum, steel, motor vehicles, aerospace; major exports include
agricultural products (soybeans, fruit, corn) at 9.2%, industrial supplies (organic chemicals) at 26.8%, capital goods
(aircraft, motor vehicle parts, computers) at 49.0%, consumer goods (automobiles, medicines) at 15.0%.

Services are the largest sector, composing 79.4% of GDP.

United States of America
•

The US, the Bank’s second largest donor in 2013 and historically the largest, has pledged to vote against any
large-scale hydroelectric power projects funded by the Bank, citing social and environmental concerns.

Unit 1:Finance

•

•

•

•

The UK has urged the World Bank to focus more on results and efficiency, improve performance in
fragile states, and make more progress on climate change.

The UK, the top World Bank donor in 2013 and historically the third largest, holds 3.75% of voting power.

Major industries include: machine tools, electric power equipment, automation equipment, railroad
equipment; major exports include: manufactured goods, fuels, chemicals; food, beverages, tobacco.

The service industry makes up 80% of the labor force and 79% of the GDP.

United Kingdom
Unit 1:Finance

•

•

•

•

In 2014, saying that the World Bank was too slow to expand developing country voting rights and too reluctant
to make infrastructure loans, Russia helped create a new “BRICS Bank” to compete with the World Bank.

Russia is both a donor to the World Bank and a recipient of its loans; it holds 2.77% of the voting power.

Major industries include coal, oil, gas, chemicals, metals, aircraft and space vehicles, defense industries; major
exports include petroleum and petroleum products, natural gas, metals, wood and wood products.

The service sector contributes 58.3% of the GDP, while industry contributes 37.5% and agriculture 4.2%.

Russia
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•

•

•

Major industries include mining and ore processing, metals, coal; machine building; armaments; textiles and
apparel; consumer products (footwear, toys, electronics); major exports include electrical and other machinery
such as data processing equipment, apparel, telephone handsets, textiles, and integrated circuits.

China is the world leader in gross value of agricultural output, has the world’s second largest economy, and has
the third most voting power at the World Bank with 4.42%.

The service sector contributes 46.1% of the GDP, while industry contributes 43.9% and agriculture 10%; at the
end of 2013, China held $53 billion in Bank loans.

China
•

In 2014, saying that the World Bank was too slow to expand developing country voting rights and too reluctant to
make infrastructure loans, China helped create a new “BRICS Bank” to compete with the World Bank.
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•

•

•

•

In 2014, saying that the World Bank was too slow to expand developing country voting rights and too reluctant
to make infrastructure loans, India helped create a new “BRICS Bank” to compete with the World Bank.

From 2013 to 2017, India is scheduled to receive $3 billion to $5 billion per year in Bank financing for improved
governance, urban planning and development, economic growth that includes the poor, and more.

Major industries include textiles, chemicals, food processing, steel, transportation equipment, cement, mining;
major exports include petroleum products, precious stones, machinery, iron and steel, vehicles, and apparel.

The service sector contributes 56.9% of the GDP, while industry contributes 25.8% and agriculture 17.4%.

India
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•

•

•

•

In 2014, saying that the World Bank was too slow to expand developing country voting rights and too reluctant to make
infrastructure loans, Brazil helped create a new “BRICS Bank” to compete with the World Bank.

From 2012-2015, Brazil received US$5.8 billion in Bank loans to strengthen public and private investment,
improve services for the poor, develop its poor Northeast region, and more.

Major industries are textiles, shoes, chemicals, cement, lumber, iron ore, tin, steel, aircraft, motor vehicles and
parts; major exports include transport equipment, iron ore, soybeans, footwear, coffee, and autos.

The GDP is comprised of 68.1% services, 26.4% industry, and 5.5% agriculture.

Brazil
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•

•

•

•

Switzerland is a prosperous country and a donor to the World Bank.

Major exports include machinery, chemicals, metals, watches, and agricultural products. Switzerland is
world renowned for its banking industry.

The GDP is comprised of 72.5% services, 26.8% industry, and 0.7% agriculture.

Zurich is Switzerland’s major financial center, ranked 5th in the world.

Switzerland
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•

•

•

Major industries include iron, steel, coal, cement, chemicals, machinery, vehicles, machine tools; major exports
include motor vehicles, machinery, chemicals, computer and electronic products

69% of the GDP comes from services, 30.1% from industry, and 0.8% from agriculture.

Frankfurt is Germany’s major financial center, ranked 11th in the world.

Germany
•

Germany is a major World Bank donor, with the fourth largest contribution in 2013, and holds the fourth most
voting power at the Bank with 4.0%.
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•

•
•

Major industries include: motor vehicles, electronic equipment, machine tools, steel and nonferrous metals; major
exports include: motor vehicles at 13.6%; semiconductors at 6.2%; iron and steel products at 5.5%.

Tokyo is Japan’s major financial center, ranked 6th in the world.
73.2% of the GDP comes from services, 25.6% from industry, and 1.1% from agriculture.

Japan
•

Japan was the third largest World Bank donor in 2013 and is historically its second largest donor. It holds the
second most voting power at 6.84%.
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•

•

•

•

In 2013, a World Bank report estimated that Israeli restrictions on the movement of Palestinians in the West Bank
cost the Palestinian economy over US$3.4 billion per year. Israel enforces the restrictions for security.

Major industries include high-technology products, wood and paper products, potash and phosphates, food,
beverages, and tobacco; major exports include machinery and equipment, software, cut diamonds, agricultural
products, chemicals, textiles and apparel.

66.4% of the GDP stems from services, 31.2% from industry, and 2.4% from agriculture.

Tel Aviv is Israel’s major financial center, ranked 21st in the world.

Israel
Unit 1:Finance

•

•

•

•

Major exports include crude oil at 45%, natural gas, re-exports, dried fish, and dates.

Major industries include: petroleum and petrochemicals; fishing, aluminum, cement, fertilizers, commercial
ship repair, construction materials, some boat building, handicrafts, and textiles.

38.2% of the GDP stems from services, 61.1% from industry, and 0.6% from agriculture.

Dubai is United Arab Emirates’ major financial center, ranked 29th in the world.

United Arab Emirates
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•

•

•

•

South Korea enjoyed rapid economic growth and enormous reductions in poverty from the 1960s to
the 1990s and is now among the top twenty world economies. It is a World Bank donor and has several
cooperative projects with the Bank.

Major industries include electronics, telecommunications, automobile production, chemicals, and steel; major
exports include semiconductors, motor vehicles, auto parts, computers, display, home appliances.

58.2% of the GDP stems from services, 39.2% from industry, and 2.6% from agriculture.

Seoul is South Korea’s major financial center, ranked 7th in the world.

South Korea
Unit 1:Finance

•

•

•

•

Argentina receives World Bank financing aimed to support sustainable growth with equity, social inclusion,
and improved governance. In 2010, nearly 2% of people lived in poverty and nearly 1% in extreme poverty.

Major industries include food processing, motor vehicles, consumer durables, textiles, chemicals and
petrochemicals; major exports include beef, soybeans and derivatives, petroleum, gas, vehicles, and corn.

61% of the GDP stems from services, 29.7% from industry, and 9.3% from agriculture.

Buenos Aires is Argentina’s major financial center, ranked 25th in the world.

Argentina
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•

•

•

•

In 2014, saying that the World Bank was too slow to expand developing country voting rights and too reluctant to
make infrastructure loans, South Africa helped create a new “BRICS Bank” to compete with the World Bank.

In 2009, 31.3% of people lived in poverty and 13.8% in extreme poverty. Inequality is high in South Africa.

Major industries include mining (world’s largest producer of platinum, gold, chromium), automobile assembly,
metalworking; major exports include gold, diamonds, platinum, other metals and minerals, and machinery.

68.4% of the GDP stems from services, 29% from industry, and 2.6% from agriculture.

South Africa
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•

•

•

•

From 2014 to 2017, Nigeria will receive US$8 billion in World Bank financing to promote diversified growth
and job creation by reforming the power sector, enhancing agricultural productivity and increasing access to
finance; to improve social service delivery; to strengthen governance; and more.

Major industries include crude oil, coal, tin, columbite; rubber products, wood; hides and skins, textiles; major
exports include petroleum and petroleum products at 95%, cocoa, and rubber.

26% of the GDP comes from services, 43% from industry, and 30.9% from agriculture.

Nigeria is Africa’s most populous country and largest economy, with a GDP of US$500 billion, but in 2010,
85% of its people lived in poverty and 68% in extreme poverty. Many Nigerians are subsistence farmers.

Nigeria
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•

•

•

Major industries include mining (copper, cobalt, gold, diamonds, coltan, zinc, tin, tungsten) and mineral processing;
major exports include diamonds, copper, gold, cobalt, wood products, crude oil, and coffee.

The DRC has vast natural resource wealth, but conflict has prevented economic growth, resulting in an extreme
poverty rate of 87.7% in 2006, with just 9% of people having access to electricity.

Agriculture accounts for 44.3% of the GDP, services 34.0%, and industry 21.7%.

Democratic Republic
of the Congo
•

In 2014, the World Bank promised DRC a US$73.1 million grant to build a hydroelectric dam, saying it will be
“transformational.” Critics say the project will attract corruption and will benefit chiefly mines and foreign nations, not
residents living without electricity; displacement of the population is also a worry.

Unit 1:Finance

Unit 2:

Globalization

UN PHOTO

LEARNING OBJECTIVES
After completing this unit, students will understand:
•

Globalization — the increased movement of money, people, products, and
ideas around the world—affects almost everyone.

•

Millions of people have escaped extreme poverty during a recent period of
rapid globalization, but some observers feel the benefits of globalization are
not distributed evenly.

•

The actions of governments and other actors can encourage or hinder
globalization; advances in technology usually increase globalization.

Students will know:
•

Key terms: globalization, capital, labor, good, service, free market, free trade

•

Perceived benefits and drawbacks of globalization

•

How companies balance the “triple bottom line” of the economic, environmental,
and social impact of their actions

•

Basic history of globalization

•

Facts about the incidence of global poverty and recent trends

Students will be able to:
•

Explain the pros and cons of globalization from different points of view

•

Determine and summarize the central ideas of a primary or secondary text

•

Analyze tables and graphs to draw conclusions about globalization

Essential Questions
1. Why do money, people, products and ideas move around the world?
2. Who benefits when money, people, and products move around the world and
why? Is anyone harmed, and if so, why?
3. Is globalization inevitable? If not, how could it be slowed or stopped?
4. To what extent does globalization leave the world better off, i.e., to what extent
does it reduce poverty and/or increase people’s well-being?
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LESSON 2.01:

clothes, shoes, and bags were made. Circle
correct guesses on the board and add new
countries to the list with underlines. Note
the number of countries on the list (how
well did students guess?) and which countries were most commonly indicated as the
source of items.

Globalization and you:
Where do your clothes
come from?
Materials: A chalkboard or white board
Students’ lists of where their clothing,
shoes, and bags were made
Handout 2.02: “The World Inside
Your Shirt” analysis
Preparation: Preview, in the student materials,
the introductory letter and “The World Inside Your
Shirt.” One day before this lesson, assign students
to check the tags in their clothes, shoes, and
bags before they come to school and list where
each item was made. Before they check, ask them
to guess which countries and how many different
countries will be represented in the class’ list; write
the results on a board and keep it there for this
lesson.

Unit introductory activity: Doing
business with the world (35 min.)
1. Ask students if they have done business in
the last year with someone in another country. If so, select two to four of them to briefly
describe the transaction(s). (Ask, for example, did you buy or sell something? Was it an
online interaction or in person? How did you
come in contact with the person?) Note that
there may be no “yes” answers. This is okay;
see if this changes when you ask the question again in step 3.

3. Ask students some or all of the following
discussion questions: Were you surprised by
anything you learned through this exercise?
When you or your family bought items made in
another country, was that “doing business” with
someone in another country? Why do you think
so or not think so? How did your purchase
affect those people? How did their making the
items in those countries affect you? Was anyone else affected by your purchase? If so, who
was affected and how? What factors do you
consider when deciding whether to buy these
items? Do you consider the country of origin?
Why or why not? If we had done this exercise
one hundred years ago, how do you think the
outcome might have been different? Why?
Explain that this unit will explore how globalization--the increasing movement of money, people,
products, and ideas around the world--affects different people in different ways. Their first reading
follows a t-shirt across four different continents.
If time remains in class, begin reading “The World
Inside Your Shirt” together, asking questions along
the way as appropriate.

2. You may choose to do this step in small
groups and collect groups’ lists. Remind
students of the list of countries that they
guessed their clothes came from. Ask students to share in which countries their
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Assignment

MAKING CONNECTIONS:

Assign students to read the introductory letter, “Globalization: The Accelerating Movement
of People, Capital, and Ideas,” and “The World
Inside Your Shirt” in the student reader. You may
choose to assign Handout 2.02 as homework to
accompany the reading. Students will analyze
“The World Inside Your Shirt” in Lesson 2.02.

Buying products made in other countries
is a common connection to the global
economy. Ask students to find as many
ways as they can that they interact with
people, goods, money, or ideas from other
countries. Are they, their friends, or family
members immigrants? Do they enjoy movies, music, or cultural performances originating in other countries? Has someone in
their family vacationed, worked, or studied
abroad? Do they play Internet games or
connect by social media with someone in
another country? Has someone they know
lost a job that moved overseas?
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Lesson 2.02:

In either case, ask a few groups to share their
responses and lead a discussion regarding how
globalization affects many actors, some positively,
others negatively. You may ask whether some actors experience both positive and negative effects
or some actors are unaffected by globalization.

“The World Inside Your Shirt”:
The impact of a t-shirt’s
global journey
Materials: Handout 2.02, discussion questions for
groups or class discussion
Preparation: Consider whether to place students
in groups for the extension discussion, how to
divide groups, and how to assign questions. Preview
“Globalization: Case Studies from Around the World.”

Post-reading discussion: “The
World Inside Your Shirt” (10 min.)
After students have read the introductory letter, “Globalization: The Accelerating Movement
of People, Capital, and Ideas,” and “The World
Inside Your Shirt” in the student reader, revisit
some of the discussion questions listed in Lesson
2.01, step 3, particularly those regarding who is
affected by a t-shirt purchase (and the t-shirt’s
manufacture, travels, and discarding) and whether students consider country of origin when
purchasing an item. If answers have changed, ask
why the material in the article caused students to
change their minds.

Activity: “The World Inside Your
Shirt” and globalization (15 min.)
Put students in small groups. If you assigned
handout 2.02 as homework, have group members
compare and discuss their responses. Each group
should write down one observation from the handout that all group members agree on, one they
disagree on, and one question they have about globalization. If you did not assign the homework, have
students complete it together in their small groups.

Activity: Extension discussion
(15 min.)
Explain that after studying the specific case of a
t-shirt’s world travels, the class will now explore
other examples of globalization to arrive at some
general observations.
Either in groups or in a class discussion, ask students to provide more examples of the cross-border movement of 1) people, 2) money and products, or 3) ideas. After students list examples, have
them discuss and write down the benefits of each
movement as well as potential challenges associated with each one. Topics for further discussion
may include:
1. People: What are some reasons that people
cross borders? How does migration influence
cultural traditions, religious beliefs and
economies?
2. Money and products: Make a list of imported
products and/or multinational corporations
(MNCs) that you are familiar with. Why might
corporations establish offices, factories, or
stores around the world? What is the impact
on the countries MNCs move into? How is the
corporation’s home country affected?
3. Ideas: Cite examples of social, cultural, political,
and religious ideas and beliefs that have been
“imported” into your society or “exported” from
it. How do you think this happened? How does
this movement of ideas affect your life?
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Handout 2.02:
“The World Inside Your Shirt” analysis
If globalization were more limited, cotton might be grown in Greece or Spain, a t-shirt
made from that cotton in Germany, and the t-shirt sold in Zurich, Switzerland. “The World
Inside Your Shirt” illustrates a t-shirt’s journey across four continents in a globalized economy, with Zurich just one stop on the long trip. Think about how different groups of people mentioned in the article are affected by the global travels of the t-shirt and its
component material, cotton. Are their lives different than they would be without globalization? How? Do you think each group of people views the changes, in the short term, as
positive—does it make them better off? Share your responses in this chart.
Group of people

Cotton farmers
in Lubbock, Texas,
USA

Effect of globalization

Positive, neutral, or negative?

How are these people’s lives changed
by the international travels of the t-shirt
and its component material?

Mark + if you think this group is likely to

Farmers in Lubbock are able to sell their
cotton in markets around the world,
including China, for use elsewhere in the
world, such as Switzerland. This way,
farmers can earn more money than they
would by selling only in the USA.

view the change as positive; 0 if neutral;
- if negative; note why you think so
+
0
Farmers make more money than they would
without globalization

Cotton farmers in
Senegal and Mali

+

0

-

Factory workers in
Shanghai, China

+

0

-

+

0

-

Factory workers in
Germany or the
United States

Consumers in
Zurich, Switzerland

Physically disabled
people and those
affected by AIDS in
Venice, Italy

+

0

-

+

0

-

+

0

-

+

0

-

+

0

-

Senegalese traders

Senegalese workers

The multi-national
corporation that
designs and sells
the t-shirt

UNIT 2

Assignment
Assign students to read, before lesson 2.04, “Globalization Snapshots: Case Studies from Around
the World,” noting that they will read about more
real-life examples of globalization and its effects.
In Lesson 2.04, students will need to discuss
the articles from the point of view of one of the
actors described.

CHECK FOR UNDERSTANDING:
Based on the post-reading discussion, analysis,
responses to handout 2.02, and extension discussion, assess how well students understand
the ways in which different people are affected
by globalization and that effects can be experienced as positive, negative, or neutral depending on one’s role in the global economy. Review
or discuss as needed.

Lesson 2.03:
The “Triple Bottom Line”:
How companies balance the
impact of their actions
Materials: The following materials from the
PwC Earn Your Future Curriculum:
Handout 1: Company outlines (1 copy)
Handout 2: Responding to
Environmental Events Worksheets
(5 copies)
Handouts are included in the file with
the lesson.
Preparation: Review the “5-minute prep” section
on page 5 of the lesson.
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Activity: The triple bottom line
To explore how companies consider more than
just the economic bottom line, but also the environmental and social impact of their decisions and
actions, follow “Balancing the Bottom Lines” from
the PwC Earn Your Future Curriculum.

Lesson 2.04:

Pre-reading activity: Responses
to globalization

Globalization snapshots:
Case studies from around
the world
Materials: Paper for groups’ lists
Preparation: Consider how to divide students into
groups and assign them topics; preview “The Rise of
the Global Justice Movement.”

Post-reading activity:
Points of view (35 min.)
Students read “Globalization Snapshots: Case
Studies from Around the World” before class.
Note that the case studies in the student materials all described conflicts involving globalization.
Select two students per case study and ask each
to summarize the story from an opposing actor’s
point of view (such as a worker and a Firestone
executive in the Africa case). You may also appoint an objective student and/or another with a
third point of view, or even more. Ask the rest of
the class the following discussion questions:
1. How, in each case, did globalization change
some people’s lives? How did the changes
lead to a conflict?

Tell students that these cases are part of a
larger policy debate over globalization in general. As most of the world’s governments have
tried to accelerate globalization by making trade
between countries easier and fairer, largely
through the World Trade Organization (WTO),
some groups have resisted the changes proposed by the WTO. The next reading will tell
this story.
Ask students to brainstorm which professions,
groups, and organizations might be likely to
promote and/or welcome easier trade and
globalization and why they would do so. Ask the
other half of student groups to list professions,
groups, and organizations likely to resist globalization and why they would do so. Answers may
be based on the articles and case studies read
thus far as well as students’ own knowledge. Ask
probing or leading questions if needed.

Assignment
Assign students to read “The Rise of the Global Justice Movement,” In Lesson 2.05, students
will consider some opposing policy statements
regarding globalization.

2. What was the proposed solution(s) to each
conflict? How satisfactory was the solution to
each party?
3. Can you imagine a way to avoid or resolve
similar conflicts in the future, even if rapid
globalization continues?
4. How do these stories illustrate the principles
about globalization described in the introductory letter to the unit, “Globalization: The
Accelerating Movement of People, Capital,
and Ideas?”
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MAKING CONNECTIONS:
In “Europe Helps One of Its Own Face Down
Default,” students learned the financial risks
countries face when they are not able to pay
back debts. What risks do families and individuals face? Students or their families may
use credit cards or consider student loans
for college. Help students understand the
importance of maintaining good credit by using, from PwC’s Earn Your Future Curriculum,
the lesson plan “Credit and Debt: Learning
About Credit Reports.”

Lesson 2.05:
The global justice
movement: How should
the world respond to
globalization?
Materials: Poster paper (or board space)
Handout 2.05
Preparation: Post the statements in handout
2.05 on a board or poster paper, with the most
moderate statement from each trio placed in the
middle and the other two statements on opposite
sides of the room. Preview “Globalization: A Brief
History.”

Activity: Globalization policy
spectrum (35 min.)
Ask selected students to share one important
idea they learned or one question they have
after reading “The Rise of the Global Justice
Movement.”
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Ask students to list, if they have not already done
so, the four key areas named in “The Rise of the
Global Justice Movement” in which the global justice movement has challenged globalization (the
environment, fair trade, workers’ rights, democracy and governance). Then introduce, one by one,
each trio of policy statements from handout 2.05.
Ask students to place themselves on the spectrum
of statements, indicating the position with which
they most agree. For example, if Student A agrees
strongly that “Trade is fairest when all countries
play by the same rules,” she should stand close to
that sign and farthest away from the sign reading,
“Nations are sovereign and have the right to develop their own policies . . .”
Select individual students and ask them to explain why they chose the location they did, citing
evidence from the material read and discussed
thus far in the chapter. You may encourage debate by asking the students farthest from each
other to respond to one another’s answers. Ask
students which position the anti-globalization
protesters described in “The Rise of the Global
Justice Movement” would be likely to embrace
and which the “alter-globalization” advocates
would likely promote.
Note that, because the issues surrounding globalization are complex, the range of responses is
also complex and ever-changing, as suggested by
this spectrum exercise and by the information in
the article.

CHECK FOR UNDERSTANDING:
As a wrap-up activity or an assignment due
during the next lesson, have students respond
to the policy choices on workers’ rights, the
environment, fair trade, or democracy and
governance. Ask them to write where they
stand on the spectrum of policies with regard
to one issue and explain why, using evidence
from the unit.

Pre-reading discussion: The history
of globalization (10 min.)
Discuss the following questions with students:
1. How long do you think globalization has been
going on? What are the oldest examples you
can think of? (Review the definition of
globalization if necessary.)
2. Do you think globalization can be reversed
or stopped, as advocated by some groups?
Ask students to consider these questions as
they review the timeline “Globalization:
A Brief History.”

Assignment
3. You may choose to assign students to read
“Globalization: A Brief History.”

MAKING CONNECTIONS:
Ask students to investigate how globalization has affected your city, region, state,
district, or country. Questions might include: What industries and companies are
the largest employers in your area? Have
those industries and companies opened
or closed stores, plants, or offices in your
area recently? In other countries? What is
the unemployment rate in your area? Has it
gone up or down over the last ten to twenty years? Why? Have students prepare and
deliver a blog post, news report, or podcast
about their findings.
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Democracy
and governance

Trade

Environment

Workers’ rights

Consumers’ role
consider, as one factor, products’
environmental impact and the working

choices as they see fit. How products were

produced is not their responsibility.

more jobs are available in poor
countries, but protections should be put in
place to improve working conditions now, even
if it causes economic growth to slow some.

when more jobs are available in poor coun-

tries. It is most important to

encourage economic growth; improved

wages and working conditions will come with

protections should be put in place now, even if
it causes economic growth to slow some.

growth; with growth will come improvement

in the environment as poor countries are

keeping its food subsidies for the poor or the

policy conditions on World Bank and IMF loans
infringe on national sovereignty and should be
avoided.

reasonable of them to ask recipient coun-

tries to improve the quality of their govern-

ment or change their policies as a condition

of the loans.

Loans are important to help poor countries, but

When the World Bank or IMF offer loans, it is

more open markets.

be eliminated.

Organization, World Bank, and IMF should

organizations such as the World Trade

Nations are sovereign. International

that protect their own industries.

allowed to have different rules, such as India

same rules.

least developed countries having access to

develop their own policies, including policies

Trade is fairest when some countries are

Nations are sovereign and have the right to

should be limited or reversed.

and harms the environment. Globalization

world requires the burning of fossil fuels

Moving people and goods around the

or reversed.

conditions. Globalization should be limited

sometimes offer very low wages and poor

while the manufacturing jobs created

eliminate jobs in developed countries,

Globalizing companies sometimes

products, even if their cost is higher.

buy only responsibly manufactured

Consumers should make a strong effort to

Trade is fairest when all countries play by the

pollution controls.

able to improve their energy efficiency and

To preserve the health of the environment,

It is most important to encourage economic

time.

Workers, and society in general, benefit when

Workers, and society in general, benefit

conditions where products were made.

Consumers should learn about and

Consumers should make their own

Where do you stand?

Handout 2.05: Globalization: A spectrum of policies

Lesson 2.06:

actions and policies they chose at that
time? What might have been the result of
different policies?

Through the years: Is
globalization inevitable?

5. Note that technological advances have a very
strong tendency toward advancing globalization, while policies and actions can either
advance or constrain it.

Materials: The timeline “A Brief History of
Globalization” from the student reader;
“Globalization, Poverty, and Inequality: The Bottom
Line” from student materials.
Preparation: Think of questions or ideas to help
students who have a hard time responding to
questions for the historical analysis (think-pairshare) activity.
If you did not assign the reading, read it together
as a class and do the analysis as you go along.

6. Ask students if, based on the reading and
today’s discussion, any would change their
answer to yesterday’s question: can globalization be reversed or stopped? Add another
question: Which is easiest to stop, the movement of money and products, of people, or
of ideas? Which is hardest to stop?

CHECK FOR UNDERSTANDING:

Post-reading activity: historical
analysis (30 min.)
Ask students to name, based on the timeline “A
Brief History of Globalization,” three to five key
events or trends in history that have affected globalization. Then do a think-pair-share activity:
1. Ask each student to think of, and write down,
two changes that have influenced globalization since the first modern wave began
around 1500, one technological—resulting
from innovation--and one political—resulting
from the actions or policies of a country or
countries; answers may come from the reading or students’ prior knowledge.
2. Ask students to form pairs and discuss the
two changes each of them named. Which
changes eased or promoted globalization and
which, if any, slowed or hindered globalization? How?
3. Ask select pairs of students to share their
responses with the class.
4. Ask probing questions as students share;
for example, why did countries choose the

Ask students to add to their think-pair-share
writings a response to the question, “Can globalization be reversed or stopped? Why or why
not?” using evidence from the unit. Collect and
review students’ writings.

Note that globalization has a long history, and
that it helps to remember, in a time of what
might seem like a never-ending march toward
increased globalization, that there have been periods in the past when the world retreated from
interdependence.

Activity: Practice interpreting
tables and graphs (15 min.)
Review with students the tables and graphs in
the article “Globalization, Poverty and Inequality:
‘The Bottom Line’ “ in the student reader. Tell
students that the article, by using data presented in charts and graphs, seeks to answer the
question, “Does globalization leave the world
better off?”
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Review with students how to interpret tables
and graphs, including key points such as what
the title tells a reader, what column and row
headings or axis labels indicate, and key pieces of information to look for (data trends over
time, differences and similarities among countries or regions listed, etc.). After reviewing the
charts and graphs, have students predict how
the article will answer its central question.

whether globalization helps improve health,
education, and other outcomes; whether globalization helps countries cooperate and avoid
conflict more, etc.)
3. Is it possible to use the same statistical data to
reach different conclusions? Why do you think
this is (or is not) the case?

Assignment

4. Were your predictions about the graphs accurate? How did the article answer its central
question?

Assign students to read “Globalization, Poverty
and Inequality: ‘The Bottom Line’ “ in the student reader.

5. After reading the article, how do you answer
the question, “Does globalization leave the
world better off?”

Lesson 2.07:
Globalization, poverty,
and inequality: Is the
world better off?
Materials: “Globalization, Poverty, and Inequality:
The Bottom Line” from student reader.
Preparation: Preview “Globalization, Poverty, and
Inequality: The Bottom Line.”

Activity: Post-reading discussion
(30 min.)
Lead a discussion based on the following
questions:
1. What are the two questions identified in
“Globalization, Poverty, and Inequality: The
Bottom Line” as ways to “understand whether globalization leaves the world better off?”
Is it important to seek answers to these two
questions? Why or why not?
2. What additional questions should we ask to
determine whether globalization leaves the
world better off? (Answers might include:
Whether the environment is being damaged;
69
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Activity: Position statements
(15 min.)
Extend students’ engagement with question 5
above by having them develop a personal position
statement regarding globalization. Statements
should include an opinion about globalization and
a recommendation of how the world community should respond. You may wish to provide the
prompt, “Because globalization . . . , the world
should respond by . . .” and an example, such as,
“Because globalization helps reduce poverty, the
world should respond by continuing to encourage
trade across borders.”
To extend the assignment, you may choose to
require a paragraph or a full essay that provides
supporting evidence for their statement. Circulate
to help students form their position statement,
then have selected students share their statements. Allow other students to respond to those
read aloud.
Tell students that this forming this statement is
helpful preparation for their unit-concluding exercise, a United Nations conference on globalization.
They will be required to play the role of representatives at a United Nations conference advocating
their position regarding globalization.

Lesson 2.08:
Taking action: United Nations
simulation on globalization
Materials: Background information for students
(one copy per group of 2)

in, and been affected by, globalization. Students
are to use this information (and, optionally, additional research as assigned by you) to prepare
for the simulation. Allow class time for students
to prepare while you circulate and help.

Country backgrounds
(one copy per group of 2)
Country placards
(one placard per assigned country)
Preparation: Consider a strategy for assigning
groups and countries, including which countries will
be assigned from among those listed. Plan the dates
and length of the simulation so that students will
know their schedule for preparation.
Decide whether students will engage in outside
research in order to present their country’s point of
view and prepare guidance for any such research.
If student performance in the simulation is to be
evaluated, develop and provide evaluation criteria.

Unit culminating activity:
United Nations simulation
(2-4 class periods)
Remind students that they have studied a number of complex aspects of globalization. They
will now put their knowledge into action by
taking part in a simulation. The class will hold a
United Nations conference in which countries
debate the merits of globalization and propose
resolutions to chart the world’s future course
with regard to globalization.

SECOND AGRICULTURAL TRADE FAIR OF SOUTH SUDAN
EMPHASIZES FOOD AND HUMAN SECURITY
UN PHOTO/ISAAC BILLY GIDEON LU’B

As needed, describe the goals of the simulation,
which will help students further understand
globalization and its many impacts on different
actors by putting students in the role of representatives of countries around the world. Students will be assigned a country and be given
information on how that country has participated
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Globalization Mini-Simulation:
Lesson Plan
Time
60 minutes or two 45-minute sessions

Instructional Information
1.

Divide the class into small delegations (2-4 students per delegation). Assign each
group a country (choose from the list provided).

2.

Print out in advance placard handouts for each group with their country’s information
(this is information about how the topic relates specifically to the country the students
are representing). Fold placards in half and place on tables or desks to indicate who
represents each country.

3.

Present background information on the topic from scripts and additional resources.
Print out background information in advance for each student.

4.

Have the class break off into their groups to discuss the topic and where their
country stands on the issue.

5.

Work in leading questions to help guide the discussions and build coalitions
between countries.

6.

Ask each delegation to draft a short, three-sentence resolution.

7.

Have each delegation present its country’s resolution.

8.

Ask the class to vote for or against the recommendations/resolutions.

9.

Announce which resolutions passed.

10. Congratulate the students on their work.
*Please note, depending on class size and schedule, the lesson plan can be adjusted to span
two sessions.*
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5min.

Set the Scene:

Increases in global trade and other cross-border interactions have helped to spur economic
growth over the last three decades, but poverty, environmental concerns, and inequality still
present challenges. Should the UN work to alter the path of globalization to ensure its benefits
for all people and, if so, how? Should the UN:
1.

Agree that members will include measurable and binding labor and environmental
benchmarks in future free trade agreements?

2.

Demand that developed country governments meet their pledge of giving
0.7% of their gross national income in development aid to poor countries?

3.

Agree that developed country governments will instead phase out development aid
and governments will pursue free trade as the path to prosperity, thus avoiding the
dependency and corruption that result from international aid?

4.

What other ideas do you have?

*Please note, depending on class size and schedule, the lesson plan can be adjusted to span
two sessions.*

15 min. / 30 min.
Introduction of Countries and Topics
Prompt for teacher: Introduce the topic to students by reading off of a brief script (below). Distribute background information and country backgrounds, on enclosed handouts, to students. Set
up optional country placards.

5 min. / 10 min.
Country Presentations
Prompt for teacher: Allow each country (small student group) to state its position on the issue
for 30 seconds - a total of five minutes for a ten-country simulation, or one minute – a total of ten
minutes for a ten-country simulation.
*If breaking up the lesson plan in two sessions, end the first session after country presentations. This will
give the students time to think over the information presented on globalization and their country’s stance
on the issue.*

T h e E c o n o m i c s o f G l o b a l i z a t i o n Te a c h e r G u i d e | G l o b a l i z a t i o n

72

10 min.
1st Coalition Session
Prompt for teacher: Tell students to use the next ten minutes to form agreements with other
countries based on their mutual interests and goals.
Examples to help guide the discussion:
•

Did you know that the United States, China, and Japan have the world’s largest
economies?

•

India has the most outsourced jobs—those performed in India for companies in
other countries -- in the world.

•

China, Germany, USA, India, Brazil, and Japan manufacture the most products
in the world.

5 min. / 10 min.
Group Discussion
Prompt for teacher: Students spend five minutes (with 30-second or one-minute speaking times)
in a moderated discussion on trends, regional issues, and potential solutions.
Examples to help guide the discussion:
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•

How does globalization impact your country? Is that impact positive or negative
(or both)?

•

Are labor and environmental conditions improving or deteriorating in your country?
Does globalization contribute to this trend? How?

•

Does your country want the world to alter the path of globalization? If yes, why and
how? If no, why not?

UNA-Education

10 min.
2nd Coalition Session
Prompt for teacher: The teacher should instruct students to work together to write three-sentence
resolutions (solutions) to the problem at hand.
Examples of resolutions include:
1. The United Nations Conference on Trade and Development urges member states to
eliminate all barriers to trade, including tariffs, quotas, etc., for the Least Developed
Countries (the 48 poorest countries in the world), making it easier for these
countries to sell their products in the world market.
2. The United Nations Conference on Trade and Development calls upon member states
to include measurable and binding labor and environmental benchmarks in future free
trade agreements.
3. The United Nations Conference on Trade and Development
a. stresses the importance of international aid to help developing countries build
infrastructure, provide services, and promote economic growth, and
b. strongly encourages developed country governments to increase development
aid by 10% within three years, with at least half of the increase going to help poor
countries get better at international trade.
4. The United Nations Conference on Trade and Development
a. Notes that, despite over 50 years of development aid, many of the nations
that receive the most aid remain poor, though dependency and corruption
abound, and
b. Requests that all member states phase out foreign aid, encouraging governments
to pursue free trade as a path to prosperity.

10 min.
Introduce Resolutions
Prompt for teacher: Students should introduce three-sentence resolutions as coalitions, spending
several minutes on question/ answer and debating the merits of each resolution.

5 min.
Voting
Prompt for user: Students vote yes/no on the passage of one or more resolutions.
After the vote, congratulate the students for their efforts.

T h e E c o n o m i c s o f G l o b a l i z a t i o n Te a c h e r G u i d e | G l o b a l i z a t i o n

74

UNIT 2

Globalization Mini-Simulation:
Background Information
UN Body in Focus: United Nations Conference on Trade and Development (UNCTAD)

UNCTAD Facts:
•

UNCTAD was established in 1964 to serve as the UN’s main body for trade,
investment, and development. It focuses on promoting trade, investment, and
development in developing and underdeveloped countries and helping these nations
join the world economy.

•

UNCTAD creates policies that cover all parts of development, including technology,
finance, investment, trade, and transportation.

•

UNCTAD is governed by 194 member nations, who meet every four years at a
conference. A secretariat located in Geneva, Switzerland, runs the daily affairs of
UNTCAD. In addition, every two years UNTCAD holds the World Investment Forum,
where the global leaders of the investment industry meet to discuss the challenges
and opportunities in international investment and create partnerships to promote
sustainable development.

Background on Globalization:
•

Globalization is defined as the increased movement of money, people, products, and
ideas around the world, which affects people across the globe. While globalization
brings many benefits for people, businesses, and countries, it can also be harmful,
leading to poverty, environmental concerns, human rights abuses, and inequality.

•

The actions of governments and other actors, such as multi-national corporations, and
advances in technology, have led to a recent wave of globalization.

•

Individual governments set the policies and the rules of the international economy.

•

Globalization is the result of policy decisions made by individual countries that
allow global market forces to operate, as well as the businesses, people, and other
organizations who act in the global arena.

Relevant Information - The Facts about Globalization:
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•

Globalization has been a force in the world since Homo sapiens moved out of Africa
and brought their culture and traditions with them to different continents. Today,
globalization is driven by advances in technology, particularly information and
communication technologies.

•

In addition to advances in technology, liberalized trade and investment policies —
rules that make it easier to trade goods and services and invest money across borders
— have fueled rapid globalization. Many nations have enacted these policies to
become competitive in the global market.

UNA-Education

•

Globalization has many benefits, including promoting economic growth, creating jobs,
and lowering prices for consumers. It brings money and technology to developing and
underdeveloped countries, helping them develop economically.

•

Globalization also spreads information and ideas across the globe, such as democracy
and human rights.

•

There are also drawbacks to globalization. One drawback is that workers are being
exploited in factories, mines, and other workplaces around the world, particularly
in developing countries. Some workers toil in inhumane environments where safety
standards are not met and workers are paid very little to work very long hours. Some
businesses and governments have taken steps to stop these practices, but serious
problems persist.

•

Globalization is also leading to a rapid industrialization, which can cause
environmental damage. Globalization contributes to an increase in pollution and the
overuse of natural resources. For example, massive amounts of products are moved
around the world in vehicles that burn fossil fuels, resulting in pollution.

•

Some argue that inequality and poverty are also negative consequences of
globalization. The economic leaders are getting richer through globalization, but the
poor, even some who work, are still living in poverty, say the critics. The difference
between the rich and poor is growing bigger, not smaller, with globalization.

Priorities to be discussed
•

Positive and negative consequences of globalization

•

What can the UN do to reduce poverty and inequality while promoting
economic growth?

•

What can the UN do to stop the exploitation (such as labor rights violations) and
environmental damage that are often linked to globalization?

•

Should the UN work to alter the path of globalization so that more people benefit
from it and fewer are harmed?

•

If so, what can the UN do to alter the path of globalization in this way?
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Globalization Mini-Simulation:
Country Backgrounds
United States of America
•

The United States has the world’s largest economy and is generally considered its
greatest military power. Its economy and society are highly globalized.

•

One of the world’s largest multinational corporations, General Motors, is based in the
US, but much of the production and manufacturing occurs in factories around the world
in 36 different countries. Many US-based multinational corporations have similarly
international operations.
American films, television programs, and popular culture are available for viewing and
listening in many parts of the world.

•
•

English is the official language in 52 countries, and roughly 1/4 - 1/3 of the world’s
population speaks English to some degree, making English the most popular second
language in the world. English is also the most dominant language of the Internet.

•

Globalization has caused major changes in the US job market, with many manufacturing
jobs lost over the last 30 years, while some other industries have increased the
number of jobs.

China
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•

Though still a communist nation, China has allowed much more free-market activity in
the last 30 years, including the creation of special economic zones, such as Shantou and
Shenzhen, to accommodate trade laws that are more free-market oriented than national
laws allow for.

•

The Port of Shanghai is the world’s busiest port as of 2012; out of the top 10 busiest
ports in the world, 7 are located in China, importing and exporting products across
the globe.

•

After many years of little global economic participation, China has opened its economy
to the world in the last three decades. This has led to enormous economic growth led
by Chinese-made exports in the manufacturing sector. Income inequality, however, has
risen, especially between urban and rural dwellers.

•

These changes have led to urbanization and serious air pollution problems in China, the
world’s most populous country.

•

Rising wages (though wages are still low by developed country standards) and
transportation costs have caused the pace of manufacturing investment in China to
slow, though economic growth continues.
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India
•

Economic liberalization (less government interference in the economy), among other
factors, has reduced extreme poverty in India by half since the 1990s.

•

“Offshoring,” or moving business functions overseas, has created jobs in India and
increased GDP. Some of the most common industries outsourcing to India include
information technology, manufacturing, and call/help centers, though recently India
has lost many of its call center jobs to the Philippines.

•

Increased competition for cheap labor has resulted in an increase in sweatshop labor.
Sweatshop labor is defined as a shop where employees work very long hours, are paid
very little, and work in dangerous environments.

Brazil
•

Many of Brazil’s indigenous languages are vulnerable, endangered, or already extinct
due to more predominant use of Portuguese, Spanish, and English in daily life
and business.

•

Brazil is one of the world’s leading exporters of beef and veal and is, as a result, the
world’s 4th largest greenhouse gas emitter due to the deforestation necessary to
support cattle.

•

Brazil has been at the forefront of a developing and emerging country movement to
reduce or eliminate developed country farm subsidies; it has been allowed to sanction
the US over the US’ cotton subsidies.

Mexico
•

Profits from the drug trade in Mexico equal profits made from tourism. Drug cartels in
and around Mexico have become very powerful and often wage war with one another
and work to influence politics in their region; demand in the United States helps to
drive this illicit trade.

•

Mexico City is the largest megacity in North America, with people moving into the city
due to an influx of international corporations and their job opportunities.

•

Lenient pollution laws have led many industrialized nations, like the United States, to
rely on Mexico as a “pollution haven.” Certain highly polluting industrial processes that
are illegal in the US are legal in Mexico.
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Japan
•

Japan is home to two of the largest multinational corporations in the world:
Toyota and Sony.

•

Globalization has led Tokyo to become the largest megacity in the world.

•

Japan saw rapid economic growth from 1960-1990, but rather slow growth from 19902010. It remains one of the world’s five largest economies, known for innovation, the
world’s largest electronic goods industry, and an automobile industry in the world’s
top three.

•

The rise in popularity of sushi around the world has resulted in overfishing Pacific
bluefin tuna, with numbers depleted by approximately 96%.

Russia
•

Increased international mobility, communication, and poverty have facilitated human
trafficking in Russia and Eastern Europe. Russian men, women, and children are
trafficked for the sex industry, forced labor, and debt bondage (when a person has to
work to repay a debt).

•

Russia supports foreign governments by providing military equipment. Many
western countries have sanctions on Iran, but much of Iran’s military arsenal comes
from Russia.
Russia is the second-largest producer of dry natural gas and third-largest liquid fuels
producer in the world. Approximately 32% of total oil import and approximately 39%
of total gas import in Europe come from Russia. In 2014, Russia signed an agreement
to sell massive quantities of natural gas to China.

•

Germany
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•

Germany has the most powerful economy in the European Union, a group of 27
member states that is also a free trade area.

•

Germany engages in offshoring to gain cheap labor, but encourages “nearshoring” by
taking advantage of available labor in new EU member states.

•

In 2005, 17.9% of Germany’s population were immigrants, with immigration rates
increasing each year. 47% of new immigrants are unskilled workers.

•

Approximately 5% of Germany’s population is Muslim due to its guest-worker program
and individuals seeking political asylum.
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South Africa
•

The World Cup, last hosted by South Africa in 2010, is an example of international sports
and tourism bridging the gap between countries and cultures.

•

“Brain drain” of highly skilled South African workers to developed nations from the late
20th century has damaged the economy, but skilled expats are starting to return.

•

South African business with China and India, two countries that purchase high quantities
of minerals, has raised the price of minerals and leads to increased profits for South
Africa. China is South Africa’s largest trading partner.

•

International pressure and economic sanctions were among the forces that led South
Africa’s government to abandon its policy of Apartheid, or racial segregation and
discrimination, in 1994.

Tanzania
•

Increased water usage has led to water scarcity in Tanzania. People often find water by
digging into dry river beds, but this water is often polluted.

•

Privatization of local manufacturing is helping Tanzania remain competitive to foreign
companies producing goods at lower costs, but privatization has led to fewer unions
and thus poorer working conditions for Tanzanians.

•

Miners, many of them children, toil in very dangerous work, with exposure to toxic
mercury, in Tanzanian gold and tanzanite mines. The products go to countries including
South Africa, England, and Canada.

Colombia
•

Poverty is decreasing; since the early 2000s, the percentage of Colombians who count
themselves as middle class has risen from 15% to 28%. The middle class now accounts
for 30% of the population.

•

The international drug trade leads to deforestation in Colombia, displacing many
populations. Colombia accounts for 40% of global coca production.

•

Trade liberalization has led to even lower wages among industrial workers. As part of a
2012 free trade agreement between the United States and Colombia, duties and tariffs
on goods sold between the two countries are being phased out, while an associated
labor action plan is designed to improve Colombian labor conditions. The government
has made efforts to reduce threats and violence against trade unionists, but some
persist.
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United Kingdom
•

British influence can be seen across the globe; due to years of colonization and other
global conquests, many countries speak English as a first or second language and still
others accept the British monarch as their head of state.

•

Sovereignty over domestic policies has decreased since European Union law takes
precedence over UK law.

•

The global financial crisis beginning in 2008 and rises in global food and fuel prices
have led to an increase in living costs in the UK, which has disproportionately affected
individuals with low income.

Saudi Arabia
•

In a continued effort to be more globally competitive, Saudi Arabia now allows foreigners
to invest in the country’s insurance services, mining, railroads, airlines and satellite
transmission services.

•

Islamic historians in Saudi Arabia have urged Muslims around the world to adopt a purist
strand of Islam to streamline beliefs that are diverging as a result of globalization.

•

Saudi Arabia has almost one-fifth of the world’s known oil reserves, is the largest producer
and exporter of total petroleum liquids in the world, and maintains the world’s largest
oil production capacity. Far East Asia received an estimated 54 percent of Saudi Arabia’s
crude oil exports in 2012, and Saudi Arabia ranks second after Canada as a petroleum
exporter to the United States.

•

Many nations have urged Saudi Arabia to advance women’s rights. As of 2014, women
were not allowed to drive in Saudi Arabia, but for the first time in 2015 women will be
allowed to vote and run for elected office.

Nigeria
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•

Political and social instability often disrupts the flow of oil from Nigeria, a major exporter of
oil, and can affect global prices.

•

With the introduction of higher technologies and the influx of Western culture, many
worry that Nigeria is in a state of cultural disorientation and vulnerable to cultural invasion.

•

Money made from oil exports have not contributed to the Nigerian economy, according to
the IMF. The World Bank reports that of the $600 billion dollars earned since 1960, about
half has ended up in overseas bank accounts due to corruption and theft. Nigeria remains
a poor country.

•

Multinational oil companies extract oil from Nigeria and have long caused controversy,
accused of extracting excessive profits from the country with little gain for the local people
and of degrading the environment.
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•

•

The United States has the world’s largest economy and is generally considered its greatest military
power. Its economy and society are highly globalized.

•

•

Globalization has caused major changes in the US job market, with many manufacturing jobs lost over
the last 30 years, while some other industries have increased the number of jobs.

English is the official language in 52 countries, and roughly 1/4 - 1/3 of the world’s population speaks
English to some degree, making English the most popular second language in the world. English is also
the most dominant language of the Internet.

•

One of the world’s largest multinational corporations, General Motors, is based in the US, but much of
the production and manufacturing occurs in factories around the world in 36 different countries. Many
US-based multinational corporations have similarly international operations.
American films, television programs, and popular culture are available for viewing and listening in many
parts of the world.

United States of America
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•

•

•

•

These changes have led to urbanization and serious air pollution problems in China, the world’s most
populous country.

After many years of little global economic participation, China has opened its economy to the world in
the last three decades. This has led to enormous economic growth led by Chinese-made exports in the
manufacturing sector. Income inequality, however, has risen, especially between urban and rural dwellers.

The Port of Shanghai is the world’s busiest port as of 2012; out of the top 10 busiest ports in the world, 7 are
located in China, importing and exporting products across the globe.

Though still a communist nation, China has allowed much more free-market activity in the last 30 years,
including the creation of special economic zones, such as Shantou and Shenzhen, to accommodate trade
laws that are more free-market oriented than national laws allow for.

People’s Republic
of China
•

Rising wages (though wages are still low by developed country standards) and transportation costs have
caused the pace of manufacturing investment in China to slow, though economic growth continues.
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•

•

•

Increased competition for cheap labor has resulted in an increase in sweatshop labor. Sweatshop
labor is defined as a shop where employees work very long hours, are paid very little, and work in
dangerous environments.

“Offshoring,” or moving business functions overseas, has created jobs in India and increased
GDP. Some of the most common industries outsourcing to India include information technology,
manufacturing, and call/help centers, though recently India has lost many of its call center jobs to
the Philippines.

Economic liberalization (less government interference in the economy), among other factors, has
reduced extreme poverty in India by half since the 1990s.

India
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•

•

Brazil is one of the world’s leading exporters of beef and veal and is, as a result, the world’s 4th largest
greenhouse gas emitter due to the deforestation necessary to support cattle.

Many of Brazil’s indigenous languages are vulnerable, endangered, or already extinct due to more predominant
use of Portuguese, Spanish, and English in daily life and business.

Brazil
•

Brazil has been at the forefront of a developing and emerging country movement to reduce or eliminate
developed country farm subsidies; it has been allowed to sanction the US over the US’ cotton subsidies.

Unit 2: Globalization

•

•

Mexico City is the largest megacity in North America, with people moving into the city due to an influx of
international corporations and their job opportunities.

Profits from the drug trade in Mexico equal profits made from tourism. Drug cartels in and around Mexico
have become very powerful and often wage war with one another and work to influence politics in their region;
demand in the United States helps to drive this illicit trade.

Mexico
•

Lenient pollution laws have led many industrialized nations, like the United States, to rely on Mexico as a
“pollution haven.” Certain highly polluting industrial processes that are illegal in the US are legal in Mexico.
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•

•

•

•

The rise in popularity of sushi around the world has resulted in overfishing Pacific bluefin tuna, with
numbers depleted by approximately 96%.

Japan saw rapid economic growth from 1960-1990, but rather slow growth from 1990-2010. It remains
one of the world’s five largest economies, known for innovation, the world’s largest electronic goods
industry, and an automobile industry in the world’s top three.

Globalization has led Tokyo to become the largest megacity in the world.

Japan is home to two of the largest multinational corporations in the world: Toyota and Sony.

Japan
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•

Increased international mobility, communication, and poverty have facilitated human trafficking in Russia and
Eastern Europe. Russian men, women, and children are trafficked for the sex industry, forced labor, and debt
bondage (when a person has to work to repay a debt).

Russian Federation
•
•

Russia supports foreign governments by providing military equipment. Many western countries have sanctions
on Iran, but much of Iran’s military arsenal comes from Russia.
Russia is the second-largest producer of dry natural gas and third-largest liquid fuels producer in the world.
Approximately 32% of total oil import and approximately 39% of total gas import in Europe come from Russia. In
2014, Russia signed an agreement to sell massive quantities of natural gas to China.
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•

•

•

In 2005, 17.9% of Germany’s population were immigrants, with immigration rates increasing each year. 47% of
new immigrants are unskilled workers.

Germany engages in offshoring to gain cheap labor, but encourages “nearshoring” by taking advantage of
available labor in new EU member states.

Germany has the most powerful economy in the European Union, a group of 27 member states that is also a
free trade area.

Germany
•

Approximately 5% of Germany’s population is Muslim due to its guest-worker program and individuals seeking
political asylum.
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•

•

•

South African business with China and India, two countries that purchase high quantities of minerals, has raised the
price of minerals and leads to increased profits for South Africa. China is South Africa’s largest trading partner.

“Brain drain” of highly skilled South African workers to developed nations from the late 20th century has damaged
the economy, but skilled expats are starting to return.

The World Cup, last hosted by South Africa in 2010, is an example of international sports and tourism bridging the
gap between countries and cultures.

South Africa
•

International pressure and economic sanctions were among the forces that led South Africa’s government to
abandon its policy of Apartheid, or racial segregation and discrimination, in 1994.
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•

•

Privatization of local manufacturing is helping Tanzania remain competitive to foreign companies producing goods
at lower costs, but privatization has led to fewer unions and thus poorer working conditions for Tanzanians.

Increased water usage has led to water scarcity in Tanzania. People often find water by digging into dry river beds,
but this water is often polluted.

Tanzania
•

Miners, many of them children, toil in very dangerous work, with exposure to toxic mercury, in Tanzanian gold and
tanzanite mines. The products go to countries including South Africa, England, and Canada.
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•

•

The international drug trade leads to deforestation in Colombia, displacing many populations. Colombia accounts
for 40% of global coca production.

Poverty is decreasing; since the early 2000s, the percentage of Coombians who count themselves as middle class
has risen from 15% to 28%. The middle class now accounts for 30% of the population.

Colombia
•

Trade liberalization has led to even lower wages among industrial workers. As part of a 2012 free trade agreement
between the United States and Colombia, duties and tariffs on goods sold between the two countries are being
phased out, while an associated labor action plan is designed to improve Colombian labor conditions. The
government has made efforts to reduce threats and violence against trade unionists, but some persist.
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•

•

Sovereignty over domestic policies has decreased since European Union law takes precedence over UK law.

British influence can be seen across the globe; due to years of colonization and other global conquests, many
countries speak English as a first or second language and still others accept the British monarch as their head of state.

United Kingdom
•

The global financial crisis beginning in 2008 and rises in global food and fuel prices have led to an increase in living costs
in the UK, which has disproportionately affected individuals with low income.
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•

•

•

Saudi Arabia has almost one-fifth of the world’s known oil reserves, is the largest producer and exporter of total
petroleum liquids in the world, and maintains the world’s largest oil production capacity. Far East Asia received an
estimated 54 percent of Saudi Arabia’s crude oil exports in 2012, and Saudi Arabia ranks second after Canada as a
petroleum exporter to the United States.

Islamic historians in Saudi Arabia have urged Muslims around the world to adopt a purist strand of Islam to streamline
beliefs that are diverging as a result of globalization.

In a continued effort to be more globally competitive, Saudi Arabia now allows foreigners to invest in the country’s
insurance services, mining, railroads, airlines and satellite transmission services.

Saudi Arabia
•

Many nations have urged Saudi Arabia to advance women’s rights. As of 2014, women were not allowed to drive in
Saudi Arabia, but for the first time in 2015 women will be allowed to vote and run for elected office.
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•

•

•

Money made from oil exports have not contributed to the Nigerian economy, according to the IMF. The World Bank
reports that of the $600 billion dollars earned since 1960, about half has ended up in overseas bank accounts due to
corruption and theft. Nigeria remains a poor country.

With the introduction of higher technologies and the influx of Western culture, many worry that Nigeria is in a state of
cultural disorientation and vulnerable to cultural invasion.

Political and social instability often disrupts the flow of oil from Nigeria, a major exporter of oil, and can
affect global prices.

Nigeria
•

Multinational oil companies extract oil from Nigeria and have long caused controversy, accused of extracting
excessive profits from the country with little gain for the local people and of degrading the environment.

Unit 2: Globalization
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LEARNING OBJECTIVES
After completing this unit, students will understand:
•

How analyzing the costs and benefits of an action helps people, businesses, and
governments make decisions

•

That when free markets function as expected, the supply and demand of goods
and services determine the prices of those goods and services

•

That governments’ policies influence economic outcomes, such as how easy it is
to do business in a country or how well the country’s economy grows

Students will know:
•

Key terms: economics, market, free market, resources, scarcity, global
economy, supply and demand, shortage, surplus, business climate

•

Some of the many roles that economists play

•

The economic principles of markets, supply and demand

Students will be able to:
•

Analyze the costs and benefits of a real-life decision or action both in a
personal context (such as buying insurance) and an international context

•

Predict the effects of changes in the supply and demand of a product or good
and changes in currencies’ exchange rates

•

Make and defend government policy decisions and business decisions
regarding international economics

Essential Questions
1. How, and to what extent, can economics help us make decisions that will
improve lives?
2. How can non-monetary benefits (time with family, enjoyment, community
cohesion) and costs (not spending time with family, environmental
degradation) best be incorporated into a cost-benefit analysis?
3. Should the public, private, and non-profit sectors work together to foster
economic development and prosperity? If so, how?
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LESSON 3.01:
Crunching numbers or
changing lives?: The power
of economics
Materials: Chart paper or whiteboard/LCD
projector; markers
Handout A: Finding the Right Match
(one per student)
Handout B: Understanding Financial
Aid and Scholarships (one per student)
Handout C: College Budget Planning
Worksheet (one per student)
Handout D: Your Sample College Budget
(one per student)
Preparation: Review “Pre-Visit Prep” in the PwC
Earn Your Future Curriculum lesson plan (see p.4)

Warm-up (5 minutes)

their families are considering whether the students will go to a college or university. In today’s
exercise, they will use economics to help them
make wise decisions about college.
To lead students through some key decisions
about college, follow “Paying for college: finding
the right fit” from the PwC Earn Your Future Curriculum. Note that the lesson may need to be condensed or split into two depending on the length
of your class period. After the lesson, note that
students will learn more in this unit about how
economics helps people, families, businesses, and
governments make decisions.

Assignment
Assign students to read “Economics: Crunching
numbers or changing lives?,” the introductory letter in the student reader. Ask them to write down
one new idea they learned in the letter and one
question they have about what they read. Students will submit this work during Lesson 3.02.

Ask students to think of the last time they
made a difficult decision about how to spend
their time or money. Have two to three students share the decision they faced, what they
decided, and why. Explain that these decisions,
even if they don’t directly involve money, are
economic decisions because the students have
limited resources—time and money—and economics is the study of decisions people make
about how to use their limited resources.

Introductory activity:
How does economics help
us make decisions?
Tell students that economics can be a very
helpful tool, and that to begin their study of
economics, they will undertake an important
way to use that tool—to make decisions about
their future. Note that perhaps students and
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Lesson 3.02:
At the market: Supply
and demand
Materials: Chart paper or whiteboard/LCD
projector; markers
Handout 3.02: Supply and Demand
Preparation: Consider how to assign “goods” to
students as instructed in the lesson.

Post-reading activity (5 minutes)
Collect students’ assignments, their responses
to “Economics: Crunching numbers or changing lives?” as assigned in Lesson 3.01. Read,
or select students to read, a few of the new
ideas learned and a few of the questions. If
possible, have other students answer the
questions; provide answers or enrichment as
needed. From this exercise, gauge the level
of understanding of the letter; if necessary,
review the material.

Activity: Supply and Demand
(40 minutes)
Explain to students that one of the key principles of economics is the law of supply and
demand. The students will participate in a
marketplace in order to learn about supply
and demand. Ask student volunteers to define
supply and demand in their own words. If necessary to provide students with a basic notion,
summarize or read together in class part or all
of handout 3.02, Supply and Demand.
If you have not done so, distribute handout
3.02 to students. Distribute goods to each student as follows, explaining that students have
produced them through their own hard work:
• About 3/8 of students (i.e., 9 of 24
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students): 2 units of bananas and 2 units of
lettuce
• About 1/4 of students: 2 units of bananas
and 2 units of wheat
• About 1/8 of students: 2 units of lettuce
and 2 units of wheat
• About 1/8 of students: 2 units of wheat
and 2 units of fish
• About 1/8 of students: 2 units of bananas
and 2 units of fish
• All students: 100 units of cash (use your
country’s currency)
These are all common products on the world
market; you may choose to substitute other foods.
Each student should write his or her possessions under “Beginning quantities” on the marketplace tracker on handout 3.02 (you may also
choose to use visual representations for the
products and cash using poker chips, colored
index cards, or photos of the items in question, but students should still use their trackers). Write the names of the four products on a
board, with space underneath to write prices,
but do not yet write any prices.
Explain that the class will visit four different markets in the classroom. Each student’s goal is to
have, after the four market visits, at least one unit
of food from each food group plus as much money left over as possible. Students will need to buy
and sell in order to obtain the items they do not
have, and they need to negotiate the best price
both when buying and when selling.
The visits will be, in order, to the markets for
lettuce, wheat, bananas, and fish. Only that one
product may be bought and sold at each market.
Each market visit will proceed as follows:
1. Sellers (all those who have the product in
question) will line up on one side of the
room; buyers gather on the other side of
the room.

2. Buyers should think about what they
have and what they need, then arrive at
a maximum price they hope to pay for
their purchase. Similarly, sellers should
think about a minimum for which they are
willing to sell. Ask students if it is wise to
share this information with trading partners (answer: no).
3. Open the market for the product in question. Students have five minutes to negotiate, buy, and sell.
4. Once a student has bought a product,
he or she should write the price on the
board. Only one transaction is allowed
per student in each market.
5. When the round is finished, calculate and
write on the board the average price for
the product in question.
6. Students fill in their marketplace tracker
after each round, indicating the transaction they made and the quantities of each
product and cash they now own.
At the completion of the four market visits,
students share their results.
Discussion questions:
1. Which students ended up with products
from all four food groups? Why?
2. Which students had the most cash at the
end of the exercise? Why?
3. Which students did not obtain food from all
four food groups? Why not?
4. Was buying and selling difficult in the first
two markets, for lettuce and wheat? Why or
why not? (Probably not because there was
the same numbers of buyers and sellers.)
What were the average prices? (These prices were probably at or near equilibrium,
the point where supply and demand meet—

producers don’t want to make any more or
any less, and consumers don’t want to buy any
more or any less.)
5. Was buying and selling difficult in round three—
the banana market? Why or why not? What
happened to the price? (It was probably difficult to sell because there were more sellers
than buyers; the price was probably lower than
that of lettuce and wheat. There was a surplus
of bananas).
6. Was buying and selling difficult in round four—
the fish market? Why or why not? What happened to the price? (It was probably difficult to
buy because there were more buyers than sellers; the price was probably higher than that of
lettuce and wheat. There was a scarcity of fish.)
7. How did the resources get distributed? What
about the scarcest resource, fish? What determined who obtained fish and who didn’t?
8. Based on this exercise, if you were planning
which of these products to produce next year,
which would you choose? Why?
Extension activity: If time allows, in another
class period, have students return to their original
quantities of products and add more rounds of
buying and selling with the following variations:
• New varieties of rice are found that make
rice very cheap. In some regions, people who
used to eat wheat as their primary staple begin to choose rice instead. Tell half the buyers of wheat that they now have rice and do
not need to buy wheat. Open the corn market. (Demand decreases, price decreases.)
• Economic growth and better technology for
preserving freshness means more people are
able to add fresh vegetables to their diet. Instruct half the buyers of lettuce that they will
seek to obtain two units of lettuce instead of
one. (Demand increases, price increases.)
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Explain that understanding supply and demand is central to understanding economics.
Note that students will read about one product, oil, whose supply and demand has had a
major impact on the world economy—as well
as politics, the environment, and more—over
the last fifty to one hundred years.

Assignment
Assign students to read “How the World Connects: Oil and the Global Economy” in the student reader. In Lesson 3.03, students will recap
the article and then role play government representatives as they make some difficult policy
choices about the use of oil for energy.

MAKING CONNECTIONS:
Have students name, with help from family
members at home if needed, a product that
has risen or fallen significantly in price in the
last few years. Have them conduct Internet
and/or interview research to find out what
caused the price change. Has the price
change caused a shift in the family budget or
purchasing habits?
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Handout 3.02:
Supply and Demand
Economists start with a simple rule: people are rational, which means that we all have the ability to think and reason, so we’ll do what we believe is best for us. In other words, we act in our own self-interest. Of course, when you
decide to buy something, you take lots of different things into consideration, such as your likes and dislikes, the
direct cost (how much money it costs) and opportunity cost (what you could have purchased with that money if
you used it for something else). Some economists point out that we don’t always act in our own self-interest. Sometimes we’re motivated by moral or ethical values like concern for other people. Even so, being rational generally
means looking out for yourself.
You might think this sounds selfish, but really, it’s what drives the economy. When all the various choices are added
up, you get supply and demand. These two forces are what determine how much things cost and how resources are
divided up. Sound complicated?
It’s as simple as deciding what to eat for lunch! Let’s say you’ve decided to order pizza for lunch. If you add up your
decisions about when, where, and how much pizza to eat, along with everybody else’s decisions about when, where
and how much pizza to eat, what you get is called demand for pizza. When you add up all the individual decisions
that pizza shops and restaurants make about how many pies to bake, what you get is the supply of pizza. When you
add up all of the different decisions made about pizza, from the buyers and the sellers, that’s called the market for
pizza. And markets are what economic systems are made of.

Who makes these decisions? We all do. Each time you make a
choice about how to use your resources, your decision becomes
part of supply and demand. The interaction between supply and
demand is what determines the price of a product. In economics,
the term supply refers to how much of any good the suppliers are
willing to produce at different prices. Therefore supply is not a single number, but rather a range of numbers. Sometimes this range
is called the supply curve because of the way it is represented on
a graph (see right). For instance, maybe your local pizza shop is
willing to make 100 pizzas in an afternoon if they can charge $10
each. But if the price per pizza is only $8, they may be willing to
make only 70 pizzas.
Demand works in a similar way. If a pizza costs $10, you and your
friends might split a pie, but if it costs less, you might decide to
split two pies. Demand, like supply, is not a single amount, but
rather how much pizza you would be willing to buy at many different prices. Where supply and demand meet up determines what
the price of a good will be. This point, when suppliers don’t want to
make any more or any less, and consumers don’t want to buy any
more or any less, is called equilibrium.

Price

The economic system in any country is what determines how scarce resources will be used – that is, what will be produced and who will get it. How much pizza should be made? Who gets a new car? How much does gasoline cost?

Demand
Supply
Equilibrium

P*

Q*

Quantity

Figure 1: On this graph, the point
where supply meets demand is
called equilibrium. This determines
the price (P) that will be charged
and the quantity (Q) that will be
produced of a good or service.
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Handout 3.02, part II:
Marketplace Tracker
Begining Quantities
Cash

Grain

First round transaction: Sold/bought

Meat/Protein

units of

Vegetable

Fruit

for the price of

Second Round Quantities
Cash

Grain

Second round transaction: Sold/bought

Meat/Protein

units of

Vegetable

Fruit

for the price of

Third Round Quantities
Cash

Grain

Third round transaction: Sold/bought

Meat/Protein

Vegetable

units of

Fruit

for the price of

Fourth Round Quantities
Cash

Grain

Fourth round transaction: Sold/bought

Meat/Protein

Vegetable

units of

Fruit

for the price of

Final Quantities
Cash

Grain

Meat/Protein

Vegetable

Fruit

Lesson 3.03:
Oil and the Global Economy
Materials: Handout 3.03: Oil Policy Choices
Preparation: Plan how to break students into
groups.
Note that larger classes may need two class
periods for this lesson.

Activity: Warm-up (5 min.)
Ask students to name the major issues that
came up as they followed the oil tanker around
the world in the article assigned in Lesson 3.02,
“How the World Connects: Oil and the Global
Economy.” What are some of oil’s contributions
to the world? What are the concerns related to
the continued use of oil for energy? What does
the future hold?

Activity: Making policy choices
(17 min.)
Tell students that they will now be required to
make some policy decisions around oil. Students will take on the role of an economic adviser to a government or group of governments
and be placed on a review committee. They will
review their country’s circumstances based on
the article and on information in the handout
and will consider given policy options. Their
group must come to a consensus on a recommended policy; they can create their own policy
if they are not satisfied with those listed.
The group will then prepare a three-minute
speech in which they will summarize the circumstances that require a policy decision,
make a recommendation, defend it, and note
the rejected alternatives. Emphasize that a
key part of the exercise is considering all of the

results—including unintended results (i.e., increasing oil taxes may reduce oil consumption and
therefore CO2 emissions—the intended consequence--but it may also slow economic growth, an
unintended one).
Distribute handout 3.03: Oil Policy Choices. Divide
students into four to eight groups of about four
students and assign each group a policy scenario
from the handout. Give students fifteen minutes
to discuss the policy options, write down their likely results, choose one option, write a speech, and
plan to deliver it (you may want to require that all
students in the group speak). Circulate to support
students as they work.

Activity: Making Policy
Recommendations (24-48 min.)
While they work, formulate a speakers’ list so that
groups can be prepared when it is their turn.
Explain that each group will have three minutes to
speak, then the class will have up to two minutes
to ask questions or suggest other policy alternatives and one minute to vote on the recommended policy option.
Facilitate the speeches and discussion as described. As appropriate, ask presenters probing
questions and help them consider any policy
effects that they missed.

Assignment
Assign students to read “Economics Snapshots:
Case Studies from Around the World” in the student reader. They will complete a jigsaw exercise
in Lesson 3.04, in which they will analyze one of
the case studies and share their group’s insights
with other classmates. All students should read all
four case studies.
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Handout 3.03:
Oil Policy Choices
The article “Oil and the Global Economy” explores the importance of oil, or petroleum, in the world
economy and politics. Imagine you are on a committee that is to recommend an answer to the
policy question provided. Choose an answer and explain why the full organization should adopt
the policy you chose.
1. You are a member of OPEC, the oil cartel (see #1 in article). OPEC has calculated that world demand for oil is expected to continue to rise through at least 2035, which means you may have
the opportunity to sell even more oil. New methods of producing natural gas (a substitute) and
strong efforts by others to produce renewable energy that is cheaper than oil could mean that
demand goes up less than expected or even goes down, and world reserves of oil are dwindling (see #4 in article). Conflicts can change the level of supply suddenly and cause worldwide
market price changes. What would be the results of each of the following OPEC policy actions?
Which do you recommend?
a. Significantly reduce production of oil over the next 30 years, thus extending
the life of reserves and guarding against less demand than expected
b. Keep oil production at its current level
c. Significantly increase oil production over the next 30 years to meet the
expected increase in demand
1.
2. You are among the US President’s top economic advisers. The US has reduced the amount of
oil it imports more than a third over the last five years thanks to increased production of its
own energy, both oil and natural gas. However, the US still imports over 7 million barrels per
day (see #2 in article). This makes the US somewhat dependent upon oil exporting countries
and leaves the US vulnerable to oil shock when prices change, plus the high consumption
contributes to greenhouse gas emissions (see #5 in article). What would be the result of the
following US policy actions? Which do you recommend?
a. Encourage oil and natural gas production within the US (through more
lenient permitting, tax breaks, etc.)
b. Keep oil-related policies as they are now
c. Increase taxes on oil companies and invest the proceeds in research on
renewable energy

3.
1. You are among the top economic advisers in the Chinese government. China imports 5.9
billion barrels of oil a day. Demand is expected to continue to rise as China continues to
industrialize and economic development leads to more demand for gasoline-fueled cars and
trucks. Much of your oil comes from South Sudan and other conflict-affected nations, and
China has been criticized for allowing its companies to purchase this oil without addressing
the conflict or related issues (see #3 in article). The major oil companies in China are owned
by the government. What would be the results of the following Chinese policy actions? Which
do you recommend?
a. Prevent Chinese companies from purchasing oil from South Sudan and
other conflict-affected areas
b. Continue to allow Chinese companies to purchase oil in these areas, but significantly increase amounts of aid for development and peacekeeping
c. Continue to encourage companies to purchase the oil, keeping aid and peace
keeping support at their current levels
4.
1. You are among the top economic advisers in India. India has experienced rapid economic
growth since the 1990s, but with that growth has come industrialization and increased use
of automobiles and trucks, contributing to an air pollution problem and to a rise in India’s
greenhouse gas emissions, which contribute to global climate change. However, much of the
omissions are due to people burning biomass (fuel wood, crop waste and cattle dung), largely
because they cannot afford oil or other fossil fuels. You want to sustain the economic growth,
but you are concerned about the environment and other countries are pressuring India, the
world’s third largest producer of greenhouse gases (even though its per capita emissions are
well below average), to reduce its omissions. What would be the results of the following policies in India? Which do you recommend?
a. Pledge unilaterally (without similar commitments from others) to limit
greenhouse gas emissions to zero growth over the next five years and a
reduction of 10% over the next 20 years
b. Pledge to cut greenhouse gas emissions, but on the condition that wealthier
nations cut their emissions and provide generous aid to develop alternative
energy sources, including to replace biomass
c. Keep energy policies the same and encourage economic growth
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Lesson 3.04:
Economics snapshots:
Case studies from around
the world
Materials: Handout 3.04: Economics Snapshots
(one per student)
Preparation: Consider how to break students
into groups.

Activity: Economics Snapshots
Jigsaw (45 min.)
Explain to students that they will take part
in a jigsaw exercise in which they reflect with
a group on one case study, then share their
group’s thoughts with another group and
respond to the reflections of other students.
Place students in at least four groups of at
least four students. Distribute handout 3.04,
“Economics snapshots: Economics cases from
around the world.”
Assign each group one of the case studies. Students should note the name of their case study
at the top of the handout. Assign each group a
number and assign each student within each
group a letter A through D. Groups with more
than four students will repeat some letters.
Once they are in their groups, ask students
to read the questions on Handout 3.04 and
think for 2-4 minutes about the answers without discussing or writing anything. Then ask
students to take turns suggesting answers for
each question. Group members should add to
the suggested answer or make edits as needed
until the group has reached a consensus answer for each question. All students in a group
should write the answer, as they will split up to
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share the answers with other groups. Circulate to
encourage participation and ask probing questions.
Once groups have completed the handout,
rearrange groups so that all A students are together, all B students are together, etc. Instruct
students to take turns sharing the consensus
answers on their assigned case study with the
other members of the letter group. Having read
all of the case studies, members of the letter
group may ask questions or suggest additions
or edits to the answers; if agreed upon, these
should be noted in a different color ink than the
number group’s answers.
Once groups have completed sharing, ask the
letter groups to respond to the discussion question on the handout, forming a consensus answer
among the letter group. With the remainder of the
time, lead a discussion using groups’ conclusions
and questions about global economics.
Ask students if they have any questions and collect the completed handouts.

Assignment
Assign students to read the feature article “Economist for a Day” in the student reader. Explain
that the article explores many different kinds of
work that economists do. Students will imagine
that they are economists and will be asked during
Lesson 3.05 to choose which kind of work they will
pursue in their role as economists, so they should
read the article with this in mind.

Handout 3.04:
Economics Snapshots: Economics Case Studies from Around the World
Case study
Name
1. Briefly describe the conflict(s), challenge(s), or problem(s) described in the case study, including
which country or countries are involved.

2. List one to three responses to the problem (new laws passed, protests held, etc.) described in
the case study.

3. How does this case study illustrate or connect to the ideas you have learned so far about
economics, especially global economics?

4. Beyond those named specifically in the case study, who is affected by the conflict, challenge,
or problem, and how? Who is affected by the responses to the problem, and how?

5. What does the future hold with regard to this conflict, challenge, or problem? Name at least
two possible future results or effects.

6. Write your own discussion question about this specific case. A discussion question should
be answerable with an opinion, have no right or wrong answer, and require evidence to
support the answer. (For example, how do you think the government should respond to
this problem? Why?)

For discussion: Write one conclusion about global economics that can be drawn from the four
case studies together, then one question you have about global economics after discussing the
case studies.
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Lesson 3.05:
Economist for a Day
Materials: Paper or notebook for each student
Handout 3.06: Cost-benefit analysis
worksheet (to be assigned for
homework)
Preparation: Consider plans for placing students
in pairs and groups.

Post-reading activity: What will
you do as an economist? Create a
plan (25 min.)
Ask students to share questions and comments about the article, “Economist for a Day,”
assigned during Lesson 3.04. Explain that
students will now respond to their research
assistant’s memo by choosing their work for
the next year. They will write a memo to a hypothetical coworker explaining their next job or
research project. Because this coworker is not
an economist him or herself, the student must
explain each of the terms and concepts clearly
and concisely.
The memo must answer the following questions:

For example, if there is a debate about the minimum wage in the news, an economist might work
for the national government and study what the
appropriate minimum wage is for the country. The
response to this macroeconomic question will
depend partly on what the economist finds about
how the minimum wage will affect unemployment
and the standard of living of the families in the
country. The memo should supply details, laying
out a plan for the economist’s work for the year.
Put students in pairs and ask them to spend five
minutes brainstorming their responses. Then give
students twenty minutes to draft their memos on
their own. Circulate to ask probing questions and
assist students.

Post-reading activity: What will you
do as an economist?
Share your plan (15 min.)
Combine pairs of students to form groups of four.
Have each student read their draft memo to the
group and request feedback. Post on the board
the following questions for listeners:
1. How well did the economist respond to the
four items requested in the memo?

1. What is the name of the organization you
are working for? Is it a university, a
company, an NGO, or a government?

2. How clear are the economist’s goals for the
coming year and plans for achieving that goal?
Will the plans, indeed, lead to achieving the
goal? Why or why not?

2. Explain the goal of your work. Who will
benefit from your work and how?

3. How effectively does the memo explain economic concepts to a non-economist?

3. What particular case will you study? You may
choose a case from a “Snapshots” article in
any issue of The Global Citizen or a case you
find in the recent news.

The listener should give specific examples from
the memo when giving feedback. Ask students to
revise their memos and hand in the final draft at a
later date.

4. Which branch, microeconomics or macroeconomics, will be most useful in studying this
case? Name specific terms and approaches
from the article that you will use.
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Assignment
Assign students to complete the cost-benefit
analysis worksheet, handout 3.06, but do not
put their name on it yet; the worksheet will be
shared with the class.

Lesson 3.06:
The Cost-Benefit Analysis
Materials: Several rolls of tape
News article about a government
decision regarding international
economics
Preparation: From the news, select two to four
international economic decisions your country’s
government has made recently. Prepare to share
the articles or synopses of them with the class.
Consider whether to assign specific students to
specific sets of worksheets for the gallery walk in
order to provide more structure.

Activity: Cost-benefit gallery
walk (15 min.)
As students enter, have them post their
cost-benefit analysis worksheets on the wall
with a blank sheet of paper underneath it or
next to it. Ask students how difficult it was
thinking of all the costs and benefits of a decision they are considering. Explain that it can
be fairly easy to miss some of the consequences, especially unintended consequences, of a
decision.
Explain that students will now walk about the
room and read at least six of their classmates’
worksheets (you may want to assign specific
groups of students to a specific set of worksheets). Readers should think about the costs
and benefits of their classmates’ decisions. If
readers can think of any additional costs and

benefits that were not named, they should write
those on the blank sheet of paper. Each reader
can respond in this way to up to three worksheets.
Have students retrieve their worksheets and note
on the worksheets whether their classmates’
comments cause them to reconsider the decision
and, if so, what they ultimately decided. Collect the
worksheets.

Activity: Global economics
cost-benefit analysis (25 min.)
From the news, select two to four international
economic decisions your country’s government
has recently made or must make in the near
future. Have the class vote on which decision to
analyze. Then, as a class, use the cost-benefit
analysis worksheet as a template to analyze the
government’s decision. Have students write the
responses on a board or chart paper. Note that
a government has many different constituencies
who do not always have the same values and
priorities; for example, what workers consider a
benefit, business owners may consider a cost;
what the wealthy consider a benefit, the poor may
consider a cost. How does the government reconcile these realities when making a cost-benefit
analysis? Ask probing questions to help students
think of the many different costs and benefits of
the decision. Once the analysis is finished, take a
vote to see which decision the students think the
government should make.
Note that the cost-benefit analysis is a key economic tool used by governments, businesses,
families, and individuals every day. The better
students get at thinking of all the costs and benefits of a decision in the short and long terms, the
better they will be at making decisions.
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UNIT 3

Assignment
Assign students to read “Harnessing the Power
of the Private Sector” from the student reader.
In Lesson 3.07, they will role play business owners and make an important decision—which
country to expand their business to—drawing
upon the information in the article.
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Handout 3.06:
Cost-benefit analysis worksheet
1. Think of a decision that you will make in the near future. It can be a small decision or a significant one. Write it here as a question. (Examples: Should I go to the movies tonight? Should I
go to college? Should I purchase new shoes?)

2. Now write down a preliminary decision. For example, I will go to the movies tonight, I will go to
college, or I will purchase new shoes.

Now use the chart below to help guide you through a cost-benefit analysis of your decision.
3. Costs

5. Benefits

First, list direct costs. Will making this decision cost you money, time, and/or another
resource?

List all of the benefits of making the decision you wrote down above. These might
include tangible benefits, or those you can
clearly see or touch, as well as intangible
benefits, which might be more abstract,
such as personal satisfaction. Also think
about how long it will take for you to receive each of the benefits. It is often helpful to quantify these benefits if possible. In
other words, decide how much they are
worth to you as an amount of money (i.e.,
how much money is it worth to you to feel
rested and not tired in school?).

4. Next, list opportunity costs. What might
you do with your resources—including
money, time and energy—if you did NOT
make the decision listed above? It is often helpful to quantify these costs if possible. In other words, decide how much
they are worth to you as an amount of
money (i.e., how much money is one
hour of your time worth?).

6. In sum, which column is worth more to you? Remember that some costs and benefits
take longer to receive than others, so take this timeframe into consideration. Will benefits exceed costs in the short term? What about the long term? If you decide that the
costs are worth more, you will probably reconsider your preliminary decision. If you
decide the benefits are worth more, you will probably act on your preliminary decision.
Discuss your decision here:

Lesson 3.07:
Making money and a
difference?: The Power of
the Private Sector

rectors—a group of about four--and assign
each subcommittee a business type. Distribute
handout 3.07 and ask them to complete it. Circulate
to support groups in their analysis.

Materials: Handout 3.07: Investment climate
(one per student)

Activity: Proposing a new country
for investment (15-25 min.)

Preparation: Consider strategy for breaking
students into groups.

On a board, list the companies in the order of
their presentations. Give each subcommittee two
minutes to present and defend their selection of a
country for investment. The CEO and other directors have one minute to respond and ask questions. You may expand time limits if time allows.

Activity: Warm-up (5 min.)
Ask students for questions and comments
in response to the article “Harnessing the
Power of the Private Sector,” assigned during
Lesson 3.06.

Activity: Finding the right
investment climate (20 min.)
Inform students that they have just been
named to the board of directors of an international company. The company seeks to increase its profits by expanding its presence in
international markets. The students’ first task
is to search out a new country for the company
to invest in. They will receive a profile of their
business and consider what their particular
business especially needs in an investment
climate. They will then review three possible
countries, select the one that offers the best
business opportunity and climate, and defend
their selection to the company’s Chief Executive Officer (the teacher) and the rest of the
board (the rest of the class). You may want to
include another option—deciding not to enter
any of the countries considered.
Place each student on an International Expansion Subcommittee of the board of di-
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Small business owners who sell to families
constructing homes. Most are in the cities;
some rural customers come to market in
the cities to purchase
product.

Laborers needed to manufacture metal
roofs; sales people to sell product

Small business loans help your customers
purchase the product from your company

Customers/clients

Labor needs

Finance needs

Farmers need loans to buy seeds, fertilizer,
and equipment

Governments able to reliably fund large projects

Laborers needed for construction, some
engineers familiar with the country needed to plan
the roads.

Governments planning major road construction
projects

Vegetable consumers in other countries

A small number of buyers and managers.
Farmers and transportation companies are
contracted and are not employees.

Road construction

Vegetable exports

5. What steps could the government take to help your business thrive? How would those steps help?

4. How will your business help the country develop?

Explain why your choice offers the best investment climate for your particular business and why the other countries are not the best choice.

3. Review the profiles of the three countries on the reverse. Which country will your company seek to invest in?

or communications most important? If you wrote finance, what kind of loans are needed?) Why?

2. What do you need in each of those three areas to succeed? (For example, if you wrote infrastructure in #1, are roads, electricity,

(infrastructure, finance, regulation and taxes, etc.), name the three that are most important for your company to succeed.

board members). Answer the following questions:
1. From the elements of the investment climate listed in “Harnessing the Power of the Private Sector”

On a separate sheet of paper, list your name, which business you are in, and the name of your company (create a company name along with your fellow

Metal roof manufacturing
and sales

Business

climate, particularly with regard to those most important elements.

(roads? electricity? rule of law? taxes? regulations?) are most important for your company and which of the three countries offers the best business

assigned. Think about what your particular business needs in an investment climate. You will need to decide which elements of the business climate

opportunity and investment climate so that your company can thrive in its new country. Review the characteristics of the business you have been

You are on the board of directors of one of the businesses below. You are looking to expand to a new country, and you are seeking an appropriate

Investment climate

Handout 3.07:

Transport is relatively easy in and between
cities, but roads are very poor in rural areas.
Electricity is available 90% of the time in cities,
but only 50% in rural areas. The mobile phone
system is good.

The internal finance system is poor. The
government receives financing from the World
Bank and some firms get loans from the
International Finance Corporation.

Property rights protection is moderate.

Corruption on public infrastructure projects
is relatively low; it is moderate on imports
and exports.

The country has basic business regulations in
place, though they are enforced inconsistently.
The small business climate is difficult with high
fees and long waits for creating a business.

To secure a World Bank loan, the country has
committed to a 15-year economic reform plan.

The country is poor but has enjoyed economic
growth lately, especially in the cities. It would
like to extend its growth to rural areas. It is
expected to receive a World Bank loan to
upgrade its infrastructure soon.

The cities have a significant number of skilled
workers, including health workers and
engineers.

Infrastructure

Finance

Property Rights

Corruption

Regulation and taxes

Policy stability

Macroeconomic
outlook

Skill level

Country 1

Country Profiles:
Electricity is unreliable, with only about 65%
availability in the cities and 30% in rural areas.
A strong agricultural tradition means that rural
roads are relatively well developed. The mobile
phone system is strong and vibrant.
There are banks in the cities, and many have
embraced mobile banking as a way to extend
their services to farmers.

Transport is acceptable in and between
cities; roads are passable in many urban
areas. Electricity is available 99% of the time
in cities and 60% in rural areas. The mobile
phone system is poorly developed because
there was, until recently, a monopoly.
There is a growing finance system internally,
supplemented by the presence of some
private international banks.

Policy and infrastructure investment have been
erratic with the change of regimes.
Economic growth has been relatively flat; hence
the government’s emphasis on foreign
investment. Agriculture still drives the economy,
but yields are limited. Most farmers have not
learned modern techniques.
Skill level is generally low in both rural and urban
areas.

The country is experiencing economic
growth, with the manufacturing and
construction sectors growing rapidly.
Families’ purchasing power is growing.

Many farmers, who have low skills for
industrial work, are leaving rural areas to
seek jobs in cities.

The government has been trying to encourage
foreign investment, so tariffs and duties on
imports and exports are low and regulations
limited. Small businesses are moderately difficult
to open.

Small businesses can be opened relatively
quickly and inexpensively. Sales tax is
moderate.

Policy stability is moderate.

Nepotism — giving jobs to relatives or friends
regardless of qualifications — is common in
government, but bribery is not often demanded.

Corruption is high on both public projects
and imports and exports.

Property rights protection is relatively strong. Property rights protection is moderate.

Country 3

Country 2

Lesson 3.08:
Taking action: United
Nations simulation on
economics
Materials: Background information for students
(one copy per student)
Country backgrounds
(one copy per student)
Country placards
(one placard per assigned country)

tives of countries around the world. Students will
be assigned a country and be given information
on that country’s economic system, levels of economic activity and economic growth, etc. Students
are to use this information (and, optionally, additional research as assigned by you) to prepare for
the simulation. Leave the rest of this class period
and at least one more to prepare students for
the simulation, allowing them work time while you
circulate and help.

Preparation: Consider a strategy for assigning
groups and countries, including which countries
will be assigned from among those listed. Decide
how many class days you will dedicate to the
simulation. Decide whether students will engage in
outside research in order to present their country’s
point of view and prepare guidance for any such
research. If student performance in the simulation
is to be evaluated, develop and provide evaluation
criteria.

Unit Culminating Activity:
United Nations Simulation
(2-4 class periods)
Tell students that they have studied a number
of complex aspects of economics. They will
now put their knowledge into action by taking
part in a simulation. The class will hold a United
Nations conference in which countries address
the challenges of global economics and propose resolutions to support global economic
well-being.
As needed, describe the goals of the simulation, which will help students further understand global economics and its many impacts
by putting students in the shoes of representa-
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STUDENTS PARTICIPATE IN INTERNATIONAL
PEACE DAY OBSERVANCE
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UNIT 3

Economics Mini-Simulation:
Lesson Plan
Time
60 minutes or two 45-minute sessions

Instructional Information
1. Divide the class into small delegations (2-4 students per delegation). Assign each group a
country (choose from the list provided).
2. Print out in advance placard handouts for each group with their country’s information
(this is information about how the topic relates specifically to the country the students
are representing). Fold placards in half and place on tables or desks to indicate each
country delegation.
3. Present background information on the topic from scripts and additional resources.
Print out background information in advance for each student.
4. Have the class break off into their groups to discuss the topic and where their country
stands on the issue.
5. Work in leading questions to help guide the discussions and build coalitions
between countries.
6. Ask each delegation to draft a short, three-sentence resolution.
7. Have each delegation present its country’s resolution.
8. Ask the class to vote for or against the proposed resolutions.
9. Announce which resolutions passed.
10. Congratulate the students on their work.
*Please note, depending on class size and schedule, the lesson plan can be adjusted to span
two sessions.*
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5min.
Set the Scene:
In order to continue to promote development across the globe, countries need to have knowledge of not only their economy, but also the global economy. Economic growth is a known factor in alleviating poverty. How can member countries promote and harness economic growth
to continue to develop and alleviate poverty?
Should the United Nations Development Programme: 1) Urge developing countries to slash
extreme poverty by 10% and push developed countries to increase aid to help them do so; 2)
Encourage countries to advance equality, striving toward equal opportunities for employment
for everyone in society?; 3) Demand that countries slash government spending in order to promote economic growth? What other ideas do you have?

15min. / 30min.
Introduction of Countries and Topics
Prompt for teacher: Introduce the topic to students by reading off of a brief script (below). Distribute background information and country backgrounds, on enclosed handouts, to students. Set
up optional country placards.
UN Body in Focus: United Nations Development Programme (UNDP)
UNDP Facts:
•

Established in 1965, the UN Development Programme is the UN’s advocate for global
development. The UNDP seeks to help countries develop sustainably, create jobs, and
grow economically.
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•

There are 177 member-states in the UNDP, and it is headquartered in New York City.

•

The UNDP focuses on a set of goals to reduce poverty, promote equality, and promote
global partnerships.
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Background on Economics:
•

Economics is the study of how scarce resources are used to satisfy people’s needs and
wants. Individuals and governments are constantly making decisions about how to use
scarce resources.

•

Governments that understand economics can make more accurate decisions about
both national and global issues and create laws and regulations that keep economies
stable and lead to development.

•

Economic growth provides people with the opportunity to improve their incomes and
escape poverty. Economics can be used as a tool for development and help people in
extreme poverty.

Relevant Information - The Facts about Economics:
•

21% of the population of the developing world lives in extreme poverty. Extreme
poverty is defined as living on less than $1.25 per day. In 1990, about 1.8 billion people
lived in extreme poverty; the number is estimated at about 1 billion people in 2015.

•

9 out of the 10 poorest countries in the world are in Africa (the 10th is Afghanistan).

•

As of 2012, there are 197 million people unemployed across the globe. The countries
with the highest rates of unemployment are also the poorest countries in the world.

•

In order to alleviate poverty, countries need to promote economic growth and increase
employment opportunities.

•

In order to most effectively reduce poverty, economic growth must be equal and
universal. Experts estimate that around two-thirds of poverty reduction within a
country comes from growth; greater equality contributes the other third. This means
that economic opportunities must be available to everyone, no matter who they are.
Providing economic opportunities to the poorest, most vulnerable groups is centrally
important to poverty reduction.

•

When men and women have equal access to opportunities, the economy grows faster
and poverty declines quickly.

Priorities to be discussed
•

How economics can be used to promote development;

•

Ways to alleviate poverty and stimulate economic growth;

•

Ways to boost equality within countries and ways countries might help each other do so

•

Responsibility of various nations (developing vs. developed nations)

•

The value of international development aid -- does it promote growth and reduce
poverty or only encourage dependence and corruption?
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5 min. / 10 min.
Country Presentations
Prompt for teacher: Allow each country delegation (small student group) to state its position on
the issue for 30 seconds- a total of five minutes for a 10-country simulation, or 1 minute – a total of
ten minutes for a 10-country simulation.
*If breaking up the lesson plan in two sessions, end the first session after country presentations. This will
give the students time to think over the information presented on economics and their country’s stance
on the issue.*

10 min.
1st Coalition Session
Prompt for teacher: Tell students to use the next 10 minutes to form agreements with other countries based on their mutual interests and goals.
Examples to help guide the discussion:
•

For underdeveloped countries, agriculture is the cornerstone of their economies. For
developed countries, the economy is more often based on industry and services.

•

China has the highest economic growth rate in the world and the Chinese economy
continues to grow. Many developed countries such as France have experienced slow
economic growth recently.

•

African nations, such as Nigeria and South Africa, have the highest rates of
unemployment in the world.

5 min. / 10 min.
Group Discussion
Prompt for teacher: Students spend five minutes (with 30-second or one-minute speaking times)
in a moderated discussion on trends, regional issues, and potential solutions.
Examples to help guide the discussion:
•

What is the poverty rate in your country? What are the causes of poverty?

•

What is the GDP and economic growth rate for your country? Can it be improved and,
if so, how?

•
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What are some of the challenges of trade and economic growth in your country?
For example, does your country have export products or services? What products
and/or services does it produce well?
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•

How can countries create job opportunities that can lead to economic growth?

•

Which is more essential to fighting poverty: encouraging economic growth or
receiving international aid? Why?

•

How can the international community cooperate to encourage economic growth?

10 min.
2nd Coalition Session
Prompt for teacher: The teacher should instruct students to work together to write three-sentence
resolutions (solutions) to the problem at hand.
Examples of resolutions include:
1. The United Nations Development Programme:
a. urges all member states to reduce extreme poverty by 10% in 5 years;
b. requests that all developed country governments that have pledged 0.7% of their
GNP for Official Development Aid meet that target by the year 2018 in order to
help developing countries meet the goal of reduced poverty.
2. The United Nations Development Programme urges all member states to promote
equal opportunities for employment for everyone in society.
3. The United Nations Development Programme:
a. urges all member states to reduce government spending by 5% in order to
promote economic growth;
b. encourages member states to consider military spending and unnecessary social
spending as places to seek reductions in government expenditures.

10 min.
Introduce Resolutions
Prompt for teacher: Students should introduce three-sentence resolutions as coalitions, spending
several minutes on question/ answer and debating the merits of each resolution.

5 min.
Voting
Prompt for teacher: Students vote yes/no on the passage of one or more resolutions.
After the vote, congratulate the students for on their work..
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UNIT 3

Economics Mini-Simulation:
Background Information
UN Body in Focus: United Nations Development Programme
UNDP Facts:
•

Established in 1965, the UN Development Programme is the UN’s advocate for global
development. The UNDP seeks to help countries develop sustainably, create jobs, and
grow economically.

•

There are 177 member-states in the UNDP, and it is headquartered in New York City.

•

The UNDP focuses on a set of goals to reduce poverty, promote equality, and promote
global partnerships.

Background on Economics:
•

Economics is the study of how scarce resources are used to satisfy people’s needs and
wants. Individuals and governments are constantly making decisions about how to use
scarce resources.

•

Governments that understand economics can make more accurate decisions about
both national and global issues and create laws and regulations that keep economies
stable and lead to development.

•

Economic growth provides people with the opportunity to improve their incomes and
escape poverty. Economics can be used as a tool for development and and help people
in extreme poverty.

Relevant Information - The Facts about Economics:
•

21% of the population of the developing world lives in extreme poverty. Extreme
poverty is defined as living on less than $1.25 per day. In 1990, about 1.8 billion people
lived in extreme poverty; the number is estimated at about 1 billion people in 2015.
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•

9 out of the 10 poorest countries in the world are in Africa (the 10th is Afghanistan).

•

As of 2012, there are 197 million people unemployed across the globe. The countries
with the highest rates of unemployment are also the poorest countries in the world.

•

In order to alleviate poverty, countries need to promote economic growth and increase
employment opportunities.

UNA-Education

•

In order to most effectively reduce poverty, economic growth must be equal and
universal. Experts estimate that around two-thirds of poverty reduction within a
country comes from growth; greater equality contributes the other third. This means
that economic opportunities must be available to everyone, no matter who they are.
Providing economic opportunities to the poorest, most vulnerable groups is centrally
important to poverty reduction.

•

When men and women have equal access to opportunities, the economy grows faster
and poverty declines quickly.

Priorities to be discussed
•

How economics can be used to promote development;

•

Ways to alleviate poverty and stimulate economic growth;

•

Ways to boost equality within countries and ways countries might help each other do so

•

Responsibility of various nations (developing vs. developed nations)

•

The value of international development aid--does it promote growth and reduce poverty
or only encourage dependence and corruption?
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Economics Mini-Simulation:
Country Backgrounds
United States of America
•

The United States of America’s annual GDP per capita (GDP per person per year)
is $51,749, with an average of 1.24% growth from 2009-2013.

•

The United States had an unemployment rate of 6.3% in May of 2014.

•

The GDP by sector, or part, of the American economy is 79% of the GDP from services,
20% from industries, and 1% from agriculture.

•

The US has pledged to spend 0.7% of its GDP on development aid, but has given
about 0.2%.

China
•

The People’s Republic of China has an annual GDP per capita of $6,091.

•

The Chinese economy has grown fast, with average GDP growth of 8.9% from
2009-2012 and 10.5% from 2000-2007; 500 million people escaped poverty from 1978
to 2013. Inequality is high, however, and nearly 100 million people remained in poverty
as of 2012.

•

China’s unemployment rate was 4.5% in 2012, little changed since the 2009 rate of 4.4%.

•

The GDP by sector of the Chinese economy is 45% of the GDP from services, 45.3% from
industries, and 10% from agriculture.

•

India’s annual GDP per capita (GDP per person per year) is $1,503; the Indian GDP grew
an average of 5.0% from 2009-2013 after an average of 8.8% from 3003-2007. Between
2005 and 2010, 53 million Indians escaped poverty, but 400 million more are still poor.
Inequality is high.

•

India had an unemployment rate of 3.4% in 2012. A trend of companies from Western
countries such as the United States and United Kingdom offshoring jobs to India has
slowed.

•

The GDP by sector of the Indian economy is 66% of the GDP from services, 17% from
industries, and 17% from agriculture.

India

127

UNA-Education

Brazil
•

Brazil’s annual GDP per capita (GDP per person per year) is $11,340; Brazil is
considered an emerging economic power.

•

The Brazilian GDP grew an average of 2.7% from 2009 to 2013, down from 4.8%
from 2004 to 2008. Extreme poverty (people living with US$1.25 per day) dropped
dramatically, from 10% in 2004 to 2.2% in 2009, but inequality is relatively high.

•

Brazil had an unemployment rate of 6.9% in 2012.

•

The GDP by sector of the Brazilian economy is 68% of the GDP from services, 26%
from industries, and 5% from agriculture.

Mexico
•

Mexico’s annual GDP per capita (GDP per person per year) is $9,749.

•

The Mexican GDP grew an average of 1.9% from 2009 to 2013, dipping from 3.8% in
2012 to 1.1% in 2013. This relatively slow growth was blamed on stagnant productivity
due to low competition, poor contract enforcement, and burdensome regulation
resulting in widespread informality; people bought and sold informally rather than
forming official businesses and registering with the government.

•

Mexico’s unemployment rate was 4.9% in 2012.

•

The GDP by sector of the Mexican economy is 61% of the GDP from services, 36%
from industries, and 4% from agriculture.

Japan
•

Japan’s annual GDP per capita (GDP per person per year) is $46,731; the Japanese
GDP has grown an average of 0.3% from 2009 to 2013.

•

Japan had an unemployment rate of 4.3% in 2012.

•

The GDP by sector of the Japanese economy is 73% of the GDP from services, 26%
from industries, and 1% from agriculture.

•

Japan has pledged to spend 0.7% of its GDP on development aid, but has given
about 0.2%.

Russia
•

The Russian Federation’s annual GDP per capita is $14,037.

•

Russia’s GDP grew an average of 1.1% from 2009-2013, with a dip in 2013 from
3.4% to 1.3%.

•

Russia had an unemployment rate of 5.5% in 2012.

•

The GDP by sector, or part, of the Russian economy is 60% of the GDP from services,
36% from industries, and 4% from agriculture. Russia exports large amounts of
natural gas for energy.
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Germany
•

Germany’s annual GDP per capita is $42,597; the German GDP averaged growth of 0.7%
over 2009-2013.

•

Germany had an unemployment rate of 5.4% in 2012, down from 7.7% in 2009.

•

The GDP by sector of the German economy is 69% of the GDP from services, 31% from
industries, and 1% from agriculture.

•

A leader among European economic powers, Germany is cooperative internationally.
Germany has pledged to spend 0.7% of its GDP on development aid, but has given
about 0.4%.

South Africa
•

South Africa’s annual GDP per capita (GDP per person per year) is $7,352.

•

The South African GDP averaged 1.9% growth from 2009-2013 after steadily higher
growth from 2000-2008.

•

South Africa had an unemployment rate of 25.0% in 2012. South Africa has one of the
highest inequality rates in the world.

•

The GDP by sector of the South African economy is 69% of the GDP from services, 28%
from industries, and 3% from agriculture.

Nigeria
•

Nigeria’s annual GDP per capita (GDP per person per year) is $2,722; Nigeria’s GDP grew
an average of 6.7% from 2009-2013.

•

Nigeria had an unemployment rate of 23.9% in 2011.

•

Poverty is high—68% of Nigerians lived in extreme poverty in 2010. Causes include a
poor investment climate, limited infrastructure, and poor quality governance; Nigeria’s
government is often considered to have low capacity and high corruption.

•

The GDP by sector of the Nigerian economy is 30% of the GDP from services, 15% from
manufacturing, 14% from oil, and 40% from agriculture.

Colombia
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•

Colombia’s annual GDP per capita (GDP per person per year) is $7,748; its GDP grew 4.1%
on average from 2009-2013.

•

Colombia had a record-low unemployment rate of 9.6% in 2013 following reforms to
reduce non-wage labor costs.

•

The GDP by sector of the Colombian economy is 56% of GDP from services, 38% from
industries, and 7% from agriculture.

•

As of 2010, 8.2% of Colombians lived in extreme poverty.

UNA-Education

United Kingdom
•

The United Kingdom’s annual GDP per capita is $38,920. British GDP fell an average of
0.4% from 2009-2013, with a sluggish recovery from the 2009 recession.

•

The United Kingdom had an unemployment rate of 7.9% in 2012, with the rate flat
since 2009.

•

The GDP by sector or part of the British economy is 79% of the GDP from services, 21%
from industries, and 1% from agriculture.

•

For the first time in 2013, the United Kingdom achieved its pledge of giving 0.7% of its
GDP as development aid.

Saudi Arabia
•

Saudi Arabia’s annual GDP per capita is $25,136; the Saudi Arabian GDP grew an
average of 5.5% from 2009-2013.

•

Saudi Arabia’s unemployment rate was 5.6% in 2012, though many workers are nonSaudis. The estimated unemployment rate for Saudi males was 10.6% in 2012.

•

The GDP by sector of the Saudi Arabian economy is 35% of the GDP from services, 45%
from oil, 18% from other industries, and 2% from agriculture.

France
•

France’s annual GDP per capita (GDP per person per year) is $39,746; the French GDP
grew very slowly, at an average of 0.2%, from 2009 to 2013.

•

France had an unemployment rate of 9.9% in 2012.

•

The GDP by sector or part of the French economy is 79% of the GDP from services, 19%
from industries, and 2% from agriculture.

•

France has pledged to spend 0.7% of its GDP on development aid, but has given
about 0.5%.

Indonesia
•

Indonesia’s annual GDP per capita (GDP per person per year) is $3,557; its GDP grew an
average of 5.9% from 2009-2013.

•

Indonesia had an unemployment rate of 6.6% in 2012; poverty dropped from 17.8% of
the population in 2006 to 11.4% in 2013.

•

The GDP by sector of the Indonesian economy is 45% of the GDP from services, 20%
from industries, and 14% from agriculture.
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Iran
•

Iran’s annual GDP per capita fell from $7,006 in 2011 to $4,763 in 2013; its GDP, after
growing at an average of 4.0% from 2009-2012, declined 5.8% in 2013.

•

The sharp downturn is attributed to sanctions due to Iran’s nuclear activities and alleged
government mismanagement of the economy. Some sanctions were eased in 2013 and
negotiations continued into 2014, giving hope for renewed growth.

•

Iran had an unemployment rate of 13.1% in 2012.

•

The GDP by sector or part of the Iranian economy is 68% of the GDP from services, 26%
from industries, 25% from oil, and 10% from agriculture.

Austrailia
•

Australia’s annual GDP per capita is $67,468; it grew by an average of 2.4% between
2009 and 2013.

•

In 2012, Australia had unemployment rate of 5.2%, with little change over the previous
four years.

•

The GDP by sector or part of the Australian economy is 68% of the GDP from services,
26% from industries, and 5% from agriculture.

•

Australia has pledged to spend 0.7% of its GDP on development aid, but has given
about 0.4%.

Zambia
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•

Zambia’s annual GDP per capita is $1,540; it grew by an average of 6.8% from
2009 to 2013.

•

Zambia had an unemployment rate of 13.1%.

•

Zambia is one of the world’s Least Developed Countries; 60% of its people lived in poverty
and 42% in extreme poverty in 2013.

•

Though agriculture accounts for 70% of the employment provided by Zambia’s economy,
the mining sector — in particular copper—dominates the economy.
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•

•

•

•

The US has pledged to spend 0.7% of its GDP on development aid, but has given about 0.2%.

The GDP by sector, or part, of the American economy is 79% of the GDP from services, 20% from
industries, and 1% from agriculture.

The United States had an unemployment rate of 6.3% in May of 2014.

The United States of America’s annual GDP per capita (GDP per person per year) is $51,749, with an
average of 1.24% growth from 2009-2013.

United States of America
Unit 3: Economics

•

•

•

•

The GDP by sector of the Chinese economy is 45% of the GDP from services, 45.3% from industries, and 10%
from agriculture.

China’s unemployment rate was 4.5% in 2012, little changed since the 2009 rate of 4.4%.

The Chinese economy has grown fast, with average GDP growth of 8.9% from 2009-2012 and 10.5% from
2000-2007; 500 million people escaped poverty from 1978 to 2013. Inequality is high, however, and nearly
100 million people remained in poverty as of 2012.

The People’s Republic of China has an annual GDP per capita of $6,091.

People’s Republic
of China
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•

•

•

The GDP by sector of the Indian economy is 66% of the GDP from services, 17% from industries, and 17%
from agriculture.

India had an unemployment rate of 3.4% in 2012. A trend of companies from Western countries such as
the United States and United Kingdom offshoring jobs to India has slowed.

India’s annual GDP per capita (GDP per person per year) is $1,503; the Indian GDP grew an average of
5.0% from 2009-2013 after an average of 8.8% from 3003-2007. Between 2005 and 2010, 53 million
Indians escaped poverty, but 400 million more are still poor. Inequality is high.

India
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•

•

•

Brazil had an unemployment rate of 6.9% in 2012.

The Brazilian GDP grew an average of 2.7% from 2009 to 2013, down from 4.8% from 2004 to 2008.
Extreme poverty (people living with US$1.25 per day) dropped dramatically, from 10% in 2004 to 2.2%
in 2009, but inequality is relatively high.

Brazil’s annual GDP per capita (GDP per person per year) is $11,340; Brazil is considered an emerging
economic power.

Brazil
•

The GDP by sector of the Brazilian economy is 68% of the GDP from services, 26% from industries, and
5% from agriculture.
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•

•

•

•

The GDP by sector of the Mexican economy is 61% of the GDP from services, 36% from industries, and 4%
from agriculture.

Mexico’s unemployment rate was 4.9% in 2012.

The Mexican GDP grew an average of 1.9% from 2009 to 2013, dipping from 3.8% in 2012 to 1.1% in 2013.
This relatively slow growth was blamed on stagnant productivity due to low competition, poor contract
enforcement, and burdensome regulation resulting in widespread informality; people bought and sold
informally rather than forming official businesses and registering with the government.

Mexico’s annual GDP per capita (GDP per person per year) is $9,749.

Mexico
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•

•

•

•

Japan has pledged to spend 0.7% of its GDP on development aid, but has given about 0.2%.

The GDP by sector of the Japanese economy is 73% of the GDP from services, 26% from industries, and
1% from agriculture.

Japan had an unemployment rate of 4.3% in 2012.

Japan’s annual GDP per capita (GDP per person per year) is $46,731; the Japanese GDP has grown an
average of 0.3% from 2009 to 2013.

Japan
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•

•

•

Russia had an unemployment rate of 5.5% in 2012.

Russia’s GDP grew an average of 1.1% from 2009-2013, with a dip in 2013 from 3.4% to 1.3%.

The Russian Federation’s annual GDP per capita is $14,037.

Russian Federation
•

The GDP by sector, or part, of the Russian economy is 60% of the GDP from services, 36% from industries, and
4% from agriculture. Russia exports large amounts of natural gas for energy.
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•

•

•

•

A leader among European economic powers, Germany is cooperative internationally. Germany has
pledged to spend 0.7% of its GDP on development aid, but has given about 0.4%.

The GDP by sector of the German economy is 69% of the GDP from services, 31% from industries, and 1%
from agriculture.

Germany had an unemployment rate of 5.4% in 2012, down from 7.7% in 2009.

Germany’s annual GDP per capita is $42,597; the German GDP averaged growth of 0.7% over 2009-2013.

Germany
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•

•

•

•

•

•

•

South Africa had an unemployment rate of 25.0% in 2012. South Africa has one of the highest inequality rates in
the world.

The South African GDP averaged 1.9% growth from 2009-2013 after steadily higher growth from 2000-2008.

South Africa’s annual GDP per capita (GDP per person per year) is $7,352.

The GDP by sector of the South African economy is 69% of the GDP from services, 28% from industries, and 3%
from agriculture.

South Africa had an unemployment rate of 25.0% in 2012. South Africa has one of the highest inequality rates in
the world.

The South African GDP averaged 1.9% growth from 2009-2013 after steadily higher growth from 2000-2008.

South Africa’s annual GDP per capita (GDP per person per year) is $7,352.

South Africa
•

The GDP by sector of the South African economy is 69% of the GDP from services, 28% from industries, and 3%
from agriculture.
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•

•

•

Poverty is high—68% of Nigerians lived in extreme poverty in 2010. Causes include a poor investment climate,
limited infrastructure, and poor quality governance; Nigeria’s government is often considered to have low capacity
and high corruption.

Nigeria had an unemployment rate of 23.9% in 2011.

Nigeria’s annual GDP per capita (GDP per person per year) is $2,722; Nigeria’s GDP grew an average of 6.7% from
2009-2013.

Nigeria
•

The GDP by sector of the Nigerian economy is 30% of the GDP from services, 15% from manufacturing, 14% from
oil, and 40% from agriculture.
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•

•

•

As of 2010, 8.2% of Colombians lived in extreme poverty.

The GDP by sector of the Colombian economy is 56% of GDP from services, 38% from industries, and 7% from
agriculture.

Colombia had a record-low unemployment rate of 9.6% in 2013 following reforms to reduce non-wage labor costs.

Colombia’s annual GDP per capita (GDP per person per year) is $7,748; its GDP grew 4.1% on average from 2009-2013.

Colombia
•
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•

•

•

For the first time in 2013, the United Kingdom achieved its pledge of giving 0.7% of its GDP as development aid.

The GDP by sector or part of the British economy is 79% of the GDP from services, 21% from industries, and 1%
from agriculture.

The United Kingdom had an unemployment rate of 7.9% in 2012, with the rate flat since 2009.

The United Kingdom’s annual GDP per capita is $38,920. British GDP fell an average of 0.4% from 2009-2013, with a
sluggish recovery from the 2009 recession.

United Kingdom
•
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•

•

Saudi Arabia’s unemployment rate was 5.6% in 2012, though many workers are non-Saudis. The estimated
unemployment rate for Saudi males was 10.6% in 2012.

Saudi Arabia’s annual GDP per capita is $25,136; the Saudi Arabian GDP grew an average of 5.5% from 2009-2013.

Saudi Arabia
•

The GDP by sector of the Saudi Arabian economy is 35% of the GDP from services, 45% from oil, 18% from other
industries, and 2% from agriculture.
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•

•

•

France has pledged to spend 0.7% of its GDP on development aid, but has given about 0.5%.

The GDP by sector or part of the French economy is 79% of the GDP from services, 19% from industries, and 2%
from agriculture.

France had an unemployment rate of 9.9% in 2012.

France’s annual GDP per capita (GDP per person per year) is $39,746; the French GDP grew very slowly, at an
average of 0.2%, from 2009 to 2013.

France
•
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•

•

•

Australia has pledged to spend 0.7% of its GDP on development aid, but has given about 0.4%.

The GDP by sector or part of the Australian economy is 68% of the GDP from services, 26% from industries, and 5%
from agriculture.

In 2012, Australia had unemployment rate of 5.2%, with little change over the previous four years.

Australia’s annual GDP per capita is $67,468; it grew by an average of 2.4% between 2009 and 2013.

Austrailia
•
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•

•

•

Zambia is one of the world’s Least Developed Countries; 60% of its people lived in poverty and 42% in extreme
poverty in 2013.

Zambia had an unemployment rate of 13.1%.

Zambia’s annual GDP per capita is $1,540; it grew by an average of 6.8% from 2009 to 2013.

Zambia
•

Though agriculture accounts for 70% of the employment provided by Zambia’s economy, the mining sector — in
particular copper — dominates the economy.

Unit 3: Economics
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LEARNING OBJECTIVES
After completing this unit, students will understand:
•

That people, businesses, and countries trade—voluntarily exchange goods
and services—because both buyer and seller believe it will benefit them

•

How countries benefit from selling goods or services when they can produce
goods or services more effectively than can other countries; i.e., they have an
advantage

•

That to maximize the benefits of trade and limit its risks, people,
governments, and business often must make adjustments

Students will know:
•

Key terms: Trade, free trade, value added, profit, advantage, tariff, subsidy,
regulation, wages, sweatshop, sanctions, offshoring

•

The basic history of the World Trade Organization and its trade negotiations

•

The effects of trade on employment in different country contexts

Students will be able to:
•

Assess comparative advantage both in a personal context (the skills and
interests that might give them an advantage in certain careers) and an
international context

•

Articulate and defend, based on textual evidence, a position on a
controversial topic.

•

Analyze an audience and tailor a message to respond appropriately to that
audience’s interests

Essential Questions
1. Why do nations trade? Who benefits from trade and how? Is anyone harmed?
If so, how?
2. What roles do businesses, governments, and other organizations play in the
global trading system? What roles should they play?
3. Why has setting the rules of trade been a long and difficult process?
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LESSON 4.01:
Introduction to trade:
choosing a specialization

Students will begin by thinking about two trades
they may be considering for their future — a college education (exchanging money for education)
and a career (exchanging their labor for money).

Materials: A board OR chart paper, markers
Handout E: National Occupational
Employment and Wage Estimates Report
(one copy for the class)

Activity: Income and careers
(55-65 minutes)

The following, one copy per student:
Packet Including Handouts A,B & C
Handout A: Interest Assessment; Handout B: John Holland’s Theory of Vocational Choice Handout; Handout
C: Career Planning Worksheet
Handout D: Job Opening and Labor Turnover Report
Handout F: Education Versus Income
Handout
Handout G: College Financing Tips Handout
Handout H: College Self-Assessment
Assessment and Assessment Key
Preparation: Review the 5-minute prep on page 5
of the PwC lesson plan.

Activity: Warm-up (5 min.)
Ask students to share with the class an item
that they liked to trade or purchase as a young
child (i.e., stickers, sports or game cards, marbles). Ask those who share the following questions: What did you have to give up in order to
get the item(s) you wanted? Why did you make
the trades or purchases?
Explain that in this unit the class will study
trade, the voluntary exchange of goods and
services. As they explained, students who made
trades or purchases as children likely did so
because, in some way, they felt happier or
better off once they made the trade. This is why
people trade in general, and it happens on the
playground, across the globe, and everywhere
in between.

For shorter class periods, have students start their
career planning worksheet (handout C) with your
support in class, then finish them at home.
To help students consider how to match their
interests and personality with their choice of a
career and college major, follow “Income and
careers: Career survey” from the PwC Earn Your
Future Curriculum. Tell students that selecting a
career field and college major is a form of specializing, or concentrating on a particular subject or
skill, an important concept in trade.

MAKING CONNECTIONS:
Once students have chosen a specialization,
have them take the next step with the JA
Build Your Future app. Created jointly by
Junior Achievement USA and PwC, JA Build
Your Future helps teens explore potential
future income from a desired career and
evaluate the cost of post-secondary education to help them make informed decisions.

Assignment
Assign students to read “Today’s Global Trade,” the
introductory letter in the student reader. Ask them
to write down one new idea they learned in the
letter and one question they have about what they
read. They will submit this during Lesson 4.02.
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Lesson 4.02:
Specialization and advantage:
Why do nations trade?
Materials: Handout 4.02
Preparation: Preview handout 4.02.

Post-reading activity (10 minutes)
Collect students’ assignments, their responses
to “Today’s Global Trade” in the student reader,
as assigned during Lesson 4.01. Read, or select
students to read, a few of the new ideas learned
and a few of the questions. If possible, have other
students answer the questions; provide answers
or enrichment as needed. From this exercise,
gauge the level of understanding of the letter; if
necessary, review the material.
Remind students of the career choice activity
from the last class. Select a few students and ask
them the following questions: 1. Remind us which
interest domain you chose. 2. What career might
you choose within that domain? 3. Now name the
domain that least interests you. 4. Is it likely that,
as a [career title], you will spend much time doing
[action from the least favorite domain]? 5. If not,
what will you do when you need [same action] to
be done?
For example, if a student chose the artistic domain, wants to be a photographer, and is least
interested in the realistic domain, ask if that
student will spend much time fixing cars and, if
not, what the student will do when s/he needs a
car fixed.
In most cases, students will need to pay for the
work they are least interested in doing. Explain
that, by choosing particular careers, people
choose to specialize, as mentioned in the letter.
If people did not specialize, each family would
grow its own food, make its own clothes, build
and maintain its own home, make and fix its own
153
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vehicle(s), etc. This would be terribly inefficient.
Instead, the [photographer] pays the [mechanic] to
[fix cars] and the [mechanic] pays the [photographer]
for [professional quality photos] because each one is
better than the other at his or her specialty.
Today’s class will focus on how businesses in
different countries specialize in producing certain
goods, just as you will specialize when you choose
your career.

Activity: Specialization, Trade, and
Comparative Advantage (35 min.)
Distribute handout 4.02. Read it as a class or give
students time to read it silently. Work through the
sample comparative advantage problem regarding Norway, Ecuador, oil, and trees. Then assign
students to groups of 2-4 economic advisors and
have them complete the comparative advantage exercises. Assign half the groups to advise
Countries A, C, and E, while the other half advises
Countries B, D, and F.
Note that not all three problems follow the same
formula as the Ecuador/Norway problem. Using
the information given, students will need to construct the problem appropriately. Circulate to support students as they do their calculations. Once
groups have had time to complete the exercise,
ask them to present their recommendations to
their “client government,” the rest of the class.
Discussion questions:
1. Which determines what product(s) a country
should specialize in, absolute advantage or
comparative advantage? (Comparative advantage) Why? (Answers will vary and should
include reference to the opportunity cost.)
2. These exercises are simplified to illustrate the
idea of comparative advantage. Real world
trade is much more complex. What factors
would complicate this exercise in the real
world? (Answers will vary and may include multiple countries, multiple goods and services to
be produced, changing prices of labor and raw

materials, decisions to produce are made by
many different businesses and not just one
person, etc.)

Assignment
Assign students to read “How the World Connects: The Making of an iPhone” in the student
reader. Note that they will learn a complex story
of how not only each product, but each component part of a product, is subject to specialization
and international trade. In this case, the product
is an iPhone. In Lesson 4.03, students will discuss the notion of “value added,” which inputs to
the iPhone add the most value, and why that is
important.

LESSON 4.03:
Value added: Where Is an
iPhone Made?
Materials: None needed.
Preparation: Preview “How the World Connects:
The Making of an iPhone”

Activity: Post-reading discussion
(25 min.)
Help students analyze the article ““How the
World Connects: The Making of an iPhone,” assigned during Lesson 4.02, using the following
discussion questions:
1. Where is an iPhone made? Why does the
article say that the answer to that question
“is not that simple?”
2. Why does Apple gain the most profit from
the iPhone even though it outsources manufacturing?
3. Explain “value added” in your own words.

4. What are the most common characteristics
of the countries where manufacturing takes
place in the process of making an iPhone?
5. To what extent does a country’s economy
benefit from manufacturing a product such
as the iPhone? Why?

Activity: Your personal value
added (20 min.)
Remind students that the article illustrates
value added in the context of a manufactured
product and demonstrates that the design,
marketing, and distribution add more value
than does the assembly of the product.
Note that people can also offer value added.
Ask students to imagine they are applying to a
university or a job of their choosing. Have them
write two to three paragraphs describing the
“value added” they offer to the university or
the employer. In other words, what about their
skills, knowledge, attitude, etc., can make that
university or workplace better?
Explain that when students seek to get into a
university or get a job, this notion will be very important. To the essay reader or interviewer, the
value added the applicant offers is usually more
important than his or her desire to be accepted.

Assignment
Assign students to read, before lesson 4.04,
“Trade Snapshots: Case Studies from Around
the World.” They will complete a jigsaw exercise
in Lesson 4.04, in which they will analyze one of
the case studies and share their group’s insights
with other classmates. All students should read
all four case studies. (Note: As an alternative, you
may want to use the “Points of View” lesson plan
in Lesson 2.04).
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Handout 4.02:
Trade, Specialization, and Comparative Advantage
What is Trade?
Within a society, people usually do not try to fill all of their needs by themselves, but rather they tend to specialize
in one set of goods or services. For instance, a teacher might decide not to grow all of her own food or fix her own
bicycle. She may not have the skill set or the appropriate tools for these tasks. Instead, she spends her time filling
a role she has the education and skills to perform: teaching in a school. She earns a wage at this job that allows
her to buy the other goods and services she needs. A farmer and a bicycle mechanic can help to fulfill the teacher’s
needs, but they may not have the skills to educate their children. Instead, they may send their children to school.
This specialization can also be called division of labor.
Why do Nations Trade?
People trade across borders for many of the same reasons as they trade within their home countries. And like
people, countries also specialize, since each has goods and services that it is better-suited to produce. Ecuador, for
instance, is good at producing bananas, whereas Norway is not. Norway is good at producing salmon, a fish found
in northern waters, whereas Ecuador is not. In this example, the climates of the two countries influence what is
produced. Norwegians could probably grow bananas, but they would have to build greenhouses. Likewise, Ecuadorans could probably raise salmon, but they would have to build fish hatcheries. In both cases, the cost of producing these goods would be extremely high, and it would be impossible to sell the goods to consumers at competitive
prices. In this example, Ecuador has what is called an absolute advantage over Norway in the production of bananas, and Norway has an absolute advantage in salmon. Since these countries have different specialties, it makes
sense for them to trade.
Since Ecuador is specializing in the production of bananas, it would export, or sell, bananas to people in other nations. Similarly, Norway would export salmon. Each nation would import, or buy, the other product from people in
other nations. Ecuador would import salmon and Norway would import bananas.
Ecuador and Norway also produce some products in common; two of these products are timber and petroleum. It
turns out that Norway can produce both timber and petroleum more effectively than Ecuador can. It might seem
like there’s no opportunity for trade in this situation, but in fact there is. Norway is very good at producing petroleum, but only pretty good at producing timber. Norway therefore has a comparative advantage at producing
petroleum, and Ecuador has a comparative, or relative, advantage in the production of timber. Any of the factors
of production, like energy, investment money, labor, and machinery Norwegians use to harvest timber then can’t
be used for mining petroleum, which they are better at. The opportunity cost of harvesting timber is mining less
petroleum. This provides an opportunity for trade. Ecuador shifts some of its inputs to harvesting timber, Norway
can spend fewer resources on timber and more on petroleum, and both countries benefit.
The cost of production for any good involves three factors: land, labor and capital – these are known as factors of
production. Land refers to the natural resources used to make the product. In the case of Ecuador, land is used to
grow bananas. Labor refers to the work needed to produce the good. In the case of Norway, the fisherman must be
paid, as well as the factory worker who packs the salmon. Capital refers to the money invested in tools and factories. The salmon industry must have fishing vessels and packing factories. The banana farmer must have farm tools.
In order to better understand the idea of comparative advantage, let’s examine the labor cost involved in the production of timber and petroleum. Of course, our numbers will not be real, but they will illustrate the idea. Let’s suppose
that the number of hours of labor needed to produce both timber and petroleum in Ecuador and Norway are:
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PRODUCT

NATION

HOURS OF LABOR NEEDED

100 TREES

ECUADOR

100 HOURS

100 BARRELS OIL

ECUADOR

100 HOURS

100 TREES

NORWAY

75 HOURS

100 BARRELS OIL

NORWAY

50 HOURS

Calculate the totals in this example with no trading:
________ TREES

________ BARRELS OIL

________ HOURS OF LABOR NEEDED

Norway is more efficient than Ecuador in producing both products. Norway has an absolute advantage. However,
Norway is more efficient at the production of oil than it is in the production of trees. It has a comparative advantage
in oil. It will be to Norway’s benefit to produce oil and allow Ecuador to produce trees. Now let’s see what happens
to the total production if the nations decide to trade. Assuming that Norway decides to specialize in OIL and buy
TREES from Ecuador, calculate the missing totals and fill in the blanks below.
PRODUCT

NATION

HOURS OF LABOR NEEDED

200 TREES

ECUADOR

___ HOURS

200 BARRELS OIL

NORWAY

___ HOURS

__________ TOTAL HOURS OF LABOR NEEDED
Now Norway can export OIL and import TREES, consume the same quantity of both, and work 25 hours less. More
likely, the 25 labor hours will be used to produce 50 more barrels of oil. The world production of oil will increase!
This is called economic growth.
When nations decide what to produce, they sometimes consider the opportunity cost of their decisions. Opportunity cost means that every decision to produce something implies a decision not to produce something else. If
Norway wishes to be self-sufficient by producing its own trees, it pays an opportunity cost of 50 barrels of oil. This
would slow down the economic growth of Norway.
Countries export the goods for which they have a relative advantage, and import goods for which they have a relative disadvantage. The theory also holds true for multilateral trade, or trade among groups of countries larger than
two. Anytime there are differences in countries’ climate, natural resources, workforce, or production costs, trade
can be beneficial.
One country’s growing season might peak in July, while another’s peaks in January. One country may have an education system that produces workers skilled at a certain design or production process. Another might have a valuable
natural resource like coal, timber, or fish.
The theory of comparative advantage tells us that differences allow for beneficial trade. Trade gives consumers
access to goods and services that aren’t available in their home countries. But more importantly, trade allows each
country to put their resources into producing what they are best at, allowing each country to produce more than
would otherwise be possible. This increased capacity means more of all goods and services can be produced, which
means that economies grow.
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Comparative Advantage Exercise
You are an economic advisor to one of the countries listed below. Analyze the capacity of each country to produce
each good in comparison to the country listed next to it, and inform the country’s leaders which of the two goods
their country should specialize in producing. In each, calculate first the overall output and cost without trade, then
the overall output and cost with your country specializing in each product. Note, in each case, which country (if any)
has the absolute advantage in producing each good and which country has the comparative advantage.
Note: For the sake of simplicity, the cost of labor is assumed to be equal in the first two examples.

Units
produced

Goods

Labor
needed

Units
produced

Country A

Labor
needed

Country B

80 bushels

wheat

200 hours

80 bushels

wheat

300 hours

2 spacecraft

spacecraft

450 hours

2 spacecraft

Spacecraft

500 hours

Units
produced

Goods

Labor
needed

Units
produced

Goods

Labor
needed

Country C

Country D

6 cars

cars

200 hours

8 cars

cars

200 hours

20
computers

computers

200 hours

20 computers

computers

200 hours

Units
produced

Goods

Cost of
production

Units
produced

Goods

Cost of
production

Country E
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Goods

Country F

10 barrels

fuel oil

$800

10 barrels

fuel oil

$900

200
garments

cotton
apparel

$800

200
garments

cotton
apparel

$1,400
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LESSON 4.04:
Trade snapshots: Case
studies from around the
world
Materials: Handout 4.04: Trade Snapshots (one
per student)
Preparation: Consider how to break students
into groups.
Alternative: Use the “Points of View” activity in
lesson 2.04 instead of the jigsaw activity.

Activity: Trade Snapshots Jigsaw
(40 min.)
Explain to students that they will take part in a
jigsaw exercise in which they reflect with a group
on one case study, then share their group’s
thoughts with another group and respond to
the reflections of other students. Place students
in at least four groups of at least four students.
Distribute handout 4.04, “Trade Snapshots: Case
Studies from Around the World.”
Assign each group one of the case studies. Students should note the name of their case study
at the top of the handout. Assign each group a
number and assign each student within each
group a letter A through D. Groups with more
than four students will repeat some letters.
Once they are in their groups, ask students to
read the questions on Handout 4.04 and think
for 2-4 minutes about the answers without discussing or writing anything. Then ask students to
take turns suggesting answers for each question.
Group members should add to the suggested
answer or make edits as needed until the group
has reached a consensus answer for each question. All students in a group should write the
answer, as they will split up to share the answers
with other groups. Circulate to encourage participation and ask probing questions.

Once groups have completed the handout, rearrange groups so that all A students are together,
all B students are together, etc. Instruct students
to take turns sharing the consensus answers on
their assigned case study with the other members
of the letter group. Having read all of the case studies, members of the letter group may ask questions
or suggest additions or edits to the answers; if
agreed upon, these should be noted in a different
color ink than the number group’s answers.
Once groups have completed sharing, ask the letter
groups to respond to the discussion question on
the handout, forming a consensus answer among
the letter group. With the remainder of the time,
lead a discussion using groups’ conclusions and
questions about global trade.
Ask students if they have any questions and collect
the completed handouts.

Activity: Pre-reading discussion
(5 min.)
Ask one to three students to share a task they recently completed in a group. Ask who made decisions for the group—one person, a few people, or
everyone together. Discuss which method is most
efficient, which is most effective, and which is
fairest. Tell students that they will read about the
World Trade Organization, a group of 160 nations
in which all members must agree in order to conclude an agreement.

Assignment
Assign students to read the feature story, “The
Long Road from Seattle to Bali,” in the student
reader. In lesson 4.05, students will debate whether the World Trade Organization does more good
than harm.
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UNIT 4

LESSON 4.05:
The World Trade
Organization: Who should
make the rules of trade . . .
and how?
Materials: Handout 4.05: World Trade
Organization Controversies (one per class)
A board or poster paper and markers
Preparation: Mark on a board or with poster
paper the opposite ends of the debate spectra.

Activity: Warm-up (5 min.)
Ask students to revisit the discussion from
lesson 4.04 about group decisions. Is the WTO’s
process for making decisions efficient? Effective?
Fair? You may also wish to ask students to share
a few key points and/or ask a few questions as a
recap and to check for understanding.

ico” sign and the “United States” sign, indicating
which side they agree with and how strongly. Ask
selected students standing in a variety of places
to explain and defend their positions.
You may wish to limit each debate spectrum to
one fourth of the students in class, then allow
seated students to ask questions of the students
standing along the spectrum.
Continue using the same procedure for Cases 2,
3, and 4.

Assignment
Assign students to read “Starving for your Jobs:
The Story of Offshoring” in the student reader.
Tell them to consider as they read who is helped
and who is harmed by offshoring.

Activity: Debate Spectrum
(40 min.)
Place the following items on the opposite ends
of the room on boards or poster papers:
Mexico

ßà

United States

United States, Canada, Argentina

ßà

European Union

The WTO is democratic

ßà

The WTO is undemocratic

More good

ßà

More harm

Have a student read Case 1 from Handout 4.05:
World Trade Organization controversies. Ask
students which side they agree with, Mexico or
the United States. Have them physically place
themselves on the spectrum between the “Mex-
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Handout 4.05, Part i:
World Trade Organization controversies
Case 1. Tuna
Some Mexican tuna fishers catch tuna in a way that harms dolphins, called “chasing and netting,” largely because
their fishing waters are the only spot in the world where dolphins swim above tuna. The United States offers a voluntary “dolphin-safe” label to sellers of tuna and will not allow it to be placed on packages of tuna caught through
the use of chasing and netting. Mexico argued to the WTO that the US practice discriminates against Mexican
fishers, making it harder for them to sell their product in the US than it is for US companies or those from other
countries. The WTO agreed.
“By excluding most Mexican tuna products from access to the ‘dolphin-safe’ label while granting access to most US
tuna products and tuna products from other countries,” the WTO ruling said, “the measure modifies the conditions of
competition in the US market to the detriment of Mexican tuna products.”
Mark Palmer, associate director of the Earth Island Institute, an environmental group, disagreed, saying, “The reason
why Mexico has been singled out is because they’ve refused to do what everybody else does, which is fish in a dolphin-safe manner.”
Case 2. Genetically Modified Organisms (GMOs)
The European Union refuses to import genetically modified food products, such as soy, due to concerns about its
possible health effects, although producers of the products insist they are safe. In 2003, the United States, Canada,
and Argentina filed a complaint with the World Trade Organization. The WTO Dispute Resolution Body decided that
the EU was using the ban as a protectionist policy and found in favor of the soy-producing countries.
The dispute continued over the ensuing years, with neither side either giving ground or starting a trade war (a series
of back-and-forth sanctions). The EU has since started to allow a limited number of genetically modified crops into
its markets, and the US has focused on getting more crops approved. Canada and the EU reached an agreement in
2009. The controversy has been part of the negotiations on a free trade agreement between the US and EU.
Case 3. Governance
Is the WTO democratic? Any nation may apply to join and will be accepted if it meets the established criteria. The people who live in member countries are affected by the WTO’s rulings, though the people cannot debate, vote, choose
their representatives to the WTO, or even choose whether their country will be a member.
On the other hand, the representatives to the WTO come from each country’s government; if the government has
been democratically elected, then the people in those countries are, in fact, represented. Further, all agreements
must be accepted by all member countries before they are put into effect.
Case 4. The Overall Effect
Based on the evidence in the article “The Long Road from Seattle to Bali,” other information from this curriculum, and
other knowledge you may have of free trade and the WTO, does the WTO do more good than harm?
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Handout 4.05, Part ii:
Barriers to Trade
Although trade has some benefits, many nations maintain barriers to trade—policies designed to restrict international trade and protect domestic businesses. Tariffs, quotas, and subsidies are all examples of trade barriers.
A tariff is a tax that is collected on imports. Governments use tariffs to help control what is imported from abroad.
With a tariff in effect, an importing firm’s costs are higher. Since the firm wants to make a profit, it must charge consumers more for the imported products to offset the cost of the tariff. Because tariffs raise the prices of imported
goods, it is easier for domestic firms to compete.
The term subsidy can refer to various types of financial assistance from a government. It is usually a grant or tax
break that benefits a particular industry, allowing it to sell its products at a lower price. Like a tariff, a subsidy helps
domestic firms avoid competition with international firms by making the domestic products cheaper. The United
States subsidizes cotton farmers, making it hard for cotton growers in Africa and Brazil to compete. Some countries, such as India, subsidize food for the poor as a social welfare measure.
Like tariffs and subsidies, import quotas are also used to protect domestic companies from competition. An import
quota sets a limit on the amount of a particular good that can be imported from abroad. For instance, a country
might limit wheat imports to a certain number of kilograms a year to protect its domestic wheat growers.
National labor, health and safety standards can also be considered barriers to trade, as illustrated in the cases of
Mexican tuna exports to the United States and the European Union’s stance on genetically modified foods described in Handout 4.05.
Barriers to trade are criticized for many reasons. First, they do not allow countries to harness the economic benefits of comparative advantage. Second, they allow inefficient industries to exist. When a country protects its industries from foreign competition, they are able to continue operating wastefully or at a higher cost than optimal. If
the barriers to trade were dropped, domestic firms would either be forced to operate more efficiently, or they
would simply go out of business.
Why Protectionism?
Barriers to trade also hold some benefits for the countries that levy them. The reason that most countries maintain
protectionist policies—those that protect their own citizens or economies--is to prevent workers from being laid off.
Competition from abroad can put domestic companies out of business. Critics argue that people will be able to get
new jobs in new, more efficient industries. Even so, governments often avoid subjecting domestic firms to competition
for fear of popular disapproval.
Countries often choose to regulate a product that is important to their economy, national security or culture. If a
product is made in a way that hurts workers or the environment, or if it might threaten the health and safety of consumers, governments often take measures to limit or ban its trade.
Many developing countries have a development strategy that includes starting new industries. Infant industries are
newly created industries that are still relatively small and would have a difficult time surviving competition. Many countries have used protectionist policies to allow these industries to grow without being subject to competition. Although
this is a controversial practice, it has played a large role in the development of certain countries, such as South Korea.
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LESSON 4.06:
Mobile jobs: The story of
offshoring
Materials: Handout 4.07: Communicating
Trade Policies
Preparation: Consider how you will assign policy
positions and audiences. Consider the procedure
for giving speeches. Post the questions regarding
graphs and charts on a board.

Activity: Graphs and charts recap
(20 min.)

be supportive or hostile. Either way, they will
need to examine what that audience would be
most interested in hearing given the set of policies supported.
Assign students partners and distribute Handout 4.07: Communicating Trade Policies. You may
have pairs choose their policy package, assign
each group a policy package, or have them flip a
coin. Then have pairs draw from a hat the letters
indicating which audience they will speak to.
Give students the remainder of the class to
prepare their speech, circulating to support their
understanding of the audience and their strategy for the speech.

Tell students that they will synthesize the key
points of the reading through the use of the
graphs and charts in “Starving for your Jobs:
The Story of Offshoring,” which was assigned
in Lesson 4.05. Assign each student one of the
figures in the story. Post these questions for
them to consider: 1. What does this figure tell us?
How? What important point made in the story is
illustrated in this graph or chart?
Allow students three minutes to consider their
answers on their own. Then ask students to find
a partner who was assigned to the same graph
or chart and share answers.
Call on pairs of students for each figure, starting
with Figure 1 and going in order, to answer the
questions aloud. Ask questions along the way to
ensure that students articulate the key points of
the article. Answer questions as needed.

Activity: Speech preparation: Facing the interest groups (25 min.)
Tell students they will perform a role play in
which they will give a speech defending a set of
policies they have voted for either encouraging
or discouraging offshoring. Their audience may
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UNIT 4

Handout 4.07:
Communicating Trade Policies
You are a lawmaker in a high-wage country in Europe and you have just voted to support new policies meant to
address free trade and the practice of offshoring. You and a fellow supporter of the policy are scheduled to give a
speech soon to an audience that is highly interested in the policies. Review your policies, consider your audience, and
prepare a two-minute speech that you and your colleague will deliver together.
Use evidence from “Starving for Your Jobs: The Story of Offshoring” and from Handout 4.05, Part II: Barriers to Trade.
You may add or modify a policy as long as the policies support the stated goal to which you are assigned. For example, a supporter of Policy Package 2 may want to add job training programs for workers who lose their jobs.
Policy Package 1. Support for barriers to trade in the interest of maintaining jobs at home
• Increase tariffs and impose quotas on certain foreign-made goods
• Offer companies a tax break for every new manufacturing or service employee hired in your country
• Eliminate sales tax on products produced or services rendered entirely within your country
• Ban the sales of products produced or thought to be produced by sweatshop labor or child labor
• Continue farm subsidies at their current rate
Policy Package 2. Support for free trade
• Eliminate all tariffs and quotas on foreign-made goods
• End the requirement to label products with the country of origin (No more “Made in . . .” labels)
• Phase out all farm subsidies
Note: All audiences are fictional.
Audience A: Associated Import/Export Business Owners of Europe
Audience B: United European Federated Labor Unions
Audience C: Manufacturing and Assembly Workers of East Asian Nations
Audience D: EuroFarmers and Friends
Audience E: Retail Owners Association of Western Europe
Audience F: People’s Republic of China Trade Representative and staff
Audience G: The Cotton Growers’ Guild of West Africa and Brazil
Your name____________________________________
Your policy package __________________________
Your audience ________________________________
Before you write your speech, consider the following:
1. Do you expect the audience to be supportive of your policies or hostile? Why?
2. What are this group’s interests with regard to trade and offshoring? Why?
3. Which policies should you emphasize most? Which should you emphasize least? Why?
4. What are the most important selling points for your policies to this particular group?
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LESSON 4.07:
Offshoring: Facing the
Interest Groups
Materials: A chalkboard or white board.
Preparation: Develop an ordered list of speakers
and post it on a board.

Activity: Facing the Interest
Groups (45 min.)
Remind students of their task and ask if they
have any questions. Instruct students how to
behave as a supportive vs. a hostile audience.
Supportive audiences should clap and cheer
when the speakers are introduced and when
they say something the audience supports. Hostile audiences should offer their speakers only
icy silence, no boos and hisses. You may want to
begin with a supportive audience scenario to set
up the contrast.
Before each pair of speakers begins, announce
the policy package supported by the speakers
and inform the audience which role they are playing, A through G. Ask the audience how they feel
about the policy and why. Once there is consensus on this, have speakers begin. If time allows, let
the audience ask questions of each pair of speakers with everyone still playing their roles.
Tell students that their unit-concluding exercise
will be a United Nations conference on trade.
They will be required to play the role of representatives at the World Trade Organization advocating their position regarding free trade.
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LESSON 4.08:
Taking action: United
Nations simulation on trade
Materials: Background information for students
(one copy per group of 2)
Country backgrounds (one copy per group of 2)
Country placards (one placard per assigned
country)
Preparation:
Consider a strategy for assigning groups and countries, including which countries will be assigned
from among those listed. Plan the dates and length
of the simulation so that students will know their
schedule for preparation.
Decide whether students will engage in outside
research in order to present their country’s point of
view and prepare guidance for any such research.
If student performance in the simulation is to be
evaluated, develop and provide evaluation criteria.

Unit culminating activity: United
Nations simulation (2-4 class
periods)
Remind students that they have studied a number of complex aspects of trade. They will now
put their knowledge into action by taking part
in a simulation. The class will hold a United
Nations conference in which countries debate
the merits of trade and propose resolutions
to chart the world’s future course with regard
to trade.
As needed, describe the goals of the simulation,
which will help students further understand
trade and its impact on different actors by
putting students in the shoes of representatives
of countries around the world. Students will be
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assigned a country and be given information on
how that country has participated in, and been
affected by, trade. Students are to use this information (and, optionally, additional research as
assigned by you) to prepare for the simulation.
Allow class time for students to prepare while you
circulate and help.

UNIT 4

Trade Mini-Simulation:
Lesson Plan
Time
60 minutes or two 45-minute sessions

Instructional Information
1. Divide the class into small delegations (2-4 students per delegation). Assign each
group a country (choose from the list provided).
2. Print out in advance placard handouts for each group with their country’s information
(this is information about how the topic relates specifically to the country the students are
representing). Fold placards in half and place on tables or desks.
3. Present background information on the topic from scripts and additional resources.
Print out background information in advance for each student.
4. Have the class break off into their groups to discuss the topic and where their country
stands on the issue.
5. Work in leading questions to help guide the discussions and build coalitions between
countries.
6. Ask each delegation to draft a short, three-sentence resolution.
7. Have each delegation present its country’s resolution.
8. Ask the class to vote for or against the recommendations/resolutions.
9. Announce which resolutions passed.
10. Congratulate the students on their work.
*Please note, depending on class size and schedule, the lesson plan can be adjusted to span
two sessions.*
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5 min
Set the Scene:
International trade is the cornerstone of the modern economy, and increased global connectedness means that resources and products can be traded across the globe, benefiting businesses, countries, and people by providing greater access to resources and leading to economic growth. But this same interconnectedness breeds competition for lower prices, which
can lead to unsafe work environments, low quality products, and environmental degradation.
Countries often disagree regarding the fairness of trade conditions and rules. How can the
World Trade Organization promote the benefits of international trade for all countries and create an equitable, effective, and safe trading environment?
Should the WTO: 1) Require all member states to eliminate farm subsidies in an effort to establish a fairer trade system; 2) Include enforceable labor standards and mechanisms for monitoring labor conditions in all future trade agreements; 3) stop attempting to negotiate worldwide
trade agreements and encourage bilateral or regional agreements among member countries
instead? What other ideas do you have?

15 min. / 30 min.
Introduction of Countries and Topics
Prompt for teacher: Introduce the topic to students by reading off of a brief script (below).
Distribute background information and country backgrounds, on enclosed handouts, to students.
Set up optional country placards.
UN Body in Focus: World Trade Organization (WTO)
WTO Facts:
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•

The WTO was established in 1995, replacing the General Agreement on Tariffs and
Trade (GATT), which was formed in 1948. The WTO serves as the UN’s main body for
regulating international trade, creating international trade rules, helping countries develop trade agreements, and resolving trade disputes.

•

The WTO has 160 member countries, with 640 people working for WTO’s Secretariat
in Geneva, Switzerland.

•

The WTO requires all member countries to approve a trade agreement before it goes
into effect.

•

The primary goal of WTO trade negotiations has been to “help trade flow as freely as
possible,” though sometimes exceptions to that principle are allowed.

•

The World Trade Organization believes in promoting non-discrimination, protecting
the environment, and creating trade opportunities for less developed countries.
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Background on International Trade:
•

Trade is the voluntary exchange of goods or services between two parties.
International trade is when that exchange takes place between actors in two or
more different nations.

•

Trade is based on the idea that one country is more efficient or effective at creating
a good than is a second country, so it trades that good to the second country in
exchange for goods or services that the second country produces more efficiently
or effectively.

Relevant Information - The Facts about International Trade:
•

International trade has increased enormously since roughly 1970.

•

Contributors to the increase in trade include liberalized trade policies (policies which
encourage trade among nations), technological advances, and greater participation in
the world economy by developing nations, particularly the world’s two most populous
countries, China and India.

•

In 2001, the WTO established the Doha Round of negotiations, with a fundamental
objective to improve the trading prospects of developing countries while promoting
free trade. The round has been contentious, arriving at its first global agreement in
Bali, Indonesia, in 2013 on only parts of the negotiating agenda. The round and its
negotiations continued through 2014.

•

Trade has both benefits and drawbacks, including the following:
Benefits
•

International trade allows for countries to get goods that it cannot
produce itself.

•

Natural resources are used more efficiently through trade, so countries
waste fewer natural resources when they engage in trade.

•

Trade allows countries to sell their surplus goods and resources, which
means the products or resources do not go to waste and the economy is
more efficient.

•

Trade promotes competition amongst nations. Companies try to produce
goods at the lowest cost so they can be sold at lower prices on the international market, benefiting consumers.

•

The more a country’s goods are sold, the more employment is needed to
make the products. Trade creates employment opportunities.

•

These factors can lead to economic growth, helping to increase incomes
and living standards and reducing poverty.
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Disadvantages
•

Trade can deplete natural resources. In order to produce goods, companies,
people, and countries need to use natural resources, but they deplete those
resources and hurt the environment. For example, farmers may cut down
rainforests to make room for farmland if they know they can earn high prices for their goods on the international market.

•

Workers can be exploited. In order to keep prices low, companies may pay
workers very low wages, have them work in unsafe working conditions, and
require them to work very long hours, violating international labor laws.

•

Trade can lead to job displacement. In an era of increased trade, many
workers in developed countries lost their jobs in the 1990s and 2000s when
companies moved production to countries with lower wages.

•

Some countries are unable to trade with one another because of trade
barriers, or laws countries impose to protect their own industries and keep
competition from other countries out. For example, countries such as the
USA, Japan, and most European Union countries heavily subsidize their
farmers to protect national agriculture industries, making it impossible for
other countries to compete with the same products.

Priorities to be discussed
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•

The benefits of international trade

•

Ways to ensure that all people and all nations enjoy the benefits of international trade

•

Disadvantages of international trade, particularly to developing nations

•

Ways to regulate international trade

•

Responsibility of various nations (developing vs. developed nations), particularly in ensuring that labor and environmental standards are observed in trade relationships

•

The value of the WTO’s global free trade negotiations and agreements as compared to
bilateral (between two countries) or regional trade agreements; i.e., is it too difficult to
get 160 member nations to agree on trade rules?

•

The fairness of trade barriers, including tariffs and agricultural subsidies, in different
contexts — i.e., subsidies provided by wealthy nations as compared to those provided
by poor nations
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5 min. / 10 min.
Country Presentations
Prompt for teacher: Allow each country (small student group) to state its position on the issue for
30 seconds- a total of five minutes for a ten-country simulation, or one minute – a total of ten minutes for a 10 country simulation.
*If breaking up the lesson plan in two sessions, end the first session after country presentations. This
will give the students time to think over the information presented on climate change and their country’s
stance on the issue.*

10 min.
1st Coalition Session
Prompt for teacher: Tell students to use the next 10 minutes to form agreements with other countries based on their mutual interests and goals.
Examples to help guide the discussion:
•

The United States, Japan, and countries of the European Union have the highest
farm subsidies in the world, though Japan has said it will phase out its rice subsidies by
2018.

•

Saudi Arabia, Russia, and Brazil are all major exporters of petroleum, natural gas and
other energy products.

•

Developing countries such as Nigeria and Colombia export mainly natural resources,
and need to import industrialized goods.

•

Countries such as Bangladesh, China, and India are known to have low workplace
standards, such as low wages and dangerous work environments, which means they
can export and sell their products at lower costs.

5 min. / 10 min.
Group Discussion
Prompt for teacher: Students spend five minutes (with 30-second or one-minute speaking times)
in a moderated discussion on trends, regional issues, and potential solutions.
Examples to help guide the discussion:
•

How does trade impact your country?

•

What are some possible benefits of trade in your community? How could the WTO
help you enjoy those benefits, or share the benefits more equally in your society?
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•

What are some of the challenges of trade in your country?

•

What goods or services does your country export? What countries are your country’s
major trading partners?

•

Does your country feel that the current rules of trade are fair? Why or why not?

10 min.
2nd Coalition Session
Prompt for teacher: The teacher should instruct students to work together to write three-sentence
resolutions (solutions) to the problem at hand.
Examples of resolutions include:
1. The World Trade Organization:
a. requires member states to eliminate farm subsidies over the next five years.
b. allows that trade sanctions may be imposed on states maintaining subsidies
after that time.
2. The World Trade Organization encourages developed nations to eliminate all tariffs
on goods traded by the Least Developed Countries.
3. The World Trade Organization :
a. urges member states to implement labor laws that promote safe workplaces,
higher wages, and limits on hours for workers.
b. requests that developed member states offer technical assistance to help
developing member states to establish and enforce such labor laws.
4. The World Trade Organization urges that trade barriers, including tariffs, quotas,
subsidies, and labor and environmental standards be reduced or eliminated wherever
possible.

10 min.
Introduce Resolutions
Prompt for teacher: Students should introduce three-sentence resolutions as coalitions, spending
several minutes on question/ answer and debating the merits of each resolution.

5 min.
Voting
Prompt for teacher: Students vote yes/no on the passage of one or more resolutions.
After the vote, congratulate the students on their work.

171

UNA-Education

UNIT 4

trADE Mini-Simulation:
Background Information
UN Body in Focus: World Trade Organization (WTO)
WTO Facts:
•

The WTO was established in 1995, replacing the General Agreement on Tariffs and
Trade (GATT), which was formed in 1948. The WTO serves as the UN’s main body for
regulating international trade, creating international trade rules, helping countries develop trade agreements, and resolving trade disputes.

•

The WTO has 160 member countries, with 640 people working for WTO’s Secretariat
in Geneva, Switzerland.

•

The WTO requires all member countries to approve a trade agreement before it goes
into effect.

•

The primary goal of WTO trade negotiations has been to “help trade flow as freely as
possible,” though sometimes exceptions to that principle are allowed.

•

The World Trade Organization believes in promoting non-discrimination, protecting
the environment, and creating trade opportunities for less developed countries.

Background on International Trade:
•

Trade is the voluntary exchange of goods or services between two parties.
International trade is when that exchange takes place between actors in two or
more different nations.

•

Trade is based on the idea that one country is more efficient or effective at creating
a good than is a second country, so it trades that good to the second country in
exchange for goods or services that the second country produces more efficiently
or effectively.

Relevant Information - The Facts about International Trade:
•

International trade has increased enormously since roughly 1970.

•

Contributors to the increase in trade include liberalized trade policies (policies which
encourage trade among nations), technological advances, and greater participation in
the world economy by developing nations, particularly the world’s two most populous
countries, China and India.

•

In 2001, the WTO established the Doha Round of negotiations, with a fundamental
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objective to improve the trading prospects of developing countries while promoting
free trade. The round has been contentious, arriving at its first global agreement in
Bali, Indonesia, in 2013 on only parts of the negotiating agenda. The round and its
negotiations continued through 2014.
•

Trade has both benefits and drawbacks, including the following:
Benefits
•

International trade allows for countries to get goods that it cannot
produce itself.

•

Natural resources are used more efficiently through trade, so countries
waste fewer natural resources when they engage in trade.

•

Trade allows countries to sell their surplus goods and resources, which
means the products or resources do not go to waste and the economy is
more efficient.

•

Trade promotes competition amongst nations. Companies try to produce
goods at the lowest cost so they can be sold at lower prices on the international market, benefiting consumers.

•

The more a country’s goods are sold, the more employment is needed to
make the products. Trade creates employment opportunities.

•

These factors can lead to economic growth, helping to increase incomes
and living standards and reducing poverty.

Disadvantages
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•

Trade can deplete natural resources. In order to produce goods, companies,
people, and countries need to use natural resources, but they deplete those
resources and hurt the environment. For example, farmers may cut down
rainforests to make room for farmland if they know they can earn high prices for their goods on the international market.

•

Workers can be exploited. In order to keep prices low, companies may pay
workers very low wages, have them work in unsafe working conditions, and
require them to work very long hours, violating international labor laws.

•

Trade can lead to job displacement. In an era of increased trade, many
workers in developed countries lost their jobs in the 1990s and 2000s when
companies moved production to countries with lower wages.

•

Some countries are unable to trade with one another because of trade
barriers, or laws countries impose to protect their own industries and keep
competition from other countries out. For example, countries such as the
USA, Japan, and most European Union countries heavily subsidize their
farmers to protect national agriculture industries, making it impossible for
other countries to compete with the same products.

UNA-Education

Priorities to be discussed
•

The benefits of international trade

•

Ways to ensure that all people and all nations enjoy the benefits of international trade

•

Disadvantages of international trade, particularly to developing nations

•

Ways to regulate international trade

•

Responsibility of various nations (developing vs. developed nations), particularly in ensuring that labor and environmental standards are observed in trade relationships

•

The value of the WTO’s global free trade negotiations and agreements as compared to
bilateral (between two countries) or regional trade agreements; i.e., is it too difficult to
get 160 member nations to agree on trade rules?

•

The fairness of trade barriers, including tariffs and agricultural subsidies, in different
contexts — i.e., subsidies provided by wealthy nations as compared to those provided
by poor nations
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UNIT 4

Trade Mini-Simulation:
Country Backgrounds
United States of America
•

23.9% of the USA’s GDP comes from trade, and the percentage continues to grow
each year.

•

The United States exports capital goods, such as aircrafts and computers, industrial
supplies, such as organic chemicals, and consumer goods, such as cars and medicine.

•

The United States’ major trade partners are Canada, Mexico, China, Japan, and
Germany.

•

The United States heavily subsidizes the farm industry, which lowers the price of
American agricultural products compared to other countries.

China
•

47% of China’s GDP comes from trade; as of 2012, the percentage was growing
every year.

•

China exports electrical goods and machinery, apparel, textiles, and telephone parts.

•

China’s major trading partners include the United States, Hong Kong, Japan, Germany,
and South Korea.

•

Trade has been a major engine for remarkable economic growth in China, led by the
manufacturing industry. Low wages and abundant labor attracted investors from
around the world.

•

Labor abuses, including low wages, long hours, and dangerous working conditions,
have been found in some of China’s factories, though average wages rose steadily
from 2000 to 2014.

India

175

•

42.1% of India’s GDP comes from trade and the percentage was rising each year
as of 2012.

•

India exports petroleum, gems and jewelry, transportation, pharmaceuticals,
and machinery.

•

India’s major trading partners include the United States, United Arab Emirates, China,
Singapore, and Germany.

•

Low wages and abundant labor have attracted an enormous amount of investment in
manufacturing and services, contributing to rapid economic growth in India.

•

India nearly prevented the WTO Bali trade agreement of 2013 when it insisted on
keeping its food subsidies for the poor; a compromise was reached allowing the
subsidies to remain for four years pending further negotiations.
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Brazil
•

21.2% of Brazil’s GDP comes from trade and the percentage continued to rise
as of 2012.

•

Brazil’s major exports are transportation equipment, iron, soybeans, coffee, and cars.

•

Brazil’s major trading partners include China, the United States, Argentina, the
Netherlands, and Germany

•

In order to grow and mine the major exports, some Brazilians have cleared rainforest,
hurting the environment in the process. The government has not successfully
prevented this process.

•

Brazil has been at the forefront of a developing and emerging country movement
to eliminate developed country farm subsidies; it is allowed to sanction the US over
cotton subsidies.

Mexico
•

63.3% of Mexico’s GDP comes from trade and the percentage continued to rise
as of 2012.

•

Mexico exports manufactured goods, oil, silver, and agricultural products.

•

Mexico’s major trading partners are the United States, Canada, China, Colombia,
and Germany.

•

The 1994 North American Free Trade Agreement with Canada and the United States
is an example of the creation of regional trade agreements, which have flourished as
WTO negotiations extended over many years.

Japan
•

28.4% of Japan’s GDP comes from trade and the percentage continues to rise.

•

Japan’s top exports include cars and car parts, iron and steel products, plastics,
and electronics

•

Japan needs to import petroleum, natural gas, coal, and apparel.

•

Japan’s top trade partners are China, the United States, South Korea, Hong Kong,
and Thailand.

•

Japan heavily subsidizes the farm industry, which lowers the price of its agricultural
products compared to other countries. Japan has pledged to eliminate its rice
subsidies by 2018.
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Germany
•

75.1% of Germany’s GDP comes from trade; the percentage was increasing yearly
as of 2012.

•

Germany exports cars, chemicals, computers, pharmaceuticals, metals, textiles,
and rubber.

•

Germany imports data processing equipment, oil, gas, foodstuffs and agricultural
products.

•

Germany’s top trade partners are France, the United States, China, the Netherlands,
and Italy.

•

Germany is a member of the European Union and has special trading benefits with
other European Union countries. Like many EU members, Germany subsidizes
its farmers.

•

Germany engages in offshoring to gain cheap labor, but encourages “nearshoring” by
taking advantage of available labor in new EU member states.

South Africa
•

54.9% of South Africa’s GDP comes from trade and the percentage has slowly risen
each year.

•

South Africa’s major exports include gold, diamonds, platinum, metals and minerals, and
equipment. Most of South Africa’s exports are natural resources.

•

South Africa needs to import machinery, petroleum, chemicals, food, and scientific
products.

•

South Africa’s major trading partners are China, the United States, India, the United
Kingdom, and Germany.

•

The benefits of trade have not reached all South Africans. In 2009, 31.3% of South Africa’s
people lived in poverty and 13.8% in extreme poverty. Inequality is high.

Nigeria
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•

35.9% of Nigeria’s GDP comes from trade and the percentage has fluctuated recently.

•

Nigeria’s major exports include oil, natural gas, and agricultural production.

•

Nigeria needs to import machinery, consumer goods, and food products.

•

Nigeria’s major trading partners are the United States, China, India, Brazil, and France.

•

Money from oil exports have not contributed to the Nigerian economy. The World Bank
reports that of the US$600 billion earned since 1960, about half has ended up in overseas
bank accounts due to corruption and theft.

•

Nigeria has abundant oil and a large potential workforce, but most of its people have not
benefited from trade; 85% of its people lived in poverty and 68% in extreme poverty.
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Colombia
•

32.2% of Colombia’s GDP comes from trade, and the rate was growing only slightly
as of 2012.

•

Colombia exports petroleum, coal, coffee, nickel, emeralds, bananas, cut flowers,
and apparel.

•

Colombia imports industrial equipment, transportation equipment, and consumer
goods.

•

A 2012 US-Colombia free trade agreement included an “Action Plan Related to Labor
Rights” to address concerns such as violence against trade union leaders in Colombia.

•

In order to grow and mine the major exports, some Colombians have cut down
rainforest to make way for industries, hurting the environment in the process.

United Kingdom
•

46.7% of the United Kingdom’s GDP comes from trade and the rate was increasing
as of 2012.

•

The United Kingdom exports manufactured goods, chemicals, food, fuels, and tobacco.

•

The United Kingdom needs to import machinery, foodstuffs, fuels, and manufactured
goods.

•

The UK’s top trade partners are Germany, the United States, China, the Netherlands,
and France.

•

The United Kingdom is a member of the European Union, with has special trading
benefits with other European Union countries. Like many EU countries, the UK
subsidizes its farmers.

Saudi Arabia
•

72.2% of Saudi Arabia’s GDP comes from trade, and the rate was increasing as of 2012.

•

Saudi Arabia’s major export is petroleum and petroleum products. Many countries
depend on Saudi Arabia for their energy resources.

•

Saudi Arabia imports industrial machinery and equipment, chemicals, automobiles,
and textiles.

•

Saudi Arabia’s major trading partners are China, the United States, Japan, and Germany.
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France
•

47.6% of France’s GDP comes from trade and the rate was steadily increasing as of 2012.

•

France exports machinery and transportation equipment, plastics, chemicals,
pharmaceuticals, and iron and steel products. France is a top exporter of services and
farm products in the world.

•

France has to import petroleum, cars, aircrafts, and chemicals.

•

France’s top trade partners are Germany, Belgium, Luxembourg, Italy, and the
United Kingdom.

•

France is a member of the European Union, with special trading benefits with other
European Union countries. Like many EU countries, France subsidizes its farmers.

Austrailia
•

33.8% of Australia’s GDP comes from trade; this rate was declining as of 2012.

•

Australia exports coal, iron, gold, meat, wool, wheat, and machinery.

•

Australia imports computer and office machines, petroleum and transportation
equipment.

•

Australia’s major trading partners are China, Japan, the United States, South Korea,
and India.

•

Australia has among the lowest farm subsidies among high income countries and claims
that is agricultural industry is efficient as a result.

Senegal
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•

63.7% of Senegal’s GDP comes from trade; this rate increased each year from 2009
to 2012.

•

Senegal exports fish, groundnuts (peanuts), petroleum products, phosphates, and cotton.

•

Senegal imports food and beverages, capital goods, and fuels.

•

Senegal’s major trade partners are France, Nigeria, India, China, and the United Kingdom.

•

Senegal is one of the UN’s Least Developed Countries, with a poverty rate of 55.2% and an
extreme poverty rate of 29.6% in 2011.

•

Senegal has campaigned against wealthy countries’ cotton subsidies, as Senegalese cotton
farmers have a hard time selling their cotton at prices competitive with subsidized cotton.
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Bangladesh
•

50.9% of Bangladesh’s GDP is from trade; this rate fluctuated in the years leading up
to 2012.

•

Garments make up 80% of Bangladesh’s exports; the country imports machinery and
equipment, chemicals, iron and steel, textiles, foodstuffs, petroleum products, cement.

•

Bangladesh is one of the UN’s Least Developed Countries, with a poverty rate of 76.5%
and an extreme poverty rate of 43.3% in 2010.

•

Growth in the garment export industry helped Bangladesh raise its per capita GDP
steadily from 2006 to 2012. However, poor labor conditions, including factory collapses
which killed workers, have been widely documented. Strikes have also affected the
industry.

•

Over 150 apparel companies that source from Bangladesh have signed a voluntary, but
legally binding, accord committing them to ensure fire and building safety.
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•

•

•

•

The United States heavily subsidizes the farm industry, which lowers the price of American agricultural
products compared to other countries.

The United States’ major trade partners are Canada, Mexico, China, Japan, and Germany.

The United States exports capital goods, such as aircrafts and computers, industrial supplies, such as
organic chemicals, and consumer goods, such as cars and medicine.

23.9% of the USA’s GDP comes from trade, and the percentage continues to grow each year.

United States of America
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•

•

•

•

•

Labor abuses, including low wages, long hours, and dangerous working conditions, have been found in some
of China’s factories, though average wages rose steadily from 2000 to 2014.

Trade has been a major engine for remarkable economic growth in China, led by the manufacturing industry.
Low wages and abundant labor attracted investors from around the world.

China’s major trading partners include the United States, Hong Kong, Japan, Germany, and South Korea.

China exports electrical goods and machinery, apparel, textiles, and telephone parts.

47% of China’s GDP comes from trade; as of 2012, the percentage was growing every year.

People’s Republic
of China
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•

•

•

•

•

India nearly prevented the WTO Bali trade agreement of 2013 when it insisted on keeping its food subsidies for the
poor; a compromise was reached allowing the subsidies to remain for four years pending further negotiations.

Low wages and abundant labor have attracted an enormous amount of investment in manufacturing and services,
contributing to rapid economic growth in India.

India’s major trading partners include the United States, United Arab Emirates, China, Singapore, and Germany.

India exports petroleum, gems and jewelry, transportation, pharmaceuticals, and machinery.

42.1% of India’s GDP comes from trade and the percentage was rising each year as of 2012.

India
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•

•

•

•

•

Brazil has been at the forefront of a developing and emerging country movement to eliminate developed
country farm subsidies; it is allowed to sanction the US over cotton subsidies.

In order to grow and mine the major exports, some Brazilians have cleared rainforest, hurting the
environment in the process. The government has not successfully prevented this process.

Brazil’s major trading partners include China, the United States, Argentina, the Netherlands, and Germany

Brazil’s major exports are transportation equipment, iron, soybeans, coffee, and cars.

21.2% of Brazil’s GDP comes from trade and the percentage continued to rise as of 2012.

Brazil
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•

•

•

•

The 1994 North American Free Trade Agreement with Canada and the United States is an example of the creation of
regional trade agreements, which have flourished as WTO negotiations extended over many years.

Mexico’s major trading partners are the United States, Canada, China, Colombia, and Germany.

Mexico exports manufactured goods, oil, silver, and agricultural products.

63.3% of Mexico’s GDP comes from trade and the percentage continued to rise as of 2012.

Mexico
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•

•

•

•

•

Japan heavily subsidizes the farm industry, which lowers the price of its agricultural products compared
to other countries. Japan has pledged to eliminate its rice subsidies by 2018.

Japan’s top trade partners are China, the United States, South Korea, Hong Kong, and Thailand.

Japan needs to import petroleum, natural gas, coal, and apparel.

Japan’s top exports include cars and car parts, iron and steel products, plastics, and electronics

28.4% of Japan’s GDP comes from trade and the percentage continues to rise.

Japan
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•

•

•

•

•

•

Germany engages in offshoring to gain cheap labor, but encourages “nearshoring” by taking advantage of
available labor in new EU member states.

Germany is a member of the European Union and has special trading benefits with other European Union
countries. Like many EU members, Germany subsidizes its farmers.

Germany’s top trade partners are France, the United States, China, the Netherlands, and Italy.

Germany imports data processing equipment, oil, gas, foodstuffs and agricultural products.

Germany exports cars, chemicals, computers, pharmaceuticals, metals, textiles, and rubber.

75.1% of Germany’s GDP comes from trade; the percentage was increasing yearly as of 2012.

Germany
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•

•

•

•

•

The benefits of trade have not reached all South Africans. In 2009, 31.3% of South Africa’s people lived in poverty
and 13.8% in extreme poverty. Inequality is high.

South Africa’s major trading partners are China, the United States, India, the United Kingdom, and Germany.

South Africa needs to import machinery, petroleum, chemicals, food, and scientific products.

South Africa’s major exports include gold, diamonds, platinum, metals and minerals, and equipment. Most of South
Africa’s exports are natural resources.

54.9% of South Africa’s GDP comes from trade and the percentage has slowly risen each year.

South Africa
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•

•

•

•

•

•

Nigeria has abundant oil and a large potential workforce, but most of its people have not benefited from trade; 85%
of its people lived in poverty and 68% in extreme poverty.

Money from oil exports have not contributed to the Nigerian economy. The World Bank reports that of the US$600
billion earned since 1960, about half has ended up in overseas bank accounts due to corruption and theft.

Nigeria’s major trading partners are the United States, China, India, Brazil, and France.

Nigeria needs to import machinery, consumer goods, and food products.

Nigeria’s major exports include oil, natural gas, and agricultural production.

35.9% of Nigeria’s GDP comes from trade and the percentage has fluctuated recently.

Nigeria
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•

•

•

•

•

In order to grow and mine the major exports, some Colombians have cut down rainforest to make way for industries,
hurting the environment in the process.

A 2012 US-Colombia free trade agreement included an “Action Plan Related to Labor Rights” to address concerns such
as violence against trade union leaders in Colombia.

Colombia imports industrial equipment, transportation equipment, and consumer goods.

Colombia exports petroleum, coal, coffee, nickel, emeralds, bananas, cut flowers, and apparel.

32.2% of Colombia’s GDP comes from trade, and the rate was growing only slightly as of 2012.

Colombia
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•

•

•

•

•

The United Kingdom is a member of the European Union, with has special trading benefits with other European
Union countries. Like many EU countries, the UK subsidizes its farmers.

The UK’s top trade partners are Germany, the United States, China, the Netherlands, and France.

The United Kingdom needs to import machinery, foodstuffs, fuels, and manufactured goods.

The United Kingdom exports manufactured goods, chemicals, food, fuels, and tobacco.

46.7% of the United Kingdom’s GDP comes from trade and the rate was increasing as of 2012.

United Kingdom
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•

•

•

Saudi Arabia’s major trading partners are China, the United States, Japan, and Germany.

Saudi Arabia imports industrial machinery and equipment, chemicals, automobiles,

Saudi Arabia’s major export is petroleum and petroleum products. Many countries depend on Saudi Arabia for
their energy resources.

72.2% of Saudi Arabia’s GDP comes from trade, and the rate was increasing as of 2012.

and textiles.

•

Saudi Arabia
U n i t 4 : Tr a d e

•

•

•

•

•

France is a member of the European Union, with special trading benefits with other European Union countries. Like
many EU countries, France subsidizes its farmers.

France’s top trade partners are Germany, Belgium, Luxembourg, Italy, and the United Kingdom.

France has to import petroleum, cars, aircrafts, and chemicals.

France exports machinery and transportation equipment, plastics, chemicals, pharmaceuticals, and iron and steel
products. France is a top exporter of services and farm products in the world.

47.6% of France’s GDP comes from trade and the rate was steadily increasing as of 2012.

France
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•

•

•

•

•

Australia has among the lowest farm subsidies among high income countries and claims that
is agricultural industry is efficient as a result.

Australia’s major trading partners are China, Japan, the United States, South Korea, and India.

Australia imports computer and office machines, petroleum and transportation equipment.

Australia exports coal, iron, gold, meat, wool, wheat, and machinery.

33.8% of Australia’s GDP comes from trade; this rate was declining as of 2012.

Austrailia
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•

•

•

•

•

•

Senegal has campaigned against wealthy countries’ cotton subsidies, as Senegalese cotton farmers
have a hard time selling their cotton at prices competitive with subsidized cotton.

Senegal is one of the UN’s Least Developed Countries, with a poverty rate of 55.2% and an
extreme poverty rate of 29.6% in 2011.

Senegal’s major trade partners are France, Nigeria, India, China, and the United Kingdom.

Senegal imports food and beverages, capital goods, and fuels.

Senegal exports fish, groundnuts (peanuts), petroleum products, phosphates, and cotton.

63.7% of Senegal’s GDP comes from trade; this rate increased each year from 2009 to 2012.

Senegal
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•

•

•

•

•

Over 150 apparel companies that source from Bangladesh have signed a voluntary, but legally
binding, accord committing them to ensure fire and building safety.

Growth in the garment export industry helped Bangladesh raise its per capita GDP steadily from
2006 to 2012. However, poor labor conditions, including factory collapses which killed workers,
have been widely documented. Strikes have also affected the industry.

Bangladesh is one of the UN’s Least Developed Countries, with a poverty rate of 76.5% and an
extreme poverty rate of 43.3% in 2010.

Garments make up 80% of Bangladesh’s exports; the country imports machinery and equipment,
chemicals, iron and steel, textiles, foodstuffs, petroleum products, cement.

50.9% of Bangladesh’s GDP is from trade; this rate fluctuated in the years leading up to 2012.

Bangladesh
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APPENDIX
Readings on globalization
The following readings are drawn from various publications and thinkers and from a range of
years. They offer students the opportunity to explore in depth, via primary sources, some of the
important ideas presented in The Global Citizen student readers. The discussion questions may
be used to anchor class discussion and/or as prompts for essays.
The readings may fit into the units in a number of ways, but here are suggested connections.
Reading(s)
Readings 1 and 2

Readings 3 and 4

Reading 5

Readings 6 and 7

Reading 8

Reading 9

Recommended after...

Alternatively, may be used after . . .

Unit 1: Finance
Lesson 1.06: After reading about small loans
offered directly to the poor, students consider
large-scale development aid: Does it reduce or
exacerbate poverty?

Unit 3: Economics
Lesson 3.06: After learning about the
cost-benefit analysis, students consider two
very different cost-benefit analyses regarding international development aid.

Unit 2: Globalization
Lesson 2.06: : After learning a brief history of
globalization, students consider whether and
how the current wave of globalization is different
from past waves and whether globalization is
inevitable.

Unit 2: Globalization
As a unit-concluding individual assignment
to accompany the group exercise of the
Model United Nations simulation

Unit 4: Trade
Lesson 4.06 After learning about offshoring, students consider how and why the offshoring trend
happened and how it changed the lives of those
in developing countries who gained jobs.

Unit 3: Economics
Lesson 3.02: Students consider how and
why the offshoring trend happened; this is
an example of supply and demand in the
job market.

Unit 4: Trade
Lesson 4.02: After learning why nations trade,
students read a capitalist and a communist opinion on whether trade is good.

Unit 4: Trade
Lesson 4.05: After considering who benefits
from trade and who is harmed, students
consider opposing opinions on the value of
trade.

Unit 2: Globalization
Lesson 2.05: After learning about the global
justice movement, students consider a plea by
the UN Secretary-General for more justice in the
global trading system.

Unit 4: Trade
Lesson 4.05: After learning about the WTO’s
history of disagreement, students consider a plea by the UN Secretary-General for
the finalization of fair trading agreements
among WTO members.

Unit 2: Globalization
Lesson 2.07: After students consider whether
globalization leaves the world better off, The
Economist offers its own emphatic answer.

Unit 4: Trade
Lesson 4.07: Near the end of a unit on
trade, students consider The Economist’s
view on how free trade has helped reduce
poverty.
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Reading 1: Excerpt from “Three Myths on the World’s Poor”

202

Reading 2: Excerpt from “Why Foreign Aid Is Hurting Africa”

205

Reading 3: Excerpt from The Lexus and the Olive Tree

207

Reading 4: Excerpt from In Defense of Globalization

209

Reading 5: Excerpt from The Return of Depression Economics

211

Reading 6: Excerpt from The Wealth of Nations

212

Reading 7: Excerpt from The Communist Manifesto

213

Reading 8: “The Secretary-General’s Message to the Fifth Ministerial Conference”
(body: World Trade Organization)

217

Reading 9: “Towards the end of poverty”
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Though the world has cut the rate of extreme poverty in half over the last 25 years, estimates still put the number of
extremely poor people at around one billion in 2015. To lift them from poverty, massive resources will be needed. How
should the fight against poverty be financed? Can and should foreign aid (loans and grants from wealthy countries to
poor countries, often through the World Bank or similar banks) be a part of the solution? Business leaders and philanthropists Bill and Melinda Gates differ sharply with economist Dambisa Moyo in these articles.

REading 1
Excerpt from “Three Myths on the World’s Poor”
by Bill and Melinda Gates
2014
By almost any measure, the world is better off now than it has ever been before. Extreme poverty has been cut in half over the past 25 years, child mortality is plunging, and many countries that had long relied on foreign aid are now self-sufficient.
So why do so many people seem to think things are getting worse? Much of the reason is that
all too many people are in the grip of three deeply damaging myths about global poverty and
development. Don’t get taken in by them.
MYTH ONE: Poor countries are doomed to stay poor.
They’re really not. Incomes and other measures of human welfare are rising almost everywhere—including Africa.
Take Mexico City, for instance. In 1987, when we first visited, most homes lacked running water,
and we often saw people trekking on foot to fill up water jugs. It reminded us of rural Africa.
The guy who ran Microsoft’s MSFT +0.12% Mexico City office would send his kids back to the
U.S. for checkups to make sure the smog wasn’t making them sick.
Today, Mexico City is mind-blowingly different, boasting high-rise buildings, cleaner air, new
roads and modern bridges. You still find pockets of poverty, but when we visit now, we think,
“Wow—most people here are middle-class. What a miracle.” You can see a similar transformation in Nairobi, New Delhi, Shanghai and many more cities around the world.
In our lifetimes, the global picture of poverty has been completely redrawn. Per-person incomes in Turkey and Chile are where the U.S. was in 1960. Malaysia is nearly there. So is Gabon. Since 1960, China’s real income per person has gone up eightfold. India’s has quadrupled,
Brazil’s has almost quintupled, and tiny Botswana, with shrewd management of its mineral resources, has seen a 30-fold increase. A new class of middle-income nations that barely existed
50 years ago now includes more than half the world’s population.
And yes, this holds true even in Africa. Income per person in Africa has climbed by two-thirds
since 1998—from just over $1,300 then to nearly $2,200 today. Seven of the 10 fastest-growing
economies of the past half-decade are in Africa.
MYTH TWO: Foreign aid is a big waste.
Actually, it is a phenomenal investment. Foreign aid doesn’t just save lives; it also lays the
groundwork for lasting, long-term economic progress.
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Many people think that foreign aid is a large part of the budgets of rich countries. When pollsters ask Americans what share of the budget goes to aid, the most common response is
“25%.” In fact, it is less than 1%. (Even Norway, the most generous nation in the world, spends
less than 3%.) The U.S. government spends more than twice as much on farm subsidies as on
international health aid. It spends more than 60 times as much on the military.
One common complaint about foreign aid is that some of it gets wasted on corruption—and of
course, some of it does. But the horror stories you hear—where aid just helps a dictator build
new palaces—mostly come from a time when aid was designed to win allies for the Cold War
rather than to improve people’s lives.
The problem today is much smaller. Small-scale corruption, like a government official who
puts in for phony travel expenses, is an inefficiency that amounts to a tax on aid. We should
try to reduce it, but we can’t eliminate it, any more than we can eliminate waste from every
government program—or from every business, for that matter. Suppose small-scale corruption amounts to a 2% tax on the cost of saving a life. We should try to cut that. But if we can’t,
should we stop trying to save those lives?
We’ve heard plenty of people calling to shut down aid programs if one dollar of corruption is
found. But four of the past seven governors of Illinois went to prison for corruption, and no
one is demanding that Illinois’s schools be shut down or its highways closed.
We also hear critics complain that aid keeps countries dependent on outsiders’ generosity. But
this argument focuses only on the most difficult remaining cases still struggling to be self-sufficient. Here is a quick list of former major aid recipients that have grown so much that they
receive hardly any aid today: Brazil, Mexico, Chile, Costa Rica, Peru, Thailand, Mauritius, Botswana, Morocco, Singapore and Malaysia.
Aid also drives improvements in health, agriculture and infrastructure that correlate strongly
with long-run growth. A baby born in 1960 had an 18% chance of dying before her fifth birthday. For a child born today, it is less than 5%. In 2035, it will be 1.6%. We can’t think of any
other 75-year improvement in human welfare that would even come close. A waste? Hardly.
MYTH THREE: Saving lives leads to overpopulation.
Letting children die now so they don’t starve later isn’t just heartless. It also doesn’t work,
thank goodness.
It may be counterintuitive, but the countries with the most death have among the fastest-growing populations in the world. This is because the women in these countries tend to
have the most births too.
More people, especially political leaders, need to know about the misconceptions behind these
myths. The fact is, whether you look at the issue as an individual or a government, contributions
to promote international health and development offer an astonishing return. We all have the
chance to create a world where extreme poverty is the exception rather than the rule.
Gates, Bill, and Melinda Gates. “Three Myths on the World’s Poor.” The Wall Street Journal, January 17, 2014.
Web. 25 July 2014.
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REading 2
Excerpt from “Why Foreign Aid Is Hurting Africa”
by Dambisa Moyo
2009

A month ago I visited Kibera, the largest slum in Africa. This suburb of Nairobi, the capital of
Kenya, is home to more than one million people, who eke out a living in an area of about one
square mile -- roughly 75% the size of New York’s Central Park. It is a sea of aluminum and
cardboard shacks that forgotten families call home. The idea of a slum conjures up an image
of children playing amidst piles of garbage, with no running water and the rank, rife stench
of sewage. Kibera does not disappoint.
What is incredibly disappointing is the fact that just a few yards from Kibera stands the
headquarters of the United Nations’ agency for human settlements which, with an annual
budget of millions of dollars, is mandated to “promote socially and environmentally sustainable towns and cities with the goal of providing adequate shelter for all.” Kibera festers in
Kenya, a country that has one of the highest ratios of development workers per capita.
Giving alms to Africa remains one of the biggest ideas of our time -- millions march for it,
governments are judged by it, celebrities proselytize the need for it. Calls for more aid to Africa are growing louder, with advocates pushing for doubling the roughly $50 billion of international assistance that already goes to Africa each year.
Yet evidence overwhelmingly demonstrates that aid to Africa has made the poor poorer, and
the growth slower. The insidious aid culture has left African countries more debt-laden, more
inflation-prone, more vulnerable to the vagaries of the currency markets and more unattractive to higher-quality investment. It’s increased the risk of civil conflict and unrest. Aid is
an unmitigated political, economic and humanitarian disaster.
Few will deny that there is a clear moral imperative for humanitarian and charity-based aid
to step in when necessary, such as during the 2004 tsunami in Asia. Nevertheless, it’s worth
reminding ourselves what emergency and charity-based aid can and cannot do. . . This kind
of aid can provide band-aid solutions to alleviate immediate suffering, but by its very nature
cannot be the platform for long-term sustainable growth.
Over the past 60 years at least $1 trillion of development-related aid has been transferred
from rich countries to Africa. Yet real per-capita income today is lower than it was in the 1970s,
and more than 50% of the population -- over 350 million people -- live on less than a dollar a
day, a figure that has nearly doubled in two decades.
The most obvious criticism of aid is its links to rampant corruption. Aid flows destined
to help the average African end up supporting bloated bureaucracies in the form of the
poor-country governments and donor-funded non-governmental organizations.
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As recently as 2002, the African Union, an organization of African nations, estimated that
corruption was costing the continent $150 billion a year. With few or no strings attached, it
has been all too easy for the funds to be used for anything, save the developmental purpose
for which they were intended.
In Zaire -- known today as the Democratic Republic of Congo -- Irwin Blumenthal (whom the
IMF had appointed to a post in the country’s central bank) warned in 1978 that the system
was so corrupt that there was “no (repeat, no) prospect for Zaire’s creditors to get their money back.” Still, the IMF soon gave the country the largest loan it had ever given an African
nation. According to corruption watchdog agency Transparency International, Mobutu Sese
Seko, Zaire’s president from 1965 to 1997, is reputed to have stolen at least $5 billion from
the country.
It’s scarcely better today. A month ago, Malawi’s former President Bakili Muluzi was charged
with embezzling aid money worth $12 million. Zambia’s former President Frederick Chiluba
(a development darling during his 1991 to 2001 tenure) remains embroiled in a court case
that has revealed millions of dollars frittered away from health, education and infrastructure
toward his personal cash dispenser. Yet the aid keeps on coming.
A constant stream of “free” money is a perfect way to keep an inefficient or simply bad
government in power. As aid flows in, there is nothing more for the government to do -- it
doesn’t need to raise taxes, and as long as it pays the army, it doesn’t have to take account
of its disgruntled citizens. All the government really needs to do is to court and cater to its
foreign donors to stay in power.
Look what has happened in Ghana, a country where after decades of military rule brought
about by a coup, a pro-market government has yielded encouraging developments. Farmers
and fishermen now use mobile phones to communicate with their agents and customers
across the country to find out where prices are most competitive. This translates into numerous opportunities for self-sustainability and income generation -- which, with encouragement, could be easily replicated across the continent.
Even what may appear as a benign intervention on the surface can have damning consequences. Say there is a mosquito-net maker in small-town Africa. Say he employs 10 people
who together manufacture 500 nets a week. Typically, these 10 employees support upward
of 15 relatives each. A Western government-inspired program generously supplies the affected region with 100,000 free mosquito nets. This promptly puts the mosquito net manufacturer out of business, and now his 10 employees can no longer support their 150 dependents. In a couple of years, most of the donated nets will be torn and useless, but now there
is no mosquito net maker to go to. They’ll have to get more aid. And African governments once
again get to abdicate their responsibilities.
The stigma associated with countries relying on aid should also not be underestimated or
ignored. It is the rare investor that wants to risk money in a country that is unable to stand on
its own feet and manage its own affairs in a sustainable way.
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The good news is we know what works; what delivers growth and reduces poverty. We know
that economies that rely on open-ended commitments of aid almost universally fail, and those
that do not depend on aid succeed. The latter is true for economically successful countries
such as China and India, and even closer to home, in South Africa and Botswana. Their strategy of development finance emphasizes the important role of entrepreneurship and markets
over a staid aid-system of development that preaches hand-outs.
African countries could start by issuing bonds to raise cash. To be sure, the traditional capital
markets of the U.S. and Europe remain challenging. However, African countries could explore
opportunities to raise capital in more non-traditional markets such as the Middle East and
China (whose foreign exchange reserves are more than $4 trillion).
Governments need to attract more foreign direct investment by creating attractive tax structures and reducing the red tape and complex regulations for businesses. African nations
should also focus on increasing trade; China is one promising partner. And Western countries
can help by cutting off the cycle of giving something for nothing. It’s time for a change.
Moyo, Dambisa. “Why Foreign Aid Is Hurting Africa.” The Wall Street Journal, Updated March 21, 2009. Web.
25 July 2014.

Discussion questions, readings 1 and 2:
1. Summarize the Gates’ and Moyo’s positions on the value of foreign aid using details
provided by each author to support the opinion presented.
2. Compare and contrast the authors’ positions on the issue of corruption. Cite specific
textual evidence to support your analysis and explain how each author’s treatment of
the corruption issue fits into that author’s stance on foreign aid overall.
3. Bill Gates co-founded and led one of the world’s largest corporations, Microsoft.
Melinda Gates was also a top executive at Microsoft. They co-founded a worldrenowned philanthropic foundation and now travel the world supporting the work of
that organization. Both are from the United States. Dambisa Moyo has degrees from
Harvard and Oxford Universities. She has served as an economist at top financial firm
Goldman Sachs, a consultant to the World Bank, and as head of her own financial
strategy firm. She was born and raised in Lusaka, Zambia, where she was not issued
a birth certificate because, at the time, black people were not given them. Do the
authors’ personal stories and backgrounds influence your response to their writings
on the issues of global poverty and foreign aid? If yes, how and why?
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Globalization has been around for much of human history. Is the current wave of globalization fundamentally different
from the globalization of the past? How and why? Is increased globalization inevitable? Journalist Thomas L. Friedman
and economist Jagdish Bhagwati opine.

REading 3
Excerpt from The Lexus and the Olive Tree
by Thomas L. Friedman
1999

While there are a lot of similarities in kind between the previous era of globalization and the
one we are now in, what is new today is the degree and intensity with which the world is being tied together into a single globalized marketplace. What is also new is the sheer number
of people and countries able to partake of this process and be affected by it. The pre-1914
era of globalization, may have been intense, but many developing countries in that era were
left out of it. The pre-1914 era may have been large in scale relative to its time, but it was
minuscule in absolute terms compared to today. Daily foreign exchange trading in 1900 was
measured in the millions of dollars. It was $820 billion a day, according to the New York Federal Reserve, and by April 1998 it was up to $1.5 trillion a day and still rising. In the last decade alone total cross-border lending by banks around the world has doubled. Around 1900
private capital flows from developed countries to developing ones could be measured in the
hundreds of millions of dollars and relatively few countries were involved. According to the
IMF, in 1997 alone, private capital flows from the developed world to all emerging markets
totaled $215 billion. This new era of globalization, compared to the one before World War I,
is turbocharged.
But today’s era of globalization is not only different in degree; in some very important ways
it is also different in kind. As The Economist once noted, the previous era of globalization was
built around failing transportation costs. Thanks to the invention of the railroad, the steamship and the automobile, people could get to a lot more places faster and cheaper and they
could trade with a lot more places faster and cheaper. Today’s era of globalization is built
around falling telecommunications costs – thanks to microchips, satellites, fiber optics and
the Internet. These new technologies are able to weave the world together even tighter.
These technologies mean that developing countries don’t just have to trade their raw materials to the West and get finished products in return; they mean that developing countries
can become big-time producers as well. These technologies also allow companies to locate
different parts of their production, research and marketing in different countries, but still tie
them together through computers and teleconferencing as though they were in one place.
Also, thanks to the combination of computers and cheap telecommunications, people can
now offer and trade services globally – from medical advice to software writing to data processing – that could never really be traded before. And why not? According to The Economist,
a three-minute call (in 1996 dollars) between New York and London cost $300 in 1930. Today
it is almost free through the Internet.
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What also makes this era of globalization unique is not just the fact that these technologies
are making it possible for traditional nation-states and corporations to reach farther, faster, cheaper and deeper around the world than ever before. It is the fact that it is allowing
individuals to do so. I was reminded of this point one day in the summer of 1998 when my
then seventy-nine-year-old mother, Margaret Friedman, who lives in Minneapolis, called
me sounding very upset. “What’s wrong, Mom?” I asked. “Well,” she said, “I’ve been playing
bridge on the Internet with three Frenchmen and they keep speaking French to each other
and I can’t understand them.” When I chuckled at the thought of my card shark mom playing
bridge with three Frenchmen on the Net, she took a little umbrage. “Don’t laugh” she said, “I
was playing bridge with someone in Siberia the other day.”
To all those who say that this era of globalization is no different from the previous one, I
would simply ask: Was your great-grandmother playing bridge with Frenchmen on the Internet in 1900? I don’t think so. There are some things about this era of globalization that we’ve
seen before, and some things that we’ve never seen before and some things that are so new
we don’t even under- stand them yet. For all these reasons, I would sum up the differences between the two eras of globalization this way: If the first era of globalization shrank the
world from a size ‘large’ to a size ‘medium,’ this era of globalization is shrinking the world
from a size ‘medium’ to a size ‘small.’
Friedman, Thomas L. The Lexus and the Olive Tree. Farrar, Straus & Giroux, 1999. Web. 24 July 2014. pp. xvii-xix
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REading 4
Excerpt from In Defense of Globalization
by Jagdish Bhagwati
2004

If globalization’s perils tend to be exaggerated…they are also understated by the many who
say, “Well, we have always had globalization, and it is no big deal.” True, rapid integration of
the world economy occurred in the late nineteenth and early twentieth centuries. We can
go back to the end of the nineteenth century, for instance, and find that trade, capital flows,
and migrations were no less than they are today. If multinationals bother you, then just think
of the great East India Company, which virtually paved the way for the British conquest of
India, and the Dutch East Indies Company, which dominated Indonesia. Trade grew rapidly
along with European outward expansion, as did settlements in the new areas opened up by
exploration and conquest. Capital flowed profusely, financing the building of railways in Africa and the extraction of minerals worldwide.
Many historians have noticed that the years spanning the two world wars were an interruption of the upward trends in the expansion of world trade and investment, and that it is
possible to interpret the post war liberalization of trade and investment flows as leading to a
resumption of the trends set in motion prior to World War I. But all this misses the fact that
there are fundamental differences that give globalization today a special, and at times sharp,
edge.
First, the earlier integration of the world economy was driven more by technological developments in transportation and communications than by policy changes. It’s true that British
Prime Minister Robert Peel repealed the Corn Laws in 1846, bringing free trade unilaterally
to England in the first dramatic move away from mercantilism. We also know that in various
ways many European nations, notably France, followed suit with some trade liberalizations of
their own, though historians have not yet decided whether their actions were induced by the
example of Britain’s success with free trade, as expressly predicted by Peel.
But none of these policy changes did as much to integrate the world economy in the latter
half of the century as did emerging technological revolutions in transportation by railways
and in the oceans. Technological advances in these sectors rapidly reduced costs of transportation and communication continually through the nineteenth century. Martin Wolf, the
Financial Times columnist, has observed: “The first transatlantic telegraph was laid in 1866.
By the turn of the century, the entire world was connected by telegraph, and communication
times fell from months to minutes.”
Of course, the rate of technological change in moving goods and services and knowledge
cheaply and rapidly across nations has continued unabated, even accelerating according to
some observers. Thus, Wolf writes: “The cost of a three-minute telephone call from New York
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to London in current prices dropped from about $250 in 1930 to a few cents today. In more
recent years, the number of voice paths across the Atlantic has skyrocketed from 100,000
in 1986 to more than 2 million today. The number of internet hosts has risen from 5,000 in
1986 to more than 30 million now.”
But today’s most dramatic change is in the degree to which governments have intervened to
reduce obstacles to the flow of trade and investments worldwide. The story of globalization
today must be written in two inks: one colored by technical change and the other by state
action. In fact, even the early postwar hostility toward global integration in many of the poor
countries has, as already remarked upon, yielded steadily to the progressive embrace of
globalization. But this fact forces upon our attention a disturbing observation: governments
that can accelerate globalization can also reverse it.
Bhagwati, Jagdish. In Defense of Globalization. New York: Oxford University Press, 2004. Web. 24 July 2014. pp. 10-11.

Discussion questions, readings 3 and 4:
1. To what extent do Friedman and Bhagwati agree about whether and how today’s
globalization is different from that of the past? To what extent to they disagree? Use
specific examples from the text to explain, noting the authors’ claims, reasoning, and
evidence.
2. The readings are from 1999 and 2004. Based on other information in The Economics
of Globalization and/or your own research, do you believe the authors’ claims and
reasoning still hold true? Explain why, using evidence to support your claim.
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How and why did labor markets become globalized? To what extent has that massive shift changed the lives of those
living in poverty, and why? Nobel Prize-winning economist Paul Krugman provides his view.

REading 5
Excerpt from The Return of Depression Economics
by Paul Krugman
1999

It is a bit hard to remember what the world looked like before globalization; so let’s try to
turn the clock back for a moment, to the Third World as it was less than a generation ago
(and still is, in many countries). In those days, although the rapid economic growth of a
handful of small East Asian nations had started to attract attention, developing countries like
the Philippines, or Indonesia, or Bangladesh were still mainly what they had always been:
exporters of raw materials, importers of manufactures. Small, inefficient manufacturing
sectors served their domestic markets, sheltered behind import quotas, but these sectors
generated few jobs. Meanwhile, population pressure pushed desperate peasants into cultivating ever more marginal land, or into seeking a livelihood in any way possible, such as
homesteading on the mountains of garbage found near many Third World cities.
Given this lack of other opportunities, you could hire workers in Djakarta or Manila for a
pittance. But in the mid-1970s cheap labor was not enough to allow a developing country
to compete in world markets for manufactured goods. The entrenched advantages of advanced nations—their infrastructure and technical know-how, the vastly larger size of their
markets and their proximity to suppliers of key components, their political stability and the
subtle but crucial social adaptations that are necessary to operate an efficient economy—
seemed to outweigh even a ten- or twentyfold disparity in wage rates. Even radicals seemed
to despair of reversing those entrenched advantages: in the 1970s demands for a New International Economic Order were centered on attempts to increase the price of raw materials,
rather than to bring Third World countries into the modern industrial world.
And then something changed. Some combination of factors that we still don’t fully understand — lower tariff barriers, improved telecommunications, the advent of cheap air
transport —reduced the disadvantages of producing in developing countries. Other things
being the same, it is still better to produce in the First World—stories of firms that moved
production to Mexico or East Asia, then decided to move back after experiencing the disadvantages of the Third World environment at first hand are actually quite common—but there
were now a substantial number of industries in which low wages gave developing countries
enough of a competitive advantage to break into world markets. And so countries that previously made a living selling jute or coffee started producing shirts and sneakers instead.
Workers in those shirt and sneaker factories are, inevitably, paid very little and expected to
endure terrible working conditions. I say inevitably because their employers are not in busi-
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ness for their (or their workers’) health; they will of course try to pay as little as possible, and
that minimum is determined by the other opportunities available to workers. And in many
cases there are still extremely poor countries.
Yet in those countries where the new export industries took root, the twenty or so years
leading up to that golden summer of 1997 were a time of unmistakable improvement in the
lives of ordinary people. Partly this is because a growing industry must offer its workers a
somewhat higher wage than they could get elsewhere just in order to get them to move.
More important, however, the growth of manufacturing, and of the penumbra of other jobs
that the new export sector created, had a ripple effect throughout the economy. The pressure on the land became less intense, so rural wages rose; the pool of unemployed urban
dwellers always anxious for work shrank, so factories started to compete with one another
for workers, and urban wages also began to rise. In countries where the process had gone
on long enough—say, in South Korea or Taiwan—average wages actually started to approach
what an American teenager could earn at McDonalds. (In 1975 the average hourly wage in
South Korea was only 5 percent of that in the United States; by 1996 it had risen to 46 percent.)
The benefits of export-led economic growth to the mass of people in the newly industrializing economies were not a matter of conjecture. A place like Indonesia is still so poor that
progress can be measured in terms of how much the average person gets to eat; between
1968 and 1990 per capita intake rose from 2,000 to 2,700 calories a day, and life expectancy
rose from forty-six years to sixty-three. Similar improvements could be seen throughout the
Pacific Rim, and even in places like Bangladesh. These improvements did not take place because well-meaning people in the West did anything to help—foreign aid, never large, shrank
in the 1990s to virtually nothing. Nor was it the result of the benign policies of national governments, which, as we were soon to be forcefully reminded, were as callous and corrupt as
ever. It was the indirect and unintended result of the actions of soulless multinational corporations and rapacious local entrepreneurs, whose only concern was to take advantage of the
profit opportunities offered by cheap labor. It was not an edifying spectacle; but no matter
how base the motives of those involved, the result was to move hundreds of millions of
people from abject poverty to something that was in some cases still awful but nonetheless
significantly better.
Krugman, Paul. The Return of Depression Economics. New York: W. W. Norton & Company, Inc., 1999. Web.
24 July 2014. pp. 16-18.

Discussion questions, reading 5:
1.

Handout 3.02, Supply and Demand, from The Economics of Globalization notes that
“Economists start with a simple rule . . . we act in our own self-interest.” How does
Krugman’s analysis of the globalization of labor illustrate this economic principle?

2. Krugman describes the state of people who gained manufacturing jobs in developing
countries as “something that was in some cases still awful but nonetheless significantly
better” than abject poverty. Describe how Krugman develops this notion throughout
the text, using specific words and phrases as evidence.
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How do the two most dominant economic theories of the last two centuries, capitalism and socialism, view free trade?
Philosophers Adam Smith and Karl Marx illustrate in these brief quotes the stark contrast between the two theories.

REading 6
Excerpt from The Wealth of Nations
by Adam Smith
1776

It is the maxim of every prudent master of a family, never to attempt to make at home what
it will cost him more to make than to buy. The taylor does not attempt to make his own
shoes, but buys them of the shoemaker. The shoemaker does not attempt to make his own
clothes but employs a Taylor. The farmer attempts to make neither the one nor the other,
but employs those different artificers. All of them find it for their interest to employ their
whole industry in a way in which they have some advantage over their neighbors, and to
purchase with a part of its produce, or what is the same thing, with the price of a part of it,
whatever else they have occasion for.
What is prudence in the conduct of every private family can scarce be folly in that of a great
kingdom. If a foreign country can supply us with a commodity cheaper than we ourselves
can make it, better to buy it of them with some part of the produce of our own industry, employed in a way in which we have some advantage.
Smith, Adam. An Inquiry Into the Nature and Causes of the Wealth of Nations, third ed., Vol. I. Basil: James Decker,
1801. Web. 25 July 2014. Pp. 274-275.
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REading 7
Excerpt from The Communist Manifesto
by Karl Marx and Frederick Engels
1848

The bourgeoisie… has set up that single, unconscionable freedom—Free Trade. In one word,
for exploitation, veiled by religious and political illusions, it has substituted naked, shameless, direct, brutal exploitation. . .
In place of the old wants, satisfied by the productions of the country, we find new wants,
requiring for their satisfaction the products of distant lands and climes. In place of the old
local and national seclusion and self-sufficiency, we have intercourse in every direction, universal inter-dependence of nations. . .
The bourgeoisie keeps more and more doing away with the scattered state of the population, of the means of production, of property. It has agglomerated population, centralised
means of production, and has concentrated property in a few hands.
Marx, Karl and Frederick Engels. Manifesto of the Communist Party. Chicago: Charles H. Kerr & Company, 1906. Web.
25 July 2014. pp. 16, 18-19.

Discussion questions, readings 6 and 7:
1. Smith’s position and Marx’s and Engels’ positions are far apart from each other. Write
a position statement that lies between the two, representing a middle ground on the
issue of free trade.
2. Write a letter to either Smith or Marx and Engels, explaining to them whether, and
how, the current wave of globalization corroborates or challenges their opinion about
free trade. Use evidence from The Economics of Globalization and/or your own research.
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To what extent has globalization aided all of humanity, particularly the poor? Are the rules of international trade fair?
How can the World Trade Organization put the world on a path toward shared prosperity, toward a world in which
inequality is reduced and poor nations and individuals have a fair chance to benefit from the global economy? As the
world’s trade ministers gathered amid a contentious atmosphere, then United Nations Secretary-General Kofi Annan
encouraged them to come to agreement on these questions. They would not succeed at the 2003 meeting in Cancun; in
fact, it would be ten more years before the WTO would finalize any global agreement on trade.

REading 8
The Secretary-General’s Message to the Fifth Ministerial Conference
of the WTO
by Kofi Annan
2003
Following is the message by then United Nations Secretary-General Kofi Annan to the Fifth Ministerial
Conference of the World Trade Organization in Cancun, Mexico, delivered by Rubens Ricupero, then
Secretary-General of the United Nations Conference on Trade and Development, on September 10, 2003.
The rhetoric of global trade is filled with promise.
We are told that free trade brings opportunity for all people, not just a fortunate few.
We are told that it can provide a ladder to a better life, and deliverance from poverty
and despair.
And we are led to hope that the current round of trade negotiations will deliver on
this promise.
Sadly, the reality of the international trading system today does not match the rhetoric.
Instead of open markets, there are too many barriers that stunt, stifle and starve.
Instead of fair competition, there are subsidies by rich countries that tilt the playing field
against the poor.
And instead of global rules negotiated by all, in the interest of all, and adhered to by all,
there is too much closed-door decision-making, too much protection of special interests,
and too many broken promises.
The issues are often technical, and do not usually lend themselves to dramatic television
coverage, like war or extreme weather. But let there be no doubt: the damage is profound,
and the victims can be counted in the billions.
They include poor farmers who, instead of being able to trade their way out of poverty, are
driven out of business by trade barriers, or penalized with new barriers when, against considerable odds, they become successful.
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They include the sick and the dying, whose suffering has been needlessly prolonged by lack
of access to affordable, life-saving medicines.
And let us not forget the enormous opportunity cost: millions of jobs, and hundreds of
billions of dollars in income, could be created with just a few reasonable steps that governments have so far been unwilling to take.
The answer is not to turn our backs on the potential of open markets. That would be disastrous.
After all, the World Trade Organization, and its predecessor, the General Agreement on Tariffs and Trade, have helped to bring the world a remarkable half-century of economic progress.
But too many countries have been left on the margins. A system that was meant to be mutually beneficial sometimes seems more like a zero-sum game.
Far from being empowered, the fisherman in Viet Nam, the cotton-grower in Burkina Faso,
and the indigenous cultivator of medicinal herbs in Brazil are being held down.
The answer is to unleash their potential. Just as we need to improve the multilateral security
framework, so we must rebuild faith in the multilateral trade framework. Without progress
now, today’s bitterness may well become tomorrow’s backlash.
We cannot solve all these problems here at Cancun. But we must make a start.
An important step has already been taken on the issue of intellectual property and
public health.
I welcome the recent agreement on a mechanism to give developing countries which cannot produce cheap generic drugs the right to import them from other countries which can.
We must now make sure that the agreed system is flexibly implemented, so that developing
countries can gain access to medicines. This is a moral imperative. I urge all concerned to
support developing countries—including with technical and legal assistance—so that they
can make maximum use of the agreed mechanism to address their public health concerns.
But if the result here at Cancun is to be considered credible, we must tackle the broader
issue of trade in agricultural products—an issue that can be economically decisive for many
countries. We must eliminate the subsidies that push prices down and make it impossible for
poor farmers in developing countries to compete.
Those who press poor countries to open their markets may indeed have those countries’
best interests at heart. But can we be surprised that poor countries are reluctant to take
them seriously, when they find the markets of rich countries still closed to their products,
and when they have to compete at home, and in the world market, against subsidized products from those same rich countries?
These barriers and subsidies in developed countries must be phased out, as fast as possible, for the sake of humanity.
To do so is in the interests of rich and poor alike. Trade barriers and distortions can hurt
a country’s health whether it is developed or developing. Developed countries spend vast
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sums on subsidies, often propping up relatively small and unproductive portions of their
economies. In the process, they hurt their own citizens twice—as taxpayers and as consumers.
There are surely better ways to help those farmers in rich countries who genuinely need
help, than by subsidizing big exporters so that much poorer farmers in poor countries cannot feed their families. It is not hard to imagine a system under which just about everyone
would be better off.
Agriculture is a crucial issue. But it is not the only area where the existing world trade order
is imbalanced. Opportunities for developing countries must also be opened by effective liberalization of trade in textiles, by specific agreements that allow them to participate actively
in the growing trade in services, and by faster transfer of technology.
Of course, developing countries also have a responsibility to help themselves.
As a group, they have taken important steps—often unsung and unrequited — to liberalize
trade in the last
15 years. But some of them could do still more to seize export opportunities. For example,
they could improve efficiency and competitiveness by reducing barriers to imports – particularly from other developing countries.
But trade liberalization is no panacea for developing countries. For many of them, it involves
considerable adjustment and social costs. There is a need for synergy and proper sequencing – between the capacities of the developing countries, the level of obligations they are to
take on, the cost of implementation, and the adequacy of financial and technical resources
available to them. Developing countries need aid for trade, and such aid must not come at
the expense of aid for development.
Indeed, trade liberalization must be carefully managed as part of comprehensive development strategiesthat encompass health, education, the empowerment of women, the rule of
law and much else besides. Developing countries need help in building the institutions and
infrastructure, acquiring the technology and skills, and putting in place the legal regimes that
will enable them to make the journey. The least developed countries in particular often need
genuinely special and differential treatment—not simply more time to comply with new rules.
Trade is the most visible manifestation of globalization. It has proved its ability to deliver
jobs and wealth for some. Yet there is widespread unease, and even distrust, about the new
economic and technological spaces we inhabit. So many people have yet to benefit, and in
the developing world there has been great dislocation without a safety net.
You, the world’s trade ministers, must show those people that you have heard their cries for
fairness. You must give them confidence that, from now on, your negotiations and decisions
will really meet their needs and reflect their aspirations.
You have an awesome responsibility, and a great opportunity. Your decisions can make the
difference between poverty and prosperity, and even between life and death, for millions
upon millions of people.
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Here in Cancun, I implore you to say: “no!” to trade policies that aggravate poverty, and “no!”
to trade practices that undermine aid.
And I urge you to say “yes” to bold but sensible steps that will revive the global economy and
set a new course for development.
You must, at long last, match deeds to the fine words that are in danger of losing their meaning.
Let Cancun send the world a message of hope—hope that trade will make good on its
promise for all.
Annan, Kofi. “Message of the UN Secretary-General, Mr. Kofi Annan.” World Trade Organization. WTO Ministerial Conference, Fifth Session, Cancun, 10 September, 2003. Web. 24 July 2014.

Discussion questions, reading 8:
1. Effective speeches often appeal both to the emotions and to the reasoning of the
audience. Evaluate how well Annan succeeds in doing both in this speech. Note specific
passages that support your analysis.
2. Answer, from Kofi Annan’s point of view, the three questions asked in the introduction
to the speech (in the passage beginning, “To what extent has globalization aided . . . “).
Use evidence from the text.
3. Describe the tone of Annan’s speech, including whether, in your opinion, Annan strikes
different tones in different portions of the speech. Cite the use of specific words and
phrases that contribute to the tone.
4. What is Annan’s purpose in this speech? Cite specific words, phrases, or paragraphs
that reveal his purpose (i.e., how does including certain facts or certain words show
what he is trying to do in his speech)?
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How did almost one billion people climb out of extreme poverty between 1990 and 2010? How can the world lift another billion people from that circumstance by 2030? A leading economic and news publication, The Economist, offers its
vision.

REading 9
“Towards the end of poverty”
from The Economist
2013
IN HIS inaugural address in 1949 Harry Truman said that “more than half the people in the
world are living in conditions approaching misery. For the first time in history, humanity possesses the knowledge and skill to relieve the suffering of those people.” It has taken much
longer than Truman hoped, but the world has lately been making extraordinary progress in
lifting people out of extreme poverty. Between 1990 and 2010, their number fell by half as
a share of the total population in developing countries, from 43% to 21%—a reduction of
almost 1 billion people.
Now the world has a serious chance to redeem Truman’s pledge to lift the least fortunate. Of
the 7 billion people alive on the planet, 1.1 billion subsist below the internationally accepted
extreme-poverty line of $1.25 a day. Starting this week and continuing over the next year or
so, the UN’s usual Who’s Who of politicians and officials from governments and international
agencies will meet to draw up a new list of targets to replace the Millennium Development
Goals (MDGs), which were set in September 2000 and expire in 2015. Governments should
adopt as their main new goal the aim of reducing by another billion the number of people in
extreme poverty by 2030.
TAKE A BOW, CAPITALISM
Nobody in the developed world comes remotely close to the poverty level that $1.25 a day
represents. America’s poverty line is $63 a day for a family of four. In the richer parts of the
emerging world $4 a day is the poverty barrier. But poverty’s scourge is fiercest below $1.25
(the average of the 15 poorest countries’ own poverty lines, measured in 2005 dollars and
adjusted for differences in purchasing power): people below that level live lives that are poor,
nasty, brutish and short. They lack not just education, health care, proper clothing and shelter—which most people in most of the world take for granted—but even enough food for
physical and mental health. Raising people above that level of wretchedness is not a sufficient ambition for a prosperous planet, but it is a necessary one.
The world’s achievement in the field of poverty reduction is, by almost any measure, impressive. Although many of the original MDGs—such as cutting maternal mortality by three-quarters and child mortality by two-thirds—will not be met, the aim of halving global poverty
between 1990 and 2015 was achieved five years early.
The MDGs may have helped marginally, by creating a yardstick for measuring progress, andby focusing minds on the evil of poverty. Most of the credit, however, must go to capitalism
217

UNA-Education

and free trade, for they enable economies to grow—and it was growth, principally, that has
eased destitution.
Poverty rates started to collapse towards the end of the 20th century largely because developing-country growth accelerated, from an average annual rate of 4.3% in 1960-2000 to
6% in 2000-10. Around two-thirds of poverty reduction within a country comes from growth.
Greater equality also helps, contributing the other third. A 1% increase in incomes in the
most unequal countries produces a mere 0.6% reduction in poverty; in the most equal countries, it yields a 4.3% cut.
China (which has never shown any interest in MDGs) is responsible for three-quarters of the
achievement. Its economy has been growing so fast that, even though inequality is rising
fast, extreme poverty is disappearing. China pulled 680m people out of misery in 1981-2010,
and reduced its extreme-poverty rate from 84% in 1980 to 10% now.
That is one reason why (as the briefing explains) it will be harder to take a billion more people out of extreme poverty in the next 20 years than it was to take almost a billion out in
the past 20. Poorer governance in India and Africa, the next two targets, means that China’s
experience is unlikely to be swiftly replicated there. Another reason is that the bare achievement of pulling people over the $1.25-a-day line has been relatively easy in the past few
years because so many people were just below it. When growth makes them even slightly
better off, it hauls them over the line. With fewer people just below the official misery limit, it
will be more difficult to push large numbers over it.
So caution is justified, but the goal can still be achieved. If developing countries maintain the
impressive growth they have managed since 2000; if the poorest countries are not left behind by faster-growing middle-income ones; and if inequality does not widen so that the rich
lap up all the cream of growth—then developing countries would cut extreme poverty from
16% of their populations now to 3% by 2030. That would reduce the absolute numbers by 1
billion. If growth is a little faster and income more equal, extreme poverty could fall to just
1.5%—as near to zero as is realistically possible. The number of the destitute would then be
about 100m, most of them in intractable countries in Africa. Misery’s billions would be consigned to the annals of history.
MARKETS V MISERY
That is a lot of ifs. But making those things happen is not as difficult as cynics profess. The
world now knows how to reduce poverty. A lot of targeted policies—basic social safety nets
and cash-transfer schemes, such as Brazil’s Bolsa Família—help. So does binning policies like
fuel subsidies to Indonesia’s middle class and China’s hukou household-registration system
(see article) that boost inequality. But the biggest poverty-reduction measure of all is liberalising markets to let poor people get richer. That means freeing trade between countries
(Africa is still cruelly punished by tariffs) and within them (China’s real great leap forward occurred because it allowed private business to grow). Both India and Africa are crowded with
monopolies and restrictive practices.

T h e E c o n o m i c s o f G l o b a l i z a t i o n Te a c h e r G u i d e | A p p e n d i x

218

Many Westerners have reacted to recession by seeking to constrain markets and roll globalisation back in their own countries, and they want to export these ideas to the developing
world, too. It does not need such advice. It is doing quite nicely, largely thanks to the same
economic principles that helped the developed world grow rich and could pull the poorest of
the poor out of destitution.
“The World’s Next Great Leap Forward: Towards the End of Poverty.” The Economist 1 June 2013.
Web. 18 July 2014.

Discussion questions, reading 9:
1. Review the charts and graphs in “Globalization, Poverty and Inequality: The ‘Bottom
Line’” in the second issue of The Global Citizen student reader. To what extent do those
charts and graphs corroborate the claims made by The Economist? To what extent
do the charts and graphs challenge those claims? Explain using evidence from both
articles.
2. This article sets the goal of helping one billion people escape poverty from 2015 to
2030. Based on this article and other evidence in The Economics of Globalization, what
are the most promising signs indicating that the world might be able to reach that
goal? What are the most concerning signs that might leave the world unable to reach
that ambitious goal?
3. To what extent, and on which points, would the authors of this article agree with Kofi
Annan’s speech in reading 8? To what extent, and on which points, would the authors
disagree with Annan? Use specific evidence from both texts.

The Economics of Globalization synthesis exercise:
Write a letter to the person who will become president of your country 50 years from now.
Integrating various sources of information, describe the current state of globalization and
how the world arrived at that state. Mention your opinion about the value and importance
of globalization plus at least one other point of view regarding globalization. Point out the
discrepancies between the two opinions and the arguments and evidence that support
your opinion. In a concluding paragraph, predict how globalized the world will be when your
reader takes office and whether the world will be better off because of it. You may choose
to offer the future president advice regarding globalization. Wherever possible in your letter,
cite sources drawn from the unit, today’s headlines, or your own research.
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Through 33 suggested lessons, student readers, and primary source readings, The Economics of Globalization
helps teachers and students engage in the human story of globalization. Each unit of interactive lessons culminates in a Model UN mini-simulation. Mini-simulations take the best of Model UN and may be implemented in one or two class periods.
In Model UN, participants role-play as ambassadors from UN member states, researching their country’s
position on a host of global issues. Student “delegates” write position papers, negotiate with others,
address committees through speeches and caucusing, and navigate the UN’s rules of procedure.
With innovative curricular materials, up-to-date online and print resources, and mini-simulations for all,
UNA-USA brings the Model UN experience to the Economics of Globalization curriculum and seeks to
support teachers in meeting national, state, and local standards for global citizenship and college and
career readiness.
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